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In an  interview, 
Dr. F. Kenneth Hare, 
UBC's new  president 

comments on 
student  requests 

and  speaks of 

CLOSING 
THE 

GAPS 

UBC  REPORTS:  Dr.  Hare, the students  of UBC 
have presented  to  the  University  eight  minimum 
commitments (see page three) requested as a 
basis  to  begin negotiations. I wonder i f  you 
could  outline for us what action you  have  spe- 
cifically  taken  since  receipt  of  the brief. 

DR.  HARE:  Well, it was the council of the 
Alma Mater Society and not the students of the 
University that made this request. I'm not making 
a distinction, but at the moment the council have 
been saying that they propose to go to the stu- 
dents about these matters in September. 

These are proposals at the moment from the 
council of AMs. What I've done is  to begin dis- 
cussion. I've met the council itself several times 
and we've discussed every aspect of the brief 
in depth. I've met various groups of the faculty, 
because most of the proposals have academic 
implications, 

And I've  set up a presidential advisory com- 
mittee, chaired by Dean Walter Gage, to think 
about what specific action  the Senate  and facul- 
ties of the University are going to have to take 
to discuss the AMS brief when September 
comes. 

UBC  REPORTS: All of the  commitments  re- 
quested of the  University  include  specific  dates 
for  their  implementation. Is i t  your intention, so 
far as possible, to meet those dates, or are they 
negotiable  between  the students and  the Uni- 
versity? 

DR.  HARE: I don't think it makes  sense to 
operate within dates, because the dates imply 
deadlines, the deadlines imply ultimata and  that, 
I think, is not what the AMS council intends. 
They appear to have had in mind the dates  of 
certain specific Senate meetings. 

I have already made it clear that we can't 
be bound by this  kind of firm  dating because the 
complications of how to  carry out consultation 
are such that one can't fix a timetable like that. 

But in several instances we have already 
beaten the dates.  They wanted us to start dis- 

cussions by a certain date, and we started them, 
as far as I know, the day after the brief was 
submitted. So some of the dates have been 
beaten.  The students themselves say that the 
dates are mainly a sort of reminder to them- 
selves  and not intended as  an ultimatum from the 
University's point of view. 

UBC  REPORTS: Commitment number three 
raises some difficult questions. It asks that it be 
established as a principle  by  the  University  that 
the  choice of  exams or other methods  of evalu- 
ation  be  left  to  the  decision of the students and 
the  professors in each course. Do you  see here 
a conflict between the general regulations of the 
University as set by  the Senate  and the requests 
of  the  students? 

DR.  HARE: Well, it's obvious that the Senate's 
rules. ilmply more rigidity than the student pro- 
posal.  But, of course,  many of the smaller 
courses in this and other universities come close 
to doing this now. This is obviously something 
that the Senate and the faculties will have to 
discuss. 

It's one thing to make such a suggestion for 
a class of three, it's another to make the sug- 
gestionl for a class of 300, or even 3,000. I think 
you would agree that you can't easily make 
flexible rules for an enormously large body. You 
can make flexible rules for a small body because 
you can always arrive at a consensus within a 
small body. 

UBC  REPORTS: Another  of the commitments 
requested was the  immediate  admission of stu- 
dents  to  the  deliberations  concerning the selec- 
tion of a dean  of  arts.  Have students been ad- 
mitted  to  this committee,  and what is the status 
of the committee's  work at the moment? 

DR. HARE: The #committee is hard at work 
under the chairmanship of Dr.  M. W. Steinberg 
of the department of English. It's a committee 
that was set up by the acting President before 
I arrived, Dean Gage, and he did  in fact appoint 
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a student to  that committee,  Don  Munton,  who 
at first  accepted and  then  withdrew  because he 
said  he  felt that  the  students  themselves  should 
name their representatives. 

Since  that  time  the Alma Mater  Society  coun- 
cil and  the Arts Undergraduate Society have 
presented  me with what might  be  said  to be a 
supplementary  demand, that they  have parity  on 
this committee,  that  the existing  committee  be 
discharged and replaced  with  a committee  con- 
sisting  of equal  members  of  the faculty and  stu- 
dents.  And  they  say that the  present committee 
is undemocratic  and  unrepresentative of  the 
academic  community. 

Well,  Dean  Gage, in  setting  this  committee 
up,  was acting  fully  within the  established  con- 
ventions for such  committees  and I find myself 
bound by  these  conventions.  They  are not  in 
any  way  holy,  and  they could  be varied,  and I 
think they will be  discussed in the  autumn, 

But  I’m  not prepared,  as I’ve made clear to 
the AMs, to vary  the  conventions  unilaterally. 
A lot of  people’s rights and privileges  and  the 
whole  structure, in fact, of the  University  are 
involved in these  conventions.  You  won’t find 
them in the  Universities  Act.  They  simply  come 
into  being as a  result of a good  many  years  of 
experience.  That’s  why I can’t change  them with- 
out  consultation  with my  colleagues. 

UBC  REPORTS:  The eighth commitment re- 
quested of  the University  by  the  Students’ Coun- 
cil  is the  granting of academic recognition ap- 
propriate to the  work  done  by  students  involved 
in University  committees, including those  of  stu- 
dent  government. In the  past,  this kind of in- 
volvemznt  by  students  has  always been a volun- 
tary  affair,  with  them  giving of their  time freely 
for  various  committees. Do you feel that  student 
involvement in University  committees is a valid 
subject  for  discussion  for academic recognition? 

DR.  HARE:  Well, of course it  could  be dis- 
cussed. I should  be very surprised if it has  many 
friends in the  faculty.  Most  of  us feel that aca- 
demic credit  should go only  to genuinely scholar- 
ly work.  And a member of the faculty doesn’t 
get  academic credit, as it were, for serving on  a 
committee,  and I don’t think  that he  would be 
very  happy  about a student claiming such  credit. 

On  the  other  hand, I have every  sympathy 
with the  student  who  finds  himself  involved in 
University  government. It’s  a very  time-conqum- 
ing and  exasperating  business. I have  just  come 
from  an institution where sabbatical leave  was 
generally  given to the  student  who  became  presi- 
dents  of  the  union  and I think that this is worth 
looking at. In any  case,  the  whole  proposal will 
have to be  discussed  by  the  Senate,  because its 
purport,  like  all the  others, is academic. 

UBC REPORTS:  Dr. Hare, in what you have 
said so far  you  imply  that there issomething of 
a crisis of confidence  within  the  University. 
Would  you agree with  that? 

DR.  HARE: I think  this is probably true, though 
I’d not want to exaggerate it. Most  students  and 
professors  are still happy  at their  jobs or  at their 
studies, I suspect - or at  least not  frustrated 
unduly  because  UBC  has got very big, 

But increasingly  one  sees  gaps  opening up 
between  the  various sectors - between  profes- 
sors  and  administrators,  between  the  students 
and  both. A free institution also  has  responsi- 
bilities, as  Thomas  Paine  made  clear. If there is 
a  crisis  in confidence, it is because we haven’t 
all realized that. It’s up to  all of us, in  fact - not 
least  the  president! - to  close  up the  gaps. 

UBC  REPORTS:  Dr. Hare, in addition to being 
a  very  busy  man  administering  the  University 
and dealing with  the  many  problems  that  have 
been raised by  the students in this  coming  year, 
you said  when  you arrived that you hoped  to 
do  some teaching and maintain contact with 
students in an academic way. In the light of 
your  first  months here and  the job that lies 
ahead of you,  do  you still hold to that  com- 
mitment? 

DR.  HARE: Oh  good  heavens,  yes. If I can’t 
maintain  contact  with the  students in the  aca- 
demic program  of the  University  and feel myself 
to be  a member  of  the  University, I shouldn’t 
personally feel that I had any right  to sit at this 
desk,  because I think  that the  president  of the 
University is  a member of the  academic com- 
munity and  as  such he ought to  be there  teach- 
ing  with the  rest. 

Now it’s  quite apparent that he can  only  do 
a very limited amount of this. So what I decided 
to  do  is  to give a few lectures  in Physics 441 
(Introductory Meteorology)  and in Geography 
101 (Introduction  to  Physical Geography) in my 
own professional  field  and I’m  very  much in- 
debted to these  departments for the invitation 
to do this. 

I intend also to respond to an invitation  from 
the faculty  of  education  to give a few  seminars 
on University  financing, a  subject  that I am 
rather  painfully  familiar with.  And  although this . 
is really  a  token venture, I shall put  my weight 
into  it and hope that  the  students will profit as 
much from it as I shall, because to teach is  good^ 
for the  soul. A 
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Requested 

In lune,  the UBC Alma .Mater  Society  issued a 
document  entitled “The Futu:re of Education at the 
University - Fair Weather or Foul,” I t  was adopted 
as policy  by  the Students’ Ctwncil. A M S  P.resident 
David  Zirnhelt,  when he relemed  the  documen,!,  stated 
that  it had been  brought forth out of concern “for the 
preservation of the  University as an institution.” He 
added that it  was  the  purpose of the ALMS to  prevent 
thr  kind of confrontation that  has  occurred arb Simon 
Fraser University and to encourage  rational and in- 
formed  public  debate.  What  follows are major  por- 
tions of the text of  the  document and the  eight 
minimum  commitments requested of the  University  as 
a basis to  begin  negotiations. 

- 0 We seek a  form  of  education in our Uni- 
versity  which gives the  student  freedom  of 
choice in what he  should study. 

0 We seek the  political  rights  of  free human 
beings  to have a say in those  decisions  that 
affect them. 

0 We seek the  right  to  question whether we 
should be educated in the  traditional manner or 
educated  at all. 

We declare  that  except in theory and in a 
few courses in the  University  that  teach  about 
freedom, these  ordinary  rights have all  but dis- 
appeared in our universities. Our freedom in 
these matters is jeopardized  by  both  reaction- 
aries  and  extremists  on the, left. That  is,  by- 

Those who claim that we now have a demo- 
cratic  society  and  that  each  person  should have 
the right  in so far as  he can  participate in those 
decisions  which  affect him, and yet deny him 
that right In practice. 

Those who say that  the  pursuit  of  knowledge 
should  be  free  and  that  this is the  glory  of  our 
universities, yet in practic’e  give only  the  op- 
portunity  to  learn  certain things. 

Those who say in our unliversities and ,society 
that  the  pursuit of knowledge in the arts, phll- - 
osophy and  the  end  of man is better  than  pur- 
suit of material  things  for  their  own sake,  yet 
insist in  practice that our  educational  require- 
ment be  determined in most instances  by  the 
demands of our economy along  the  lines of 
efficiency  and  almost  exclusively  designed  to 
fill the  expectations of jobs in our  industrial 
society. 

Those in the  university who  seek to  legislate 
our  morality,  and  continue  to  ignore  the  prob- 
lem  of  the  immoral use  of knowledge in our 
society. 

Those others who in opposition  to  the “es- 
tablishment” preach  freedom  and love, and in 
practice  would  impose  another  form  of  control 
and  conformity in ideas and In their  turn deny 
others  their  basic rights. 

Those who in the namet of  democracy seek 
a  democratic use  of  power,, but in the enld only 
seek power  for themselves. 

Those who decry the secrecy  and  deper- 
sonalization  of  structure in society, yet them- 
selves meet in Vecret and use organizations  to 
obtain power. 

There is no  doubt  a  tendency on  our  part  to 
overgeneralize about  the  inadequacies of the 
universities. In the same fashion, the older gen- . 
eration  overcompensates in Its  criticism  of  the 
student demands by saying that they are Im- 
practical  and  in this way attempts  to avoid the 
real Issues. It  is  said  that we do  not take into 
account the obstacles  to reform, that is, the  need 
for  trained  people in society, the  problems of 
overcrowding,  budget problems, the  presence 
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in some  cases of  inadequate  and  uninterested 
faculty, the human problems  of jealousy and 
power  seeking within  the University and-given 
these  problems-the need for some systematic 
way of  ordering  activity in the University. We do 
recognize these difficulties  and  admit we lack 
experience In dealing  with some of them. 

However, we will  not  allow these difficulties 
to  be used against us as excuses  for  so-called 
“moderate”  reform or as a technique  of  absorb- 
ing  and  blunting  our  criticism or not  doing any- 
thing  at all. It is also argued  that we are neither 
Columbia Universlty nor  the  Sorbonne  and  that 
we  do  not have the same  problems. We are  not 
so naive as to  think there is no  difference be- 
tween France, the  United States and Canada. 
We know also that  the  University of British 
Columbia, when compared  with other universi- 
ties,  has had  an  enlightened  administration  and 
that  there are many good  and  generous  people 
and  teachers in the University. Nonetheless,  what 
we reasonably ask for now does not  exist in 
our University. We ask for the  freeing of the 
University now; the  creation of alternate  streams 
by  which a student can  pursue his  studies  at 
his  own  pace  and  at  his  own choice; and  the 
granting of political rights. 

Professional schools  and  training must exist, 
and they  must  have  some means of regulating 
their standards.  This is obvious enough. We do 
not however think that the criteria of profes- 
sionalism and  the  specious  scholarship  that 
often  accompanies it should  be  the  basis of all 
education in the University. When this is the 
case, teaching is reduced  to  training  to meet 
the  standards of professionalism  and  research 
becomes in many  cases a means of maintaining 
professional  standing  and advancement within 
the University. The students (to say nothing of 
the faculty) suffer  under such  a regime. Such  a 
system induces passivity on  the  part of the 
student and an unthinking  obedience  to  his 
teacher. 

We have become  dissatisfied  with the quality 
of university  education  and  the  slowness  and 
apparent  lack of interest of the University to 
bring these changes abaut. Most  of the changes 
we insist  upon have little  to do  with budgeting. 
We are  becoming  increasingly  discontented 
with the criteria,  range  and  meaning  of  course 
marks. We question  the  educational value of 
competition for marks, written  examinations as 
a basis for  grades  and  ultimately the utility  of 
any grading system.  There is increasing unrest 
over  courses  which  are  often  restrictive,  often 
biased and usually irrelevant. We recognize  the 
need  for  scholarship  and  discipline in studies. 
This is not  incompatible  with  freedom of  choice. 
We wish  more  freedom  to study what we want 
to  study  and how we want to study it,  without 
being  forced  to  accept  certain  models or biases 
in order  to  obtain  satisfactory grades. 

We are becoming  increasingly  impatient  with 
dry, uninteresting  lectures.  and  with  lectures 
which emerge almost  completely  from a text 
book. If this type of instruction continues, we 
wiii  not  continue  to  attend classes. We still  pro- 
test the impersonality of the University to a 
point where the statement  appears  trite. Yet 
with some exceptions we  have not seen  any 
improvement in this  direction.  While  budgetary 
limitations  are recognized, we believe that 
imagination  and a demonstrated  willingness on 
the part of  most - not  just some -faculty  to 
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overcome  this  problem  would  do  much to  im- 
prove  the  learning situation. 

For  these reasons  and  others  too  numerous 
to  mention here the students put  to  the Univer- 
sity the following reforms, which  will enable  us 
with  the  faculty and  administration  to  preserve 
freedom in the University and  ensure  the politi- 
cal  rights  of  the students in the University. 

~~ 

Areas where negotiations  must  be  initiated 
We ask to share in making  decisions  con- 

1. Academic  and  administrative  appoint- 

2. Faculty Council  and student discipline. 
3. Financing of student education. 
4. Housing  for  graduate  and  undergraduate 

5. Physical planning  and  building  for  the 

6. The presence of students in  all governing 

7. The relationship  between  teaching  and re-‘ 

cerning: 

ments. 

students. 

University. 

bodies in the University. 

search in the University. 

Minimum  commitments  requested of the Uni- 
versity as a basis to begin  negotiations 

1. Negotiations in the  matters named above 
will commence at times mutually  agreed  upon 
by  the Alma Mater  Society  and University of- 
ficials, but  not  later than November 25. 

2. A-faculty-student  committee  will  be  formed 
by September 30 to reconsider  the  method  and 
even need of evaluating  and  assessing students. 
This committee will  report by  January 13,  1969. 

3. It  will  be  established as a principle  by  the 
University  that  the  choice of  exams or other 
methods of evaluation  be  left  to  the  decision  of 
the  students  and  professors in each course. 
This will  be done by  October 7. A  special com- 
mittee of the student government will  be estab- 
lished  to  act as  an appeal  board  for  students 
where these demands are not met. 

4. The curriculum  committees at department 
and  faculty levels, including the graduate  facul- 
ty, will  be opened for students. In those  depart- 
ments  where there are no  formal committees, 
students  will  be  invited  to  participate in making 
decisions  upon  curriculum matters. This will  be 
done by  October 21. 

5. Special  student-faculty  committees  will  be 
formed at both  graduate  and  undergraduate 
levels  to reassess the  requirements of graduate 
and  undergraduate degrees. This will  be done 
by  October 28.  The committees will make initial 
reports  on  their  progress by March 10, 1969. 

6. The University  will make a public  com- 
mitment  by September 23 that it  will seek 
changes in the Universities  Act  enabling the im- 
plementation of recommendations of a Presiden- 
tial  Advisory Committee. Such a committee wil l .  
be  established at the  earliest  convenience of the 
President with a view to amending the Act in 
those matters  that  require changes resulting 
from  negotiations  between the administration, 
faculty  and students. 

7. Students will  be  admitted  immediately  into 
the  current  deliberations  concerning  the selec- 
tion of a Dean  of  Arts. 

8. The University will  grant academic  recog- 
nition  appropriate  to the amount of work done 
by students involved in University committees, 
including those  of student government. This is 
to be done by September 12. 
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OUR DOCUMENT IS ,NOT AN ULTIMATUM = -  

We must  seek to develop situations 
and feelings of mutual respect within 
the University community.  Faculty, 
students and administrators must be 
able to work togethef for a better Uni- 
versity with an overall view to  building 
a better society.  For  many  reasons 
there is unrest in the University. It is 
not only students  who are unrestful. 
Many people in the University and 
members  of the public are  unsure as 
to what is going on  at the University. 
It. is for  this reason that we  must be 
honest,  have courage and be  willing 
to devote time and  energy to reform 
where it is necessary  and to general 
education of all concerned. All this is 
not easy. 

It is not right that people should not 
care, be apathetic,  and withdraw from 
a struggle to reform.  There is a call 
on the University community to thor- 
oughly question its purpose and its 
relationship to the problems confront- 
ing humanity. This is not to say that 
this questioning has not taken place 
before but whatever questioning has 
occurred has not resulted in signifi- 
cant change.  For  example,  how  many 
of the recommendations of President 
Macdonald’s advisory committee re- 
port, Guideposts  to  Innovation (1964), 
have  been implemented? Only  some. 
A committee on  student life in the Fac- 
ulty20f Arts was  set up only this year 
to go about  seeking (successfully so 
far)  small  changes to improve the 
quality of  student life. These sorts of 
changes  must be accelerated. With 
changes the University will and  must 
be preserved  as an institution. The 
form of the University is subject to 
change as the University community 
wishes. 

Many will find change hard  to ac- 
cept. I am sympathetic to that, as I 
would call everyone to be. Effective 
and good change will not occur over- 
night.  Many people must work very 
4 

hard to  bring these  changes  about. I 
can  only  emphasize  how  students, 
faculty and administrators must  en- 
deavor to work together for both their 
interests and  the interests of the Uni- 
versity. 

The  changes  we  speak  of  are oc- 
curring  in other universities; for ex- 
ample,  the pass-fail system  of  assess- 
ment, freer choice in curriculum, more 
inter-disciplinary study (e.g., general 
education courses). 

Some  of the initiative for change is 
coming from students  and  student 
government,  some from faculty, some 
from administration.  However, there 
is a question of responsiveness to sig- 
nals for change.  Reisman  and  Jencks, 
in The  Academic  Revolution, make the 
point that as  far  as  they  are  able to 
tell, “administrators are far more  re- 
sponsive to students and more con- 
cerned with the inadequacies  and 
tragedies of student life than the ma- 
jority of faculty.” If that is so, then stu- 
dents must convince the faculty. But 
I will not put all the  blame  on faculty 
- all are equally at fault. When given 
freedom,  students do not always  ac- 
cept it. They are often caught  up in 
the  system  as it  is and do not  even 
have time to work for their own 
interests. 

Students  have a real contribution to 
make to the operation of the Univer- 
sity.  They  have  the ability  but they do 
not have adequate opportunity to 
make  that contribution. If students’ 
ability to help govern is respected and 
they  are invited to participate, there 
will probably be instances where  they 
are content to leave  the operation up 
to administration and faculty. If stu- 
dents  are  given responsibility by  shar- 
ing in policy-making then  they  are 
prepared to accept responsibility for 
those  decisions.  Students,  the largest 
group of individuals vitally affected 

personally by the University,  have a 
point of view  of a different generation 
-the generation of young adults who 
are accepting responsibility for run- 
ning the world. 

It  is vitally important that duly- 
elected representatives in  student 
government  be in the forefront of con- 
structive change  and that they accept 
responsibility for the student body in 
effecting changes that affect the  whole 
University.  There  must be no discredit- 
ing of the student  government to a 
point where it  is rendered ineffective 
by any particular minority group, re- 
gardless of its  political orientation.  On 
the other hand, individual students 
must begin talking to their teachers 
about the form and content of their 
education. Particularism and impor- 
tunity must not be key words in the 
reconciliation of interests. 

There is no simple solution to Uni- 
versity problems. The document pre- 
sented to the President  of the Univer- 
sity, The  Future of Education  at the 
University, was clearly not an ultima- 
tum. Certain  commitments from the 
University were  requested.  The  re- 
‘quests were to be the basis of nego- 
tiation and consultation. The timetable 
for discussions is necessarily flexible. 
On  most  of the points, discussions 
have  been initiated and will continue 
throughout next  year. If negotiations 
are held in good faith, there is hope 
for constructive change. 

Thorough studies  must be made of 
those contentious areas  of University 
education and  government. There 
must be a general willingness for 
change coupled with the consolida- 
tion of the expertise held by people at 
the University on existing reform ex- 
perimentation. When there is a clear 
program in each faculty, then  work 
must be done to  implement  the 
changes. 
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THE SETTING AND THE PARTICIPANTS 

Allocating resources within the University 
= a  , . <  

we  support  the  National  Liberation  Front in Vietnam 
because they  represent  the  people  and because they  too 
are  striving  for  control in Vietnam.  That means that 
we’re not content, as the  Columbia  students  weren’t 
content, to s i t  back  and see the  university  become  an 
agency of  imperialism.  We’re  not  content  merely  to s i t  
back  and  receive  our  education  and  our  discussions in 
abstractions. 

If it means anything  to  be  educated, it means to  see 
the  connections  between  what  one  learns  and  what  one 
knows, what is  happening in the  world. It means, if you 
like,  that  we  want  to look a t  the  larger  society,  we 
want  to  know  where  our  Board  of  Governors comes 
from, we want  to  know  when  we leave that university 
what  exactly it is  we’re  going  to  do  in society, because 
if you  produce  the  sort  of  university  that a lot  of  stu- 
dent  radicals  are  talking about, the  people  corning  out 
of  that  university  are  not  going to be  content to  be 
the  organization  men of tomorrow,  they’re  not  going 
to  climb  Vance Packard’s pyramid  until  they  reach  the 
age of  forty,  and  then  suddenly  turn  around  and  wonder 
what  happened.  They’re not going  to go the same route 
that  people have  gone in  the past. And  these  things i n  
society  too  must be changed. 

In other  words  the  consequences  of  democratization 
of  the  university  demand  a  democratized society. What 
do  the  people  who  are  talking  abstractions  about  uni- 
versity  reform  think  about  the  students‘  role  and  the 
university’s role  in  trying  to  do  something  about  the 
overwhelming  problem  of  the  world,  which is United 
States imperialism? Isn’t that right? 

We  are  talking  about  people  confronting  real issues. 
How  are  we  going  to build a  real  community? I would 
just ask you  to  consider  how  you can expect  young 
people  today  to try and build a  real  community in the 
world, in society,  when you  have a situation  when 
the  United States is  engaged in Vietnam  on an un- 
paralleled scale in history. 

These  too  are issues which  directly  relate  to  the 
university,  The  university  is as it is  because it is, a 
corporate society. It trains  corporation  people because a 

‘The university crisis 
is merely a symptom 
of the crisis within 

society at large’ 
corporation is a  dominant  institution  in  the society. The 
university  itself  is  a  corporation because a corporation 
is a major  institution in society. And if you  challenge 
the  corporate  control of the  university  you  are also 
challenging  the  corporate  control of society, and these 
are issues which  have  to  be considered. 

I can relate  this  to  the  point  that  John  Young  made 
concerning economics. It is  very  fine  that  John  Maynard 
Keynes  went  away  and  developed  a  general  theory  of 
unemployment  and  interest.  What  does it mean? It may 
mean  among  other  things  that  John  Maynard  Keynes 
kept  the  world safe for  capitalism and then  perpetuated 
a situation  which  resulted in the  arrival  of  the  Viet- 
nam war. 

fn other words, the  importance of an  academic is 
not  how  br ight   he  is  or how  bri l l iant  he is, but what 
he does about  the  crucial  problems  of  the  twentieth 
century  and  what his theories  mean  to  those  problems. 

PROF. F. E. STOCKHOLDER:  There seems to  be 
a number of red  herrings here. The serious issues are 
imbedded in Martin Loney’s  statement.  They  are some- 
what  obscurely  presented  because  they  are  five  levels 
beyond  the  present facts .  

In fact  the  University is one  of  the  few  socialist in- 
stitutions  in  this  society;  that is, it operates  on  a  non- 
prof i t  basis, it provides  a  lot  of  financial  support  for 
a great  many  students,  admittedly  not  on  an  equitable 
basis, but it is the  closest  thing  that  society has to a 
socialist  institution. 

Now, the  point is that  this  socialist  institution,  like 
most  socialist  institutions  of  the  world,  is  corrupted 
by the fact  that they exist imbedded in a capitalist 
society. 
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It’s not an abstract  fact  that  the  mathematics de- 
partment  of  this  University  receives a great  deal  of 
funds  from  the  United States  Defence  Department, as 
well  as the  chemistry  department.*  And in turn, the 
humanities  departments  have  much less in terms  of 
research  funds. 

So the  serious  question has to  be  directed  to 
President  Hare and he has to answer,  perhaps not   a t  
this  moment,  on  the  reallocation  of  University  priorities. 
The  society  at  large is undergoing a crisis,  the  Uni- 
versity  crisis i s  merely  a  symptom  of  the  world crisis. 
And  the  question is, what is it within  this  civilized  order 
” a n d  I suggest that  this  University  in  spite  of i t s  cor- 
rupt  aspect is  still  relatively  civilized-that  we  can  pro- 
vide  by  way of leadership  of  the  community in order 
to preserve  the  notion  of  civilization  that  we do have? 
I th ink that’s the issue. What is  it that  you  (Dr.  Hare) 
are  going  to  do now, in your heyday, the first year 
when  everybody  still  trusts you, in order  to  change 
the  institution  on  the  allocation  of  resources? 

FATHER  McGUIGAN: I regret  that  the  symposium 
discussions  ended  precisely  at  the  critical  point,  the 
one  raised  by Mr. Stockholder.  A  critical issue which 
might  have  arisen was the  relationship ,between moral 
responsibility  and  the use of  knowledge.  The  problem 
seems to  be  that  much of our  education,  perhaps  only 
in the  social sciences i n  this respect, is very  closely 
associated with  the  continuance  of  corporate  society in 
the  larger  Western sense, and  many of the  radical stu- 
dents  believe  that  the use of  education  should be  able 
ta  extend  beyond  that. 

As I say, this  involves a very deep-seated problem 
in  the relationship  betwen  moral  responsibility  and  the 

department receive fundr from the U.S. Defence Department. 
Neither  the UBC chemistry  departmect nor the mathematics 

The W.S. A i r  Force 8upporl. baric research  in these  depapt- 
menta. The math  department will thin  year receive $19,300 for 

which bear. on the solution of differential equationa, while the 
a rtudy  entitled  “Theory of cliptical  boundary  problems,” 

chcrnistry Qcpartmsnt will pet $8,900 for basic chemical re- 
orarch: 
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use of  knowledge,  and  perhaps if we could  only  have 
started  there  we  might  have  come across the  very deep- 
seated problem  facing  the  two  different sets of  moral 
expectation:  one  that  belongs  to  our  corporate  Western 
society,  which seems to  be  to a large  extent  supported 
and  perpetuated. in the  University,  and  another  larger 
view  of  society  which has a  different sense of  moral 
responsibility  to people. 

I don’t intend  to answer this question. 1 merely 
raise it. 

DR. HARE: Professor  Stockholder did touch  on a 
very  central  question of academic  policy,  which is how 
you  allocate  resources  between  conflicting  fields. 

I think a university does have to  pick  and choose 
as to  where it gets its funds for research,  and  we do, 
and  we  publish  annually  where  those funds come 
from.  Anyone  can see where  they come  from. 

But  in many ways  a more  central issue than  that, 
from  the  point  of  view  of academic  policy, is  the allo- 
cation  between  faculties  of a university,  between  science 
and arts, between  the  professional  faculties  and  the 
non-professional, and so on. And  there is  no  doubt 
that in  a big  university  like UBC this gets to be a 
question of  placating  vested  interests. 

And it is exceedingly  difficult  to  change it. In the 
past the  tradition of this kind  of  decision-making  in 
the  North  American  universities,  not just the  Canadian 
ones,  has been to  keep it in  the hands o f  a tiny group 
of people, principally  the  president and his closest  ad- 
visers. I personally  haven’t  a doubt that the  number  of 
people  involved  in that  decision has to  be broadened, 
and a t  the moment-as the deans present  know-I  am 
engaged in broadening it 

How far  one can go  and  how fast, I don’t  know. 
But I am absolutely  convinced  that a university  must 
ask i t se l f  a t  least  annually  the  fundamental  question, 
am I sharing  what I’ve got  correctly  between  the dif- 
ferent uses? A n d  it must  be  the  academic cOmmUnitY 
and not a small section of it that is  satisfied  .with 
the answer. 

-. 

r .  

University  reform and /he  aims of the student 
activist nrovenzent were the theme of a  three-day 
synposium beld on campus this summer under the 
rponsorship of the  Academic Activilier  Committee 
of the Suwmer Session Association. 

Because lhese are malters of concern to the 
pubiic aud 10 d l  members of the University corn- 
ndunity this edition of U B C  Reports conkin$ a 
four-pale  imert  with seleciions from the main 
syaposium  ressiom.  The mdteridl hds been edited 
lo reper! the main h u e s  debafed  within !he lim- 
itations of space auailable. 

The main session on university reform opened 
w i ~ h  taik by M d r t i n  Loney, preszdent of Simon 
Fraser Ulhersity Student Council und wds fo l -  
lowed  by  a panel discussion and questions from the 
audzence. 

Panel pdrfiripants included Dr.  F .  K. Hare, 
president of UEC; Rev. G .  F. McGuigan, EO- 

chairman, Arrs I program; Carey LiEde, uice-presi- 
dent,  Alma  Ma/er Sociery; William  Galt, managing 
edilor of The Sun, dnd F. N. A. Rowell, pasr- 
presidevt of the L3.C. School Trastees  Assoridion. 

The panel wus moderated by Dr. C y z l  Belshaw, 
head of ihe departm.eut of amthl-opology and 

In his talk M r .  Loney  said that probiems at 
SFU, culminaring i n  censure by fhe  Canadian As- 
socialion of Uniue~sily Teacherr of the Board of 
Govenzors, slemmed from dctions by the Board 
and not the  sludent body. 

H e  said sludent  activists dre seeking a number 
of re orms including a Bourd on which  students 
dnd d c d t y  have majority control and groups such 

posed exclurively of academics and a student voice 
in selection of course content. 

H e  mid SFU sufers from overcrowding and 
inadequate facilities  due to  poor piunnijzg and the 
university  syslem  is  undemocratic, because the 
children of the  wealthy have easy  access while  the 
poor ure barred because of lack of money. 

MY. Loney concluded that if reforms at SFU 
were nod carried out studenis are prepared to fight 
f o r  their demdnds and /he choice lies herween 
reform or revolution. 

sociology. 

dS organized f labor are represented, a Senule corn- 

REV. G. F. McGUIGAN: I dare say there is. very 
little  disagreement  about  the need for some kind of re- 
form in the  University. I think  everyone is wi l l ing  to 
consider  the  possibility  of changes in the  Board  of 
Governors,  methods of  selecting  different  people  within 
the  administration  or  faculty,  the  participation  of stu- 
dents in the  drawing  up of the  curriculum, etc. 

Yet  when  you  come  down to  it, there is  a great 
d e a l  of  disagreement as to  how  this  program  should  be 
implemented. In the  implementing  of it you  run  into 
some very  human  problems:  the  problems  of p rac t ica l  

t o  read. At the  end  of it I thought that he  just con- 
ceivably  might  have  a  point. 

Well,  now, of course, it is  quite  obvious  that  there 
is  a student  revolt.  There i s  more  than a student  revolt, 
there  is a revolt  of  young people. (There  have  been 
three  small  mutinies in junior  Grenadier  Guards a t  
Pirbright  Barracks  in  Surrey  within  the last six  months). 

You’ve a l l  seen the  official  explanations of this, but 
I wil l   give  my  own  simple account  of my reaction  to it 
I did not see i t  coming. I sti l l  do  not  fully  understand 
it and I admit to having been taken  by  surprise by 

power  structures  that  exist  within  the  University,  the  every  single  major  development in university  affairs 
pride  of  certain  individuals  in  the  qualities  of  their that has taken  place  since I was born  (laughter)  which 
past  administration. presumably  qualifies  me  for  the  job  which 1 now  hold 

matter.  We’re  not  just  speaking  here of education in The  view that Mart in  put  i s  opposed to  another 
I think  we  have a problem  of  education  in this (laughter). 

an  academic way. The  University  itself,  involving  stu- 
dents  and  the facu l ty  and the  administration,  should 
be  in  the process of   total  education. That is, to bring 
students to  educate  themselves  and  others. and facultv. 
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in how  to  participate in the  educational or the academic 
process. 

There  are  various  theories as to  how this education 
should  take place. It’s  suggested that  things  have 
reached  such  a pass that  confrontation as an  educational 
procedure i s  the  only  method  of  making  people  aware 
of their unconscious  assumptions-to  make them  aware 
of  the  intellectual  and  moral  and  emotional  framework 
under  which  they operate-and it is only by confronta- 
tion,  violent in some cases, that  people  can  be  made 
aware  and  to reassess what  they  are  doing  to  human 
beings because of their unconscious  assumptions. 

So confrontation,  whether  violent or intellectual, 
seems part  of  the  educational process. That’s  one  possi- 
b i l i ty   a t  least 

I’m posing  a  question  here as to   how we  should 
educate  ourselves in the  University  community  and  the 
public a t  large  into  accepting  and  implementing  this 
reform. 

I don’t  know  the answer, but  I suspect that it 
would  not  be  a good answer  to  presume  that  reformers 
themselves  can  suggest an alternate  blueprint.  What 
the  University  is  going  to  become  depends  very  much 
upon  a  mutual  education  between  students  and  faculty 
themselves. 

What  the  end  product is we  cannot say, because I 
think that  something  new  must  be created. It cannot 
be merely a continuation  of  the  old  structures,  with 
continual  adaptation,  a  change  here and a change  there 
in order  to  confront  what is, I think,  evidently  a  new 
world. 

I was rather  disappointed in Mr. Loney’s split that 
he created, I think, in the academic  community.  This 
assumption  of  opposition as between  students and fac- 
ulty-that  they  should find it necessary to  put them- 
selves in  positions of  bargaining,  even  though ill- 
expressed, at  least  they  do  have  the  common  desire 
to  forward  the academic community. I th jnk  that   to 
start  from  this  assumption of a split between  the two 
can  only  lead  to  even  more  grievous  results. 

So I point  simply  to  the  need  to do practical  things, 
not $0 much  to persuade  people of  your  ideas  before 
you  do  the  practical  thing.  There  are  obvious  practical 
things  that  we c a n  do without  capturing  somebody in 
our own  ideological  camp as a pre-condition. 

DR. HARE: The  student  activists  have a t  least  done 
one  thing  for  the  universities  of  the  whole  western 
world-they  have  woken  them up and  set !hem on  
fire. 

Less than  two  years ago, the  president  of  the  Alma 
Mater Society,  Shawn  Sullivan,  read a remark I made 
in a newspaper  account in which L said I didn’t  believe 
in  the  student  revolt. I thought it was being much 
exaggerated. 

He tr ied  to  prove  that I was wrong  by  bringing 
me  one year’s files of “The Ubyssey,” which I promised 

view,  and  he was pretty  hard on that  other  view because 
he was hard  on  the  professors  and I claim  to be  a 
professor,  and  the  view  that  the  academic  staffs  of  the 
universities  take is  that  their  first  obligation is  probably 
to  their  discipline. 

Their  theory  behind  this is  that  they  cannot be 
good  teachers  unless  they  are  first  good  mathematicians, 
good  sociologists,  good  what  have you. This  view I 
put forward l a s t  year  and  again I was challenged in 
“The Ubyssey.” But it i s  the  prevailing  religion of the 
academic s ta f f s  of  the  universities  and I share it myself, 
although I happen  to  love  teaching and have  got  nothing 
but  contempt for the  fellow  who says he has n o  obliga- 
t ion  to hi5 students as a teacher. This is  treason  and it 
is  intolerable.  Nevertheless, I would say first of all, as a 
teacher  of  geography  and  meteorology, I have  to  be 
prepared  to  guarantee  to  my  students  that I am  a 
scholar in those  fields  and  that I’m not second-class. 
1 may not  be  able  to succeed, but at  any  rate that’s 
what L t ry   to  do. 

Now,  you  contrast  that  with  the  view  that  Martin 
Loney put which  is  fundamentally  different, I think, 
because h e  looks at  education as essentially  part  and 
parcel  of  the  adaptation  of  the  individual  to society, 
the  amendment of  that  society in the  direction of 
greater  social  justice. 

I agree with  Father  McGuigan  when  he says that 
there isn’t  any real  opposition  between  these views- 
no  real  opposition-and if we  allow it to  get  out  of 
hand, and  we  allow  the  two  halves  of  the  academic 
community  to  take  pot shots at  one  another,  we  shall 
have  lost  an  invaluable  opportunity  to  make progress. 

Mr. Chairman, I laid bets a t  the  beginning  of this 
br ief   ta lk as to  which  group I would  allow  to  throw 
me out:  the  students,  for  ducking  the  questions;  the 
governors, for  not  denying  that they’re the way Mart in  
Loney  described  them-incidentally,  they aren’t, not 
the  UBC  governors; or the  general  public,  for  not  taking 
a stern  line  with  this  insurrection; because don’t  make 
any  mistake  about it, the views that a re  now being  ex- 
pressed in th is  room  are  highly  unpopular  with  the 
public  at  large  still. 

MR. CAREY  LINDE:  We put ou t  a  brief  which was 
szrt  of  cooked  on  the  fire  out a t  Simon  Fraser  and it 
was a  good  thing, I think,  we  did it t o  a l l  the  presi- 
dents, the deans, the  registrars  and  everybody. 

As someone said, they  are  all  well-meaning men, 
and  you  come  to  wonder,  then, what’s the  problem? 
If a l l  the  people in the system  are  in  favour  of so many 
things that the students  are in favour of, why isn’t it 
happening? 

I submit it’s the  structure  itself,  the  institution  itself, 
and  my  major  complaint  against these  well-meaning 
men i s  that they  fail to see that this is the  problem. 
They still think in terms  of  the  given  structure. 

Where  we  have a populace  that is uneducated,  and 
we a s  students  are asking for  the  University  to  be 
changed, and  we ask for  support  from society,  who 

C o d w e d  on !he next pdge 
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are  ignorant as to  what the  University  should be, it 
just isn’t  going  to  work. 

So this  faculty (of education) has got  to s t a r t  
becoming  radical i n  i ts  approach  to i t s  students  who 
are  going  to  go  out  into  the  high schools, and  those 
students  have to  start  getting  tough  with  the  principals. 
I think that’s a  very  good  place  to  start. 

It strikes  me as funny  that  the  major  disruptions 
come out  of  the arts  faculties, not  by  any means solely 
or  when  they  get  under  way in any  majority, but they 
seem to s t a r t  there because the  problems  are  crucial. 
Why aren’t  they  happening  in  the  education  faculties? 

I think  the teachers  have  got to  look  at  their  six 
weeks of  summer  school as a  radicalizing process, where 
they  come  down  here  and  pick up the  techniques that 
they  are  going  to  take  back  and  help, because you are 
going  to  have  to help. 

You  people  cannot just s i t  here and say, isn’t  this 
fine?  You’ve  got  to go out  and  talk  all  the  t ime  and 
convince  the  people  that  this  change  must  come  along 
fast  before  the  snap  occurs. 

It i s  not  a  University  problem, it is  society  at  large, 
and let’s not   k id  ourselves that we  can think  of  it in 
terms  of  getting  Bennett  and  his  government  out  and 
put in Liberals or NDPs  and that’s going  to change 
anything. I don’t  have  any faith in  parties  in  that sense 
an& I don’t  think  they’re  going  to  change  anything 
unless the  public  demands it, and I think the  public 
is  demanding it. 

If  Simon  Fraser  were  to close  admissions, and if 
we  were to, and if I were  the  president, 1 would talk 
in those  terms, o f  cutting  enrollment  of  this  University 
dead, to  bring  about some confrontation  with  the  public 
who  have  always  thought  that  little  Tommy is going 
to go to  school  and  suddenly  finds  out  he can’t, and 
then  they ask why. 

It is  only in that  sort  of  confrontation  that  thought 
is  going  to  come  out. 

MR. J IM HARDING: 1 think  what  some of the 
Student  Power  people want,  and  what  at  this  stage  they 
do not  have  strategies to  get, is  a  responsible  govern- 
ment, not   o f   the  k ind that we  have  in  our  electoral 
system, that  through  propaganda,  through  the  cult  of 
the  personality,  through  regional,  ethnic, class conflicts, 
and  playing  on those, can  gain  votes  that  may  not 
represent  people  but  represent a consensus that is  
always false. 

Not  that  kind  of a responsible  government  but a 
k ind  that i s  consistent wi th  academic  freedom. 

We’re deteriorating  into a discussion  where  Or. 
Hare  must  talk  about his honour;  where  we no longer 
have a perspective  on  the  institution  that  destroys i t s  

~ ~ ~~~ 

‘The university  board of 
governors is really no 

different from the board 
of any corporation’ 

leaders, because it puts  contrary  forces  on  them, and 
then leads us to a kind  of  personal  response  where 
we  feel  sorry  for  those  people.  We‘ve  lost  the  perspec- 
tive  of  why  a  president is  caught  between a board, a 
faculty,  students, al l  groups  having-except for the 
board, in most  cases-contrary  trends. 

The  idea  of  a  community,  which was discussed i n  
some  depth  yesterday, is, I think,  the  alternative  that 
we  have to look for. 

University  reform does not  mean  a  grab-bag  where 
everyone agrees verbally  to  trust each other  motiva- 
t ionally  and  ult imately  wil l  confl ict  and  wil l  confront 
when it comes to  real  issues. 

The  question  of  university  reform  demands  a  very 
clear  perspective  on  how  you  have  to  organize a uni- 
versity  to  allow  open debate, open  decision-making, 
responsible  decision-making, so that you do not have 
all  of  the  conflicts  that  deteriorate  the  quality  of educa- 
tion  and  the  quality of knowledge. 

It’s interesting  that  a  corporate  university,  struc- 
tured as a corporation,  where  the  leadership is in a 
position  of  having  to  wear  several hats, may  not lie in- 
tentionally  but is  distrusted  naturally, because of  the 
conflicting  interest 

The  corporate  structure  of  the  university  parallels 
and comes from a corporate  stt‘ucture of a society. It is 
incorporated. The Board of Governors is really  no dif- 
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ferent  in  ideology  than  any  board  of  directors of. any 
kind  of  corporation  in society. 

Now, if we  want  to  talk  about  university  reform 
intellectually  and  not  personally,  and  not in a way 
where  we  deteriorate  into  a  kind of false consensus, 
we  must  develop  a  perspective  of a community, not a 
corporation,  knowing  that  you  don’t  get  that  through 
committees  but  that you get that through  a  struggle  to 
change  the  society. 

Now, i f   the panel  would  perhaps  move to  the  in- 
tellectual plane, indicate  the  social  perspective  around 
which  they see university  reform,  comment  specifically 
on  how  they envisage, o r  even i f  they  have  the  imagina- 
t ion  to envisage, a  community  instead  of a corporation, 
then I think perhaps  the  real  conflicts  that exist-and 
they  de  exist-will  come  out,  and  then in the  future 
when  people  conflict  politically, as many  of us here 
will,  we  may a t  least  know  why. 

FATHER  McGUIGAN: I don‘t  mean to  disagree in 
any  way wi th   what   J im  Hard ing has said. Indeed, I 
agree very  much  with  his  analysis  that  the  institution 
is  an  inheritance  from  other  structures,  from  other 
times in our society, that  have been a  great  obstacle to  
ordinary,  contemporary  human  communication. 

One of the  great  difficulties  of this inheritance is  
that  the  institutional  relations  become  substitutes  for 
real  human  relationships  to  the  extent  that  we  are no 
longer  concerned so much  with  the  preservation  of  the 
human  rights in many instances, but  in the  maintaining 
and  continuance  of  the  university  or  the  institution as 
itself, as an  object  to  be  followed  and  the  purpose of 
our actions. 

This sort of institutional  structure  had a great  deal 
of  validity  at  a  time  when  communication  and  informa- 
tion  were  short,  when  one  had  to  have  a  sort  of  a  struc- 
ture  in  order  to  keep some sort  of  order  in society. 

Now  the ease of communication is  so much  greater 
that we  have  no  longer  the  need for this  sort  of  struc- 
ture as a media  for  communication.  We  must somehow, 
in  a  university  structure,  work  toward  an open-ended 
system in which  the  community  to  which  Jim was re- 
ferring,  the  community of students and scholars  and 

administrators,  work  towards  solutions  which  none of 
them can predict  or  plan  for. 

most  of  what  Jim  Harding said.  There  are  people  who 
would  tell  you  that  to  have  the  president  of this Uni- 
versity agree with you, means that  you’re on the  way 
out  (laughter). 

But I’d like  to  take  up  this  challenge  of  how does 
one bui ld an academic  community. I agree that one 

DR. HARE: I’d l i ke   to  say first that I agree wi th  ~ 
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has not  bui l t   an academic  community. I agree wi th  
much of what  Paul  Goodman says about  the  academic 
Community. I agree  that so far  what  we  have  succeeded 
in  doing i s  building a highly  hierarchical  structure  which 
produces  things  which  don’t  do  any  of us any good. 
I think that  the  beginning has to  come  now  because 
I think  we  are  probably  at  one  of  the  major  turning 
points in academic  history. - I think I believe in confrontation, too, when  you 
have  rea[  confrontation  between  positions  that, i f  they 
can’t be  reconciled,  can  somehow  lead  to  a  third  which 
is  valid.  And  this is, I think,  now  the case. 

When 1 was a  student a t  the  University of London 
it would  have  been  impossible  to fill this  room  with 
a  discussion of  this character; it would  have been im-  
possible to produce  people  of  the age of  the  people in 
f ron t   o f  me  and  have  them  discuss  these issues because 
they  would  have  been  bored  to  tears  and because they 
would have not recognized  them as significant issues 
in  the  university. 
’ The age structure  of  the  population is now such 
that  the  great mass of the Canadian  population  will 
very  shortly  be  at  the age o f  a university  student. It is  
quite  obvious to me that we  cannot fail now  to  open 
door5  to  these two  new facts: one, that the people in 
their  low  twenties,  like  Martin, have  suddenly,  because 
it is  quite sudden,  become  seized of the  deadliness of 
the  world situation, of  the  emptiness  of  much  of  modern 
life in our society; and the  fact  that  they  are  now  more 
numerous  relative  to the rest of the  population.  The 
world  in  a  very  real sense belongs  to  them, and certainly 
the  future does, in  ten years‘  time. 

It is now  that  that  community has to  be worked 
out, and as a beginning  in  this  University  at  any  rate 
I hope it might  emerge  from  the discussions that will  
iake  p[ace  in  the  Fall  between  the  academic  community 
old-style,  meaning  the  professors,  and  the  academic 
community  new  style,  the  students. 

A n d  I would  urge  one  thing  upon  the  students 
present:  don’t  leave it to  simply  the  minority.  Involve 
yourself deeply in it. Because I am sure. that we are at 

a  criticai,  crucial  stage in  the  evolution  of these things 
called  universities  and if you  stand  on  one  side  you’ll 
hang  your  head i n  shame  forever  thereafter. 

MR. MARTIN  LONEY: I’d l ike  to  make a point 
which I think relates to  the  remarks  that  Father  Mc- 
Guigan  and  Dr.  Hare made, on  the  apparent  contra- 
diction  between  the  students  and  the  faculty. 

Now, I don’t assume that  there i s  inherent con- 
flict  between  the  students  and  faculty.  What I was doing 
was making  observations on a social  fact,  that  there is  
at  this  particular  moment  often a contradiction  between 
the  interests of students  and  faculty. 

We  have  to  remember, you know,  what  sometimes 
is  referred  to as the  generational gap, which  in  more 
specific  terms  can be briefly  put as follows:  the  faculties 
have  been  in  universities  run  along  traditional  lines 
for  nearly  thirty years  of their  lives:  they  are  therefore 
not  very  amenable t o  immediate  change of these  in- 
stitutions.  But  the  students  who  come  into  university 
today  are  not  the same sort of people  who  went  into 
university  thirty  years ago; they  are  therefore  very 
amenabla to change in  the  universities,  but  they  have 
their  own  ideas of what  a  university  should be, 

These  ideas very  often  confl ict  with  the ideas of  
the  faculties  and  therefore  you can’t immediately sup- 
pose that  we can  co-operate  on  a  common  goal, because 
the  goal  of  the  students  and  the goat of  the  faculty is  
not  now a common goal. 

I’m not  saying  that  we  are  inherently in contradic- 
t ion  with  them  for  al l  time,  but  for  the  minute,  the 
students  have  a  duty to  themselves to  work  towards 
the  realization  of  their  goals and bargain  and  negotiate 
with  the  faculty,  to  try  and  persuade  the  faculty  to 
come  into  agreement  with them.  Some of  the  faculty 
already  are  in  agreement  with us. 

And  the  faculty  at  the same t ime have a duty  to 
present  their case to  the  students,  to  try  and  persuade 
the  students to  agree with  them.  And  from  this  type 
of interchange,  presumably  may  emerge  some consensus. 
Bu t  one  can’t assume a  consensus from  the outset  when 
a t  Simon  Fraser  University  our  experience  daily,  week- 
ly shows that the  faculty  are  not  backing  the students, 
that  the  faculty  will  be  quite  content  to  get a few 
reforms  along  the  lines  of  their  demands,  primarily 
job security,  tenure,  academic  freedom,  but  that  they 
are  not  concerned to f ight  for  the students’ r igh t   to  
elect  the  university  president 

There is  another  point I‘d l ike to raise with  the 
president  of UBC. Although I thought  he was very 
sympathetic  in  his  remarks, I would  l ike  to  know some- 
thing  more specific. I would  l ike  to ask him  when  he is 
going  to  put  himself to the  students a t  UBC  for etection 
to  the office that he now  holds  (applause). 

I would also like  to  know  whether  he  intends  to  take 
a stand on the  re-composition  and  re-construction of 
the  Board of Governors,  whether  he  intends  to  take a 

‘Anybody who wants 
to be president of a 

university should 
have his head  examined’ 

stand  on  the issue of student  parity in decision-making 
within  the  University. 

This doesn’t  necessarily  have to  mean  that  one says 
by  edict  that  student  parity  now  exists.  Obviously  that 
is  impossible.  One  initiates  a  process  where  student 
parity comes into existence as i t  is  seen that students 
have  something  valuable  to  contribute  to  the  way  the 
University is run. 

D R ,  HARE: I don’t  propose to   run   fo r  office  because 
I don’t  particularly  want  the  job.  Anybody  who  wants 
to  be  president ‘of a university  should have  his  head 
examined. A n d  if you  want  to be  president  of a uni- 
versity,  don’t  pick 1968; the  life  expectancy  of  a  uni- 
versity  president  in 1968 i s  pretty  short 

And  the reason why it’s short i s  that  the  job  is 
virtually  impossible  in  the  present  condition  of affairs, 
because there has come into  being a complete  distrust 
between  the  different  components  of  the  university. 
You have heard some of  this  from  Martin. It’s more 
than  distrust, it’s disl ike  in his case. But  there is  similar 
distrust between  the  young and the  old  in  the  faculty, 
between  the  faculty and the governors,  between  the 
faculty  and  what some  people c a l l  the  administration- 
it’s a word I don’t use-and it’s quite  apparent  that 
there is  something  radically  and  fundamentally  wrong 
with  the  structure  of  the  Western  university. 

Now, the answer to  what  I’m  going  to  do  about it 
and  when I take  a  stand,  Martin, is  that it’s when I 
fully  understand  the  problem,  when I have  been lobbied 
as intensively as I’m  being  lobbied  at  the  present  mo- 
ment  by  the  Alma  Mater  Society  and by a  few  other 
people. 

I do  propose to  take a stand. I can’t announce it 
now because I don’t  know  what  that  stand is. But I am 
certain that I speak for a very  great  majority  of  people 
at  the  University of British Columbia  when 1 say that 
we  are  dissatisfied  with  the  environment in which  we 
work,  we’re  dissatisfied with  the  internal  structure - 
that  dissatisfaction isn’t confined  to  the  student  body - 
and it has got  to be  changed. And I recognize  that  in  the 

changed. 
long run it is  my  Primary  responsibility  to see that it is  

LONEY: I don’t  agree with  Dr.  Hare  that  the  duty 
- of  the  academic is  pr imari ly  to his discipline.  The  duty 

of  the  academic is  primari ly  to society,  and in  a  world 
in which  two-thirds  of  the  world’s  population is  starving 
that is  clearly  the  social  duty of any  human  being,  not 
t o  a n  abstract  discipline,  but  to  making  that  discipline 
relevant  to  solving  the  problems of the  world. 

DR.  HARE: One  really has to  weigh  the  disciplines 
in  terms  of  what  they  mean  to  society.  But  the  profes- 
sor’s loyalty  to his discipline is  based on  the  belief  that 
you don’t  make  a  good  mathematician i f   you  arr ive 
a t  mathematical  conclusions  by  considering  whether 
they  are  relevant  to  society  or  not.  You  are a mathe- 
matician because you  think  that  that is  a  useful  thing 
to  society,  but  you  don’t  let  that  cloud  your  mathe- 
matical  judgment.  And that’s a l l  that  the professors 
mean, and that‘s what I mean. 

DR. JOHN YOUNG:  People  have  been  complain- 
ing  that there’s  too  much  agreement  here so I‘m  pre- 
pared  to disagree. 

Speaking as a professor with  a  loyalty  to one’s 
discipline, in this case the  discipline  of economics, I 
want  to  argue  that th is is  very  central  to  the issues 
we’re  discussing  here.  People  have  difficulty  under- 
standing some of  the concerns of  the  professors, so let 
me  express  some of  their concerns. 

Just  a  moment ago Mr. Linde addressed  the  tele- 
vision  camera  and  he said, “You’re  observing us here, 
now go out  and  do  something  about it.” Now  this has 
been the  tenor  of  much  of  the  discussion we’ve had 
today from  the students.  “Do  something  about it,” and 
this was the  reaction  that  the  students  at  Cambridge 
had  to  the  economic  catastrophe  of  the 1930’s. They 
said, do  something  about  this  economic  catastrophe, 
that is, march  down  King’s  Parade  and  protest  against 
the  way  in  which  the  interests have  created a world 
depression. At the  t ime  Lord Keynes, who was a lec- 
turer  at  Cambridge,  used  to  argue  with his  students 
and say that is  not  the  way  to  meet  this  particular 
problem,  we  have  a  major  intellectual  catastrophe  in 
the  Western  world.  And  when  Mr.  Linde says go out 
and  do  something  about  it,  in  this case Keynes  retired 
to  his office  and  worked  for  two years on  the  General 
Theory  of  Employment,  Interest and Money.  Then,  hav- 
ing  thought  through  the  intellectual  problem,  he  went 
forth  into  the  world  and used very  wise  political  tactics 
to se l l  that idea. But  f irst  of  all he did  the  intellectual 
work. 

Now, this is  generally  the  attitude  of  the  professor 
with a specialism in a  discipline. His reaction  to  a 
problem is  to go back into his office  and  work on the 
intellectual  problem  and  then  fare  forth  with  the idea. 

Now  then,  what has this got  to do with  university 
reform? 

The  professor is concerned  that  the  environment 
within  the  university  should  be  favourable  to  that  type 
of  work.  And he’s anxious  that  the  kind  of  people  who 
are  a  part  of  the  universities  will be capable of  that 
kind  of  work.  Intellectual  work,  not  simply  political 
meetings. And  t h a t  is  the  professor’s  concern  about 
university  reform. He i s  concerned  and  many  are  in 
favour  of a wide  range  of  reform  but he is  concerned, 
throughout  the  whole  procedure,  that  appropriate  weight 
be given to intellectual  merit,  and he i s  concerned-and 
I think  would be justifiably  concerned,  from some of 
the  things  we’ve  heard  said  today-  that  intellectual 
merit  would  be  significantly  recognized  by  the  students 
(applause). 

LONEY:  When  we  (activists)  talk  about  university 
reform we’re talking  about  a  community  which is demo- 
cratically  oriented  and  controlled by people, That means 
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we  support  the  National  Liberation  Front in Vietnam 
because they  represent  the  people  and because they  too 
are  striving  for  control in Vietnam.  That means that 
we’re not content, as the  Columbia  students  weren’t 
content, to s i t  back  and see the  university  become  an 
agency of  imperialism.  We’re  not  content  merely  to s i t  
back  and  receive  our  education  and  our  discussions in 
abstractions. 

If it means anything  to  be  educated, it means to  see 
the  connections  between  what  one  learns  and  what  one 
knows, what is  happening in the  world. It means, if you 
like,  that  we  want  to look a t  the  larger  society,  we 
want  to  know  where  our  Board  of  Governors comes 
from, we want  to  know  when  we leave that university 
what  exactly it is  we’re  going  to  do  in society, because 
if you  produce  the  sort  of  university  that a lot  of  stu- 
dent  radicals  are  talking about, the  people  corning  out 
of  that  university  are  not  going to be  content to  be 
the  organization  men of tomorrow,  they’re  not  going 
to  climb  Vance Packard’s pyramid  until  they  reach  the 
age of  forty,  and  then  suddenly  turn  around  and  wonder 
what  happened.  They’re not going  to go the same route 
that  people have  gone in  the past. And  these  things i n  
society  too  must be changed. 

In other  words  the  consequences  of  democratization 
of  the  university  demand  a  democratized society. What 
do  the  people  who  are  talking  abstractions  about  uni- 
versity  reform  think  about  the  students‘  role  and  the 
university’s role  in  trying  to  do  something  about  the 
overwhelming  problem  of  the  world,  which is United 
States imperialism? Isn’t that right? 

We  are  talking  about  people  confronting  real issues. 
How  are  we  going  to build a  real  community? I would 
just ask you  to  consider  how  you can expect  young 
people  today  to try and build a  real  community in the 
world, in society,  when you  have a situation  when 
the  United States is  engaged in Vietnam  on an un- 
paralleled scale in history. 

These  too  are issues which  directly  relate  to  the 
university,  The  university  is as it is  because it is, a 
corporate society. It trains  corporation  people because a 

‘The university crisis 
is merely a symptom 
of the crisis within 

society at large’ 
corporation is a  dominant  institution  in  the society. The 
university  itself  is  a  corporation because a corporation 
is a major  institution in society. And if you  challenge 
the  corporate  control of the  university  you  are also 
challenging  the  corporate  control of society, and these 
are issues which  have  to  be considered. 

I can relate  this  to  the  point  that  John  Young  made 
concerning economics. It is  very  fine  that  John  Maynard 
Keynes  went  away  and  developed  a  general  theory  of 
unemployment  and  interest.  What  does it mean? It may 
mean  among  other  things  that  John  Maynard  Keynes 
kept  the  world safe for  capitalism and then  perpetuated 
a situation  which  resulted in the  arrival  of  the  Viet- 
nam war. 

fn other words, the  importance of an  academic is 
not  how  br ight   he  is  or how  bri l l iant  he is, but what 
he does about  the  crucial  problems  of  the  twentieth 
century  and  what his theories  mean  to  those  problems. 

PROF. F. E. STOCKHOLDER:  There seems to  be 
a number of red  herrings here. The serious issues are 
imbedded in Martin Loney’s  statement.  They  are some- 
what  obscurely  presented  because  they  are  five  levels 
beyond  the  present facts .  

In fact  the  University is one  of  the  few  socialist in- 
stitutions  in  this  society;  that is, it operates  on  a  non- 
prof i t  basis, it provides  a  lot  of  financial  support  for 
a great  many  students,  admittedly  not  on  an  equitable 
basis, but it is the  closest  thing  that  society has to a 
socialist  institution. 

Now, the  point is that  this  socialist  institution,  like 
most  socialist  institutions  of  the  world,  is  corrupted 
by the fact  that they exist imbedded in a capitalist 
society. 
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It’s not an abstract  fact  that  the  mathematics de- 
partment  of  this  University  receives a great  deal  of 
funds  from  the  United States  Defence  Department, as 
well  as the  chemistry  department.*  And in turn, the 
humanities  departments  have  much less in terms  of 
research  funds. 

So the  serious  question has to  be  directed  to 
President  Hare and he has to answer,  perhaps not   a t  
this  moment,  on  the  reallocation  of  University  priorities. 
The  society  at  large is undergoing a crisis,  the  Uni- 
versity  crisis i s  merely  a  symptom  of  the  world crisis. 
And  the  question is, what is it within  this  civilized  order 
” a n d  I suggest that  this  University  in  spite  of i t s  cor- 
rupt  aspect is  still  relatively  civilized-that  we  can  pro- 
vide  by  way of leadership  of  the  community in order 
to preserve  the  notion  of  civilization  that  we do have? 
I th ink that’s the issue. What is  it that  you  (Dr.  Hare) 
are  going  to  do now, in your heyday, the first year 
when  everybody  still  trusts you, in order  to  change 
the  institution  on  the  allocation  of  resources? 

FATHER  McGUIGAN: I regret  that  the  symposium 
discussions  ended  precisely  at  the  critical  point,  the 
one  raised  by Mr. Stockholder.  A  critical issue which 
might  have  arisen was the  relationship ,between moral 
responsibility  and  the use of  knowledge.  The  problem 
seems to  be  that  much of our  education,  perhaps  only 
in the  social sciences i n  this respect, is very  closely 
associated with  the  continuance  of  corporate  society in 
the  larger  Western sense, and  many of the  radical stu- 
dents  believe  that  the use of  education  should be  able 
ta  extend  beyond  that. 

As I say, this  involves a very deep-seated problem 
in  the relationship  betwen  moral  responsibility  and  the 

department receive fundr from the U.S. Defence Department. 
Neither  the UBC chemistry  departmect nor the mathematics 
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use of  knowledge,  and  perhaps if we could  only  have 
started  there  we  might  have  come across the  very deep- 
seated problem  facing  the  two  different sets of  moral 
expectation:  one  that  belongs  to  our  corporate  Western 
society,  which seems to  be  to a large  extent  supported 
and  perpetuated. in the  University,  and  another  larger 
view  of  society  which has a  different sense of  moral 
responsibility  to people. 

I don’t intend  to answer this question. 1 merely 
raise it. 

DR. HARE: Professor  Stockholder did touch  on a 
very  central  question of academic  policy,  which is how 
you  allocate  resources  between  conflicting  fields. 

I think a university does have to  pick  and choose 
as to  where it gets its funds for research,  and  we do, 
and  we  publish  annually  where  those funds come 
from.  Anyone  can see where  they come  from. 

But  in many ways  a more  central issue than  that, 
from  the  point  of  view  of academic  policy, is  the allo- 
cation  between  faculties  of a university,  between  science 
and arts, between  the  professional  faculties  and  the 
non-professional, and so on. And  there is  no  doubt 
that in  a big  university  like UBC this gets to be a 
question of  placating  vested  interests. 

And it is exceedingly  difficult  to  change it. In the 
past the  tradition of this kind  of  decision-making  in 
the  North  American  universities,  not just the  Canadian 
ones,  has been to  keep it in  the hands o f  a tiny group 
of people, principally  the  president and his closest  ad- 
visers. I personally  haven’t  a doubt that the  number  of 
people  involved  in that  decision has to  be broadened, 
and a t  the moment-as the deans present  know-I  am 
engaged in broadening it 

How far  one can go  and  how fast, I don’t  know. 
But I am absolutely  convinced  that a university  must 
ask i t se l f  a t  least  annually  the  fundamental  question, 
am I sharing  what I’ve got  correctly  between  the dif- 
ferent uses? A n d  it must  be  the  academic cOmmUnitY 
and not a small section of it that is  satisfied  .with 
the answer. 
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University  reform and /he  aims of the student 
activist nrovenzent were the theme of a  three-day 
synposium beld on campus this summer under the 
rponsorship of the  Academic Activilier  Committee 
of the Suwmer Session Association. 

Because lhese are malters of concern to the 
pubiic aud 10 d l  members of the University corn- 
ndunity this edition of U B C  Reports conkin$ a 
four-pale  imert  with seleciions from the main 
syaposium  ressiom.  The mdteridl hds been edited 
lo reper! the main h u e s  debafed  within !he lim- 
itations of space auailable. 

The main session on university reform opened 
w i ~ h  taik by M d r t i n  Loney, preszdent of Simon 
Fraser Ulhersity Student Council und wds fo l -  
lowed  by  a panel discussion and questions from the 
audzence. 

Panel pdrfiripants included Dr.  F .  K. Hare, 
president of UEC; Rev. G .  F. McGuigan, EO- 

chairman, Arrs I program; Carey LiEde, uice-presi- 
dent,  Alma  Ma/er Sociery; William  Galt, managing 
edilor of The Sun, dnd F. N. A. Rowell, pasr- 
presidevt of the L3.C. School Trastees  Assoridion. 

The panel wus moderated by Dr. C y z l  Belshaw, 
head of ihe departm.eut of amthl-opology and 

In his talk M r .  Loney  said that probiems at 
SFU, culminaring i n  censure by fhe  Canadian As- 
socialion of Uniue~sily Teacherr of the Board of 
Govenzors, slemmed from dctions by the Board 
and not the  sludent body. 

H e  said sludent  activists dre seeking a number 
of re orms including a Bourd on which  students 
dnd d c d t y  have majority control and groups such 

posed exclurively of academics and a student voice 
in selection of course content. 

H e  mid SFU sufers from overcrowding and 
inadequate facilities  due to  poor piunnijzg and the 
university  syslem  is  undemocratic, because the 
children of the  wealthy have easy  access while  the 
poor ure barred because of lack of money. 

MY. Loney concluded that if reforms at SFU 
were nod carried out studenis are prepared to fight 
f o r  their demdnds and /he choice lies herween 
reform or revolution. 

sociology. 

dS organized f labor are represented, a Senule corn- 

REV. G. F. McGUIGAN: I dare say there is. very 
little  disagreement  about  the need for some kind of re- 
form in the  University. I think  everyone is wi l l ing  to 
consider  the  possibility  of changes in the  Board  of 
Governors,  methods of  selecting  different  people  within 
the  administration  or  faculty,  the  participation  of stu- 
dents in the  drawing  up of the  curriculum, etc. 

Yet  when  you  come  down to  it, there is  a great 
d e a l  of  disagreement as to  how  this  program  should  be 
implemented. In the  implementing  of it you  run  into 
some very  human  problems:  the  problems  of p rac t ica l  

t o  read. At the  end  of it I thought that he  just con- 
ceivably  might  have  a  point. 

Well,  now, of course, it is  quite  obvious  that  there 
is  a student  revolt.  There i s  more  than a student  revolt, 
there  is a revolt  of  young people. (There  have  been 
three  small  mutinies in junior  Grenadier  Guards a t  
Pirbright  Barracks  in  Surrey  within  the last six  months). 

You’ve a l l  seen the  official  explanations of this, but 
I wil l   give  my  own  simple account  of my reaction  to it 
I did not see i t  coming. I sti l l  do  not  fully  understand 
it and I admit to having been taken  by  surprise by 

power  structures  that  exist  within  the  University,  the  every  single  major  development in university  affairs 
pride  of  certain  individuals  in  the  qualities  of  their that has taken  place  since I was born  (laughter)  which 
past  administration. presumably  qualifies  me  for  the  job  which 1 now  hold 

matter.  We’re  not  just  speaking  here of education in The  view that Mart in  put  i s  opposed to  another 
I think  we  have a problem  of  education  in this (laughter). 

an  academic way. The  University  itself,  involving  stu- 
dents  and  the facu l ty  and the  administration,  should 
be  in  the process of   total  education. That is, to bring 
students to  educate  themselves  and  others. and facultv. 

~I ~ ~~ ~. r 

in how  to  participate in the  educational or the academic 
process. 

There  are  various  theories as to  how this education 
should  take place. It’s  suggested that  things  have 
reached  such  a pass that  confrontation as an  educational 
procedure i s  the  only  method  of  making  people  aware 
of their unconscious  assumptions-to  make them  aware 
of  the  intellectual  and  moral  and  emotional  framework 
under  which  they operate-and it is only by confronta- 
tion,  violent in some cases, that  people  can  be  made 
aware  and  to reassess what  they  are  doing  to  human 
beings because of their unconscious  assumptions. 

So confrontation,  whether  violent or intellectual, 
seems part  of  the  educational process. That’s  one  possi- 
b i l i ty   a t  least 

I’m posing  a  question  here as to   how we  should 
educate  ourselves in the  University  community  and  the 
public a t  large  into  accepting  and  implementing  this 
reform. 

I don’t  know  the answer, but  I suspect that it 
would  not  be  a good answer  to  presume  that  reformers 
themselves  can  suggest an alternate  blueprint.  What 
the  University  is  going  to  become  depends  very  much 
upon  a  mutual  education  between  students  and  faculty 
themselves. 

What  the  end  product is we  cannot say, because I 
think that  something  new  must  be created. It cannot 
be merely a continuation  of  the  old  structures,  with 
continual  adaptation,  a  change  here and a change  there 
in order  to  confront  what is, I think,  evidently  a  new 
world. 

I was rather  disappointed in Mr. Loney’s split that 
he created, I think, in the academic  community.  This 
assumption  of  opposition as between  students and fac- 
ulty-that  they  should find it necessary to  put them- 
selves in  positions of  bargaining,  even  though ill- 
expressed, at  least  they  do  have  the  common  desire 
to  forward  the academic community. I th jnk  that   to 
start  from  this  assumption of a split between  the two 
can  only  lead  to  even  more  grievous  results. 

So I point  simply  to  the  need  to do practical  things, 
not $0 much  to persuade  people of  your  ideas  before 
you  do  the  practical  thing.  There  are  obvious  practical 
things  that  we c a n  do without  capturing  somebody in 
our own  ideological  camp as a pre-condition. 

DR. HARE: The  student  activists  have a t  least  done 
one  thing  for  the  universities  of  the  whole  western 
world-they  have  woken  them up and  set !hem on  
fire. 

Less than  two  years ago, the  president  of  the  Alma 
Mater Society,  Shawn  Sullivan,  read a remark I made 
in a newspaper  account in which L said I didn’t  believe 
in  the  student  revolt. I thought it was being much 
exaggerated. 

He tr ied  to  prove  that I was wrong  by  bringing 
me  one year’s files of “The Ubyssey,” which I promised 

view,  and  he was pretty  hard on that  other  view because 
he was hard  on  the  professors  and I claim  to be  a 
professor,  and  the  view  that  the  academic  staffs  of  the 
universities  take is  that  their  first  obligation is  probably 
to  their  discipline. 

Their  theory  behind  this is  that  they  cannot be 
good  teachers  unless  they  are  first  good  mathematicians, 
good  sociologists,  good  what  have you. This  view I 
put forward l a s t  year  and  again I was challenged in 
“The Ubyssey.” But it i s  the  prevailing  religion of the 
academic s ta f f s  of  the  universities  and I share it myself, 
although I happen  to  love  teaching and have  got  nothing 
but  contempt for the  fellow  who says he has n o  obliga- 
t ion  to hi5 students as a teacher. This is  treason  and it 
is  intolerable.  Nevertheless, I would say first of all, as a 
teacher  of  geography  and  meteorology, I have  to  be 
prepared  to  guarantee  to  my  students  that I am  a 
scholar in those  fields  and  that I’m not second-class. 
1 may not  be  able  to succeed, but at  any  rate that’s 
what L t ry   to  do. 

Now,  you  contrast  that  with  the  view  that  Martin 
Loney put which  is  fundamentally  different, I think, 
because h e  looks at  education as essentially  part  and 
parcel  of  the  adaptation  of  the  individual  to society, 
the  amendment of  that  society in the  direction of 
greater  social  justice. 

I agree with  Father  McGuigan  when  he says that 
there isn’t  any real  opposition  between  these views- 
no  real  opposition-and if we  allow it to  get  out  of 
hand, and  we  allow  the  two  halves  of  the  academic 
community  to  take  pot shots at  one  another,  we  shall 
have  lost  an  invaluable  opportunity  to  make progress. 

Mr. Chairman, I laid bets a t  the  beginning  of this 
br ief   ta lk as to  which  group I would  allow  to  throw 
me out:  the  students,  for  ducking  the  questions;  the 
governors, for  not  denying  that they’re the way Mart in  
Loney  described  them-incidentally,  they aren’t, not 
the  UBC  governors; or the  general  public,  for  not  taking 
a stern  line  with  this  insurrection; because don’t  make 
any  mistake  about it, the views that a re  now being  ex- 
pressed in th is  room  are  highly  unpopular  with  the 
public  at  large  still. 

MR. CAREY  LINDE:  We put ou t  a  brief  which was 
szrt  of  cooked  on  the  fire  out a t  Simon  Fraser  and it 
was a  good  thing, I think,  we  did it t o  a l l  the  presi- 
dents, the deans, the  registrars  and  everybody. 

As someone said, they  are  all  well-meaning men, 
and  you  come  to  wonder,  then, what’s the  problem? 
If a l l  the  people in the system  are  in  favour  of so many 
things that the students  are in favour of, why isn’t it 
happening? 

I submit it’s the  structure  itself,  the  institution  itself, 
and  my  major  complaint  against these  well-meaning 
men i s  that they  fail to see that this is the  problem. 
They still think in terms  of  the  given  structure. 

Where  we  have a populace  that is uneducated,  and 
we a s  students  are asking for  the  University  to  be 
changed, and  we ask for  support  from society,  who 

C o d w e d  on !he next pdge 
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UBC Gradua,te  James Carter believes 
Student  involvement in University 
Decision-making  should grow out of the 
Existing student government structure 

The prospect of our University collapsing 
under the  pressure  of  student revolt is incredi- 
ble.  Some  say it’s impossible. I don’t know, per- 
haps it is. So far  at  lJBC  the  student  power 
elements  have been vocal, but peaceful.  Nego- 
tiation has not been supplanted by confrontation. 
But the heat is now on.  David Zirnhelt, president 
of the Alma Mater  Society,  has  presented  Dr. 
Kenneth Hare with a list of  seven  areas’  on which 
negotiations between  student council and Uni- 
versity officials must begin by November. 25. 
The list  boils down to a demand  by students 
for a share in decision-making in many  aspects 
of University life.  The negotiations are!  now un- 
derway and although there has  been no indica- 
tion  of what the consequences will be if the 
University fails to meet  student  requests,  one 
hopes  that a mutual desire for preservation of 
the University will prevail. 

The problem facing most  of  us is  to sort out 
the reasonable from the unreasonable, the 
needed reform from the destructive demand. 
This is  not easy.  The whale question ha:s become 
so highly charged with emotion that rational 
consideration of  it  is difficult. Nor is it a trivial 
matter.  The  issue is basic to our  whole society. 
Some  students, finding  little meaning iin institu- 
tions and structures created in another  era, are 
bent on social revolution.  For  many others it is 
not so much a questiori  of revolution, but  of 
provoking needed reform in our society. They 
feel  we  have  become unthinking rule followers. 
They  want  an opportunity  to  drag the lrules and 
structures of our institutions out  of thle closet, 
examine  them, and if they do not stalnd up to 
examination in the light of  today‘s knowledge to 
reject them and create new  ones. 

The word  is that  those  of  us  over thirty are 
not  to  be trusted. I don’t  agree, but that is an- 
other question.  The ‘word’ persists.  Let’s stop 
for a moment using our past  as the reference 
point and examine  the world  of today from the 
student point of  view.  Today’s  student is very 
different from the  student  of previous eras large- 
ly because of a set  of  \unique experiences - 
experiences many  of  us  have  never  felt.  These 
experiences have created a new  set  of ground 
rules that we  must understand if we  are to ap- 
preciate the potency of  student  power. 

To stand near  an electronically amplified rock 
group  with a full psychedelic light show playing 
for a mass  of jerking, undulating figures makes 
the Charleston and Jitterbug  look  like very  sober 
dances indeed.  Involvement they have, not with 
their dates so much as with the sound and the 
lights and themselves.  The experience is the 
supreme goal - not an  event - not a moment 
- but the total effect o i  all the  senses being 
stimulated in a way  we’ll  never  know. 

The drug scene is here. Like it or na4, it per- 
sists in spite of  our protests and  warnings. The 
effect upon some  has been profound. Those  who 
have indulged advertise both the positive and 
negative  effects. But the desire for the! experi- 
ence  seems to be compelling for  many. It is as 
easy today for a student to  pick up marijuana 
or LSD  as it was for the  under-21 student to 
pick  up a bottle 20 years  ago.  The difference is 
that today they maintain they  use drugs for in- 
ner exploration and a new  awareness while the 
bottle was  used for relaxation and  escape. 

Out  of this search for experience has grown 
a significant group of  students  who  are explor- 
ing methods of turning  on without drugs. A new 
interest in the  eastern religions, the  se,arch for 
peace through meditation, and participation in 
sensitivity groups and  marathons  are  now  ac- 
cepted facets of  present-day university life. 
Twenty  years  ago  the current desire to find one- 

Mr.  Carter, who is  vice-principal of Point  Grey 
Secondary School,  graduated from UBC in 1914 with 
a bachelor of arts  degree. H e  is a member of the 
B.C. Teachers’ Federatzon commission on education 

% which  is  analyzing t i e  need for change .in B.C.’s 
eiementary  and seconaary scnool system. 

self  was  less a question.  Our  paths  were more 
clearly  laid out by  tradition and a picture of 
what constituted success. 

A generation has  passed  and  there  has not 
been a major war to cause  us to unify under a 
common purpose and plunge unthinking into a 
war for national survival. There has  been time 
to think, time to look, and time to wonder about 
the very structure of our society. For us, looking 
is often too uncomfortable to consider. For the 
student not to look is worse.  The  goals which 
we accepted out of tradition and need are being 
examined more closely today than at  any other 
time in history. Students are not ready to accept 
them uncritically. 

The  student today is  not the naive creature 
he was a generation ago.  He is bombarded from 
his earliest memory with the sights and  sounds 
of television and the pocket radio. They provide 
him  with knowledge beyond his capacity to ab- 
sorb and a sensation  of participating  in Mc- 
Luhan’s global village.  Everywhere is near,  every 
event is now.  Yet, though he  feels filled  with an 
awareness  of  the world, he lacks wisdom. 

The diiemma is  real. In our electronic age 
wisdom and  competence, so highly valued in the 
past,  are being forced to take a back seat to the 
feelings of  awareness  and  involvement created 
by the media. This generates a false confidence, 
which  by  all our prevailing standards should be 
rejected. However, behavioral psychologists tell 
us that the way  people  feel  about  an  issue is 
often more important than the facts, or wisdom, 
or competence.  The student views  himself  as 
capable of participating  in the running of the 
University.  He  doesn‘t accept the proposition 
that he lacks wisdom and  competence. Experi- 
ence and awareness  are the keynotes  of his  life. 
Here rests the conflict. Should we accept the 
wishes  of  the  students and open the door to a 
different concept of the University or should we 
deny this  right  on the basis of our wisdom and 
competence and maintain our control? 

We have looked at the student. Turn for a 
moment to administrative leadership. If leader- 
ship  is  to be effective today it must involve all 
those affected by its decisions.  The modern cor- 
poration has recognized long ago that the most 
effective way  of producing  high levels of  work 
and motivation is  to involve the  employees in 
the decision-making process. This is not token- 
ism, but rather essential  involvement,  where the 
employee sees  the  reason for a procedure and 
carries out his task  more effectively through hav- 
ing been  involved in drafting the procedure. 

It would appear to me that the  most  soundly- 
based research on people and  change  has  ac- 
cepted the fact that involving all members  of  an 
organization in the process is the most effective 
method.  The  student council  is asking exactly 
that - to be allowed to share in the declsion- 
making processes  of the University.  They  are 
not asking to  run the  University.  At this stage 
they hope to improve it and  preserve it, just as 
we  do. 

Once  we  have accepted the fact that the 
students want in we must then examine what 
they hope to accomplish once they get  in. The 
heart of their seven  areas for negotiation rests 
with a desire to make  the procedures relevant 
for them.  They  want improved teaching and the 
removal  of petty rules. If University policies and 
procedures will not stand the scrutiny of exami- 
nation by students  then  we  must seriously ques- 
tion the administrators’ Competence to establish 
and maintain them. 

Our society contains a fundamental contra- 
diction I have  never  been  able to understand. 
On the one hand,  we pride ourelves  on  our 
democratic form of  government  and on the  other 
we  operate such public institutions as universi- 
ties on authoritarian lines - and  many  people 
argue this  is the way  they should be  run. But in 
view  of the trend to more personal  involvement 

in many other areas  of life,  it seems to me that 
to maintain an autocratic system in our schools 
and universities will be to prepare  students for 
a world  which increasingly doesn‘t  exist.  One 
of the basic concepts of learning is that  teachers 
and administrators should demonstraie by  all 
their actions the style they  wish  students to 
adopt. To do anything else is the  most damning 
form of negative teaching. It is absurd to require 
students to follow a model of autocracy for six- 
teen  years and then expect that  they will later 
become mature, participating citizens in a de- 
mocracy. 

At  this  point  it should be understood that if 
participation in decision-making is granted it 
must not be limited  to the  few radicals on cam-- 
pus.  The  most noise and by far the most  news- 
paper space is given to a limited number of 
students whose  views  do not necessarily reflect 
those of the majority of the student  body. In my 
view,  the crucial step to take  now is  to grant 
participation before the situation deteriorates 
to the point where the rhetoric of the radicals 
has obscured any  hope  of a rational solution. 
I reject the  argument that says students should 
not be involved in decision-making because 
they lack wisdom or experience. Such an  argu- 
ment immediately raises  the question of  where 
these qualities are to be  gained. Certainly if 
experience with real decision-making cannot be 
gained at  the  university, then we  are  lost. 

Changing the governing structure to grant 
students more participation  in decision-making 
may well create some difficulties, but this  is  no 
reason for hesitation.  To  use anticipated trouble 
as a reason for rejecting innovation would  be 
a most unprofessional action in a university. 
Problem-solving, after all, is the forte of the 
university. It should be possible to grant stu- 
dents a bigger say in the governing process 
without creating a structure as resistant to 
change as  the  present  one.  The  way should be 
left clear for any reforms in the present struc- 
ture to  be later evaluated with a view to  further 
improvement. 

I am purposely vague here as I certainly do 
not know in specific detail what changes should 
be made to give students a greater part in the 
government of UBC.  The  student council, how- 
ever, is one  area which any reformer should 
closely scrutinize. It seems to me  that student 
government should be the first experience of  the 
student with democratic government, with all  its 
weaknesses  and its demand for  an^ informed 
electorate.  As long as the bulk of the students 
feel that student council  is not making decisions 
that truly affect them  they will leave  the fight 
for participation  in decision-making to a minority. 
I am  sure  that if the students  knew that their 
elected representatives would have a real voice 
in the University’s  government  the  sense  of urg- 
ency for  participation  would be strong enough 
to  reject destructive radicalism as a mean of 
achieving their goal. I believe  any  new arrange- 
ments to give  students a bigger part in decision- 
making should grow out of the existing struc- 
ture of student  government. 

Whatever path is followed will involve  dan- 
gers.  The  taste  of  power  may  be too  much  for 
the student  leaders.  Demands  may go beyond 
reason.  Reforms  may not come fast enough for 
the liking of  the  students.  These  dangers must 
not be  minimized. Experiences on campuses all 
over  the world have shown that conflict does 
occur. We must expect in the next few  years 
University reform which a decade ago would 
have  been  unthinkable.  The reforms will  be in- 
terpreted by  many as signs  of  weakness on the 
part of the administration. They will  not be. 
Rather,  the  steps which must be taken to  bring 
about  more  student  involvement and participa- 
tion  will be in keeping with fundamental  demo- 
cratic  principles and  the desire of all of  us to 
create a University that has meaning and  rele- 
vance. 
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Student  militancy  and student revolt have become 
the commonplaces of  the 1960’s. I n  the west and the 
east, among countries.  dedicated to  free  enterprise 
and countries  dedicated to communism, and in  the 
nations  of  the Third  World as well,  students have 
risen in  revolt so frequently  over  the past five years 
that those who see l i fe  in terms of conspiracies find 
little  difficulty  in  perceiving  a  sinister  combination 
against their way of life, a new International  rising 
as a spectre to  haunt  their  tranquillity. But, though 
the methods of  the  student  rebels  throughout  the 
contenlporary  world are often  similar,  ranging 
through various forms  of  direct action, sit-ins, and 
strikes, to  riots and  barricades in  the classic revolu- 
tionary  tradition,  their  unity is of spirit  rather  than 
organization,  and their aims have shown considerable 
variations. 

Student  revolt,  like  the  conflict  of  the generations, 
i s  nothing new, though  the scale on  which we are 
experiencing it is unprecedented, for  the  very good 
reason that  there are so many more students than 
ever before. In  the  middle ages, the Sorbonne was 
noted  for  the  fury  with  which i ts  members would 
defend - if necessary with  sword  in  hand - what 
they  regarded as their special rights and  privileges. 

In Tsarist Russia the  universities were often 
closed down because of  student unrest, and  young 
men  and women  who could  not  get  the  education 
they desired, frequently  migrated  to  Switzerland  or 
Germany, where they  studied in  freedom, often  lived 
in communal ~ poverty, and conspired  against the 
Romanov tyranny a t  home. The  universities manned 
the  Populist movement, and it was as students that 

% both  Lenin and Kropotkin developed into active 
revolutionaries. 

In  the post-war years student revolt has often 
developed along  fairly  traditional  political lines. 
The  action  of  the Indonesian  students who  played  a 
key  role in the  overthrow  of Sukarno’s regime is  a 
good example. And  there is  a sharp and evident 
difference  between the aims of student rebels in  
totalitarian  countries  and those in the  free  enter- 
prise  countries  of  the West. 

In Warsaw and Prague, in Moscow and  Madrid, 
the students have fought  on  simple  libertarian issues. 
They  are demanding a freedom  of speech and of 
thought  which have long been denied them, and in 
this they are carrying on the  tradition  for  which many 
Hungarian students gave their  lives in  1956. Their 
aims are clear, their  fight is straightforward-a  fight 
of  freedom against tyranny,  and they arouse our 
immediate  and  unqualified  admiration. 

Elsewhere the issues are more complicated,  and 
it i s  with  a  great  deal  of  bewilderment  that  the  adult 
Westerner, whether  of conservativ6 or  liberal  inclina- 
tion, witnesses a generation  that enjoys more  wealth 
and more  apparent  freedom  of action than i t s  pre- 
decessors, rebelling against the values of i t s  age, and 
in- i ts apparent confusion of motives, often  raising 
up as heroes such figures as ChC and Mao, the  very 
types of  the  rigid dogmatists  against whom  the stu- 
dents of Warsaw and Moscow are  today fighting  for 
their  intellectual lives. 

I n  its mass form  the present  student revolt  in 
the west can be dated from 1964, when the students 
of Berkeley  protested against the administration’s 
infringement  of  free speech rights  on  the campus of 
that massive and phenomenally wealthy  university. 
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Bureaucracy is one of 
the great enemies 

of freedom  and fertility 
of thought 

Since  Berkeley, the  student protests have varied 
in their  immediate academic objectives. In  France 
the students have been fighting against  an anti- 
quated, authoritarian system dating  from Napoleonic 
days, under which  the  universities have been sub- 
ordinated  to  a strict, centralized and inflexible gov- 
ernmental controi. In  the  United States-and in- 
creasingly in Canada-the main  target has been the 
kind of  university  which has developed since the 
last  war  under a dual impulse: the demand  of the 
state  and of  industry for  an ever-increasing trained 
personnel, and the democratic  conception of equal 
opportunity  which demands that  every young person 
should  be  given as much education as he is capable 
of absorbing. In  current jargon, this new type  of 
university is  cal led the  multiversity, and during  the 
past decade the  University  of  British Columbia, 
among others in  Canada,  has been developing  rapidly 
in  that  direction.  In  the  multiversity,  there i s  a f a t a l  
tendency for  the  multiplication  of specialisms to 
create the necessity for ever greater  bureaucratic co- 
ordination,  and bureaucracy is  one of  the  great 
enemies of freedom and fet t i l i ty of  thought. As  a 
pair  of younger  educators has stated: 

“The result  of these tendencies i s  the series of 
paradoxes which  frustrate everyone a t  the  multi- 
versity. There are  more top scholars available  to  the 
student, yet  he is  lucky i f  he meets a single one per- 
sonally during his undergraduate years. There are 
far more courses and resources than a t  a university, 
yet most classes are  so large and impersonal  that 
the students have trouble  taking advantage of what 
is being offered. The teacher is  courted and paid 
on  all sides, yet cannot get a say in running  the 

* university,  or cannot  get time  to do his  own work, 
or cannot do it without  being  forced  to  publish  in 
season and out. Education is  lauded on a l l  sides. 

George  Woodcock,  in  addition to being  professor of 
English  at UBC, is editor of the  journal  “Canadian 
Literature,”  and  a  noted  author  and  literary  critic. 

-% He has written a highly-praised .rtudy of British 
novelist  and  essayist  George  Orwell  entitled  “The 
Crystal  Spirit,”  and  a  book on anarchism. 
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STUDENT REVOLT 

By GEORGE WOODCOCK 

and  huge sums of money are pumped  into i ts de- 
velopment. Yet  a  great many  people report a basic 
disillusionment  with  the  quality  of  the education .in 
which  they are engaged.“-The University Game, 
edited by Howard  Adelman and  Dennis Lee, Toronto, 
1968. 

Few of those engaged in  one of  the  major  North 
American academic communities would deny the 
justice of these strictures, or  that  the conditions 
they describe do result in  a t  leas$ some sense of 
alienation among both  faculty  and students. By  now 
even administrators are beginning  to seek  ways by 
which  the  worst effects of  the  multiversity can be 
neutralized,  and among both  faculty and students 
there have been growing demands for a democratisa- 
tion of university government, though these two sec- 
tions of  the academic community have not  often seen 
eye to eye on the way in  which such power as i s  
wrung  from  the  administrators and the governors or 
regents should be divided. 

This  brings us to  the  wider dimensions of  student 
protest.  By 1968 there are links between the leaders 
of student  resistance in  America, Canada, France, 
Britain, Holland, Italy-but a l l  the movements they 
represent arose autonomously out  of  the special cir- 
cumstances within  their own  countries,  and if there 
is anything  that has up  to  the present  characterized 
the  world movement in  general, it i s   i t s  reluctance 
to become centralized.  Revolts at  particular  univers- 
i t ies are s t i l l  organizationally  local affairs, though 
they are  undoubtedly affected by example  and even, 
to an extent, by  the  interchange of evangelists who 
spread the  doctrine  that  what is wrong  with  .the 
universities is  a  reflection  of  the sickness within 
society as a whole. It i s  true  that  only a minority, 
even of the students  who struggle  for  greater power 
within  the universities, are social revolutionaries, 
but  the  great  majority have a receptiveness to new 
ideas and an easily aroused solidarity  which  distin- 
guish them  from  the  buttoned-up classes of  the 
1 950’s. 

I n  a rough way,  one can divide  the present gen- 
eration  of students into  four categories. The profes- 
sionals are there  for  training  rather  than education, 
and are mainly concerned to master the body of 
knowledge necessary to get their degrees and s t a r t  
work;  they  remain  generally aloof  from-though not 
necessarily unsympathetic to-the movements of 
protest. Next come the many  students taking arts 
and sciences  courses, either because they have noth- 
ing  better  to do, or because a BA has become the 
minimum  ticket  to most worthwhile  white-collar 
jobs; these are the  silent ones who may feel a vague 
sympathy for  the rebels, but are  generally inactive, 
even in student elections, unless the  administration 
goes out of i t s  way to create martyrs, when - as 
happened a t  Berkeley and later a t  McGill-the stu- 
dent masses join  in  the demonstrations  of  protest. 

volt comes everywhere  from  a  relatively  small  minor- 
ity. It is estimated that  a core of little  more  than 
500 students out of 17,000 was mainly responsible for 

The  main  inspiration  and  activity  of student  re- \ 

the  recent  conflict  at Columbia. This nucleus  can 
again be divided  into  two groups. There are the dis- 
illusioned idealists, those who came to  the  multi- 
versity seeking, out  of love of learning, a  genuine 
education. Most student  disaffection  of  this kind 
comes from  the arts and  the social sciences, the 
neglected areas in  larger universities, the  faculties 
whose ordinary graduates  have the least prospect 
of  profitable employment, the  heart  of darkness 
where  the teaching assistants perform  with least en- 
couragement the  apprentice  drudgery  of  their pro- 
fession. 

Too  often students find  the  very  disciplines  that 
should  reveal  the  wonder  of  the  world  and  the 
creativity and dignity  of man  reduced to  niggling 
analysis  and uninspired pedantry, for even here  the 
dead hand  of specialization has reached in. Some 
accept and carry on to professorship. Some drop  out 
into one of  the lesser conformisms  which are the 
badges of  non-conformity in  our age. Some enter  the 
struggle  for  student power, in  the hope of  winning 
a say in their academic destiny. And a  minority 
within  that  minority,  drawn  especially  from  the 
social sciences, become militant radicals, wielding 
an influence  disproportionate  to  their numbers. 

‘ It is  these radicals  who  provide  what  ideology ‘ exists in a movement that has been lacking in  the 1 theoretical  fervors  which characterized the  Old  Left 
of  the  Thirties.  Most  student  radicals  would  regard 
themselves as part  of  the New Left,  though  they 
eschew orthodoxy  and deprecate the sectarian witch- 
hunting that characterized the  Communistj and 
Trotskyites  of  the past. Yet  they have their  own con- 
formity, and their basic viewpoints are  easily de- 
fined. They  believe  that  contemporary western 
society is  sick, infected  by  the  materialism  of  its way 
of  life, and that, so far as North  America  is con- 
cerned, the  Vietnam  war  and  the race-war  are the 
great manifestations of  that sickness. (Student radi- 
calism in  its present form  actually emerged from  the 
American  civil  rights campaigns and many  pioneer 
activists learned  their  militancy in the  struggle in  the 
deep South.) The  structures of the  university and of 
society as a  whole are authoritarian, based on illegiti- 
mate power, to be replaced  by  a  participatory de- 
mocracy, in  which  the people actually  involved in 
any process (teachers  and  students in  the case of 
learning)  shall  control it. 

Since most student  activists  are neither  eloquent 
in  speech or  writing,  or even very well-read-and 

i indeed  often  cultivate an affection  of  contempt  for 
such  qualities-it is  not always easy to decide where 

\they  derive  their ideas, particularly as another of 
the affectations which is part  of  their special pattern 
of conformity is a  contempt  for  history.  But  they  do 
derive a great  deal  from  the less authoritarian 
aspects of Marx, some of  them acknowledge that 
their ideas of  direct  action are derived  from  the 
syndicalists, and their  theory  of  participatory de- 
mocracy is a  direct  though  usually unacknowledged 

The ideology of- the 
student revolt rejects 
history in favour of 
the instant  solution 

- 
borrowing  from  the anarchists. Overlaid on a l l  this, 
a lurid decoration, is the inconsistent cult  of  romantic 
$otalitarians  like ChB Guevera and  Ho  Chi  Minh. 
i ’  Thus the  ideology  of  the  student revolt, though 
in  theory it rejects  history in  favor  of  the snapshot 

, view, the  instant solution, in fac t  draws its ideas from 
i the  long  tradition  of  the  Old Left, just as the  Diggers 

delve back to  a seventeenth-century  proto-anarachist 
for  their name and some of their philosophy. But one 
lesson of  radical  history  the newer  radicals  may  be 
in need of learning: the ease with  which  a class 
of  revolutionary  militants can harden  into  a poten- 
tially  reactionary elite. It is disturbing  that  the near- 
Nazi NPD has cordially welcomed the  student re- 
volts in Germany. And  even  in  North  America  there 
have been disquietingly  totalitarian  implications in 
the  strategic plans for using the mass of  the stu- 
dents as shock troops published in some New Left  
periodicals,  and in  the  kind of manipulation  of situa- 
tions  and people that has taken place on some cam- 
puses. 

As a libertarian, I sympathize with  the desire of 
students for  a  freer and less materialistic society, 
as a member of an academic community I think  their 
grievances against the  multiversity are in the  main 
justified: I believe  university  government  must be 
radically changed. But I think it is time  the  Ch6ist 
and Maoist and Hoist  myth-making and sloganising 
of  the  activist  wing  were abandoned to consider some 
of  the  practicalities  of  the situation. For  there are 
genuine  problems involved in  democratising  a  uni- 
versity, even with  the best wi l l  and the most liber- 
tarian  intent. 

How, assuming power is to be vested in  active 
members of  the academy, i s  it to be divided between 
those who  represent continuity  (the  facuity) and 
those who are temporary and  constantly  replaced 
(the  students)?  How can a  freshman be regarded as 
competent to decide  how or what  he should be taught 
in a  field  of  which he i s  ignorant? How are those who 
now fight  for power to avoid the  corruption  they now 
see in  those who a t  present wield it? 

Given  the sad history  of  trade unions, what guar- 
antee do we have that student  committees wil l  be 
any less authoritarian  than  faculty  or  administration 
committees? Is not less power, based on a change in  
the  direction  of  the  university  towards less com- 
plexity, a better  aim  than  the  multiplication  of 
powers? These are random questions, and  many 
others like  them  might be asked, but  the way they 
are answered lies a t  the  heart  of  the  problem of 
liberty and authority in  this as in  any other  other 
situation  within  human society. 
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UNIVERSITIES 
~~~ 

are now  bearing  the  brunt of an  attack  against 
society as a  whole,  but  they  will  accomplish 
needed  reforms  to  improve  educational  quality 

By JACK STATHERS 
“A free university in a free society.”’ This, 

according  to Martin Loney of Simon Fraser Uni- 
versity, is the slogan of S.ID.S., the radical Stu- 
dents for a Democratic Society movement which 
is 30,000 strong in the Unitled States todaly. This 
movement  and others similar in motive are shap- 
ing the program for university reform through- 
out the world. The parallel8 Canadian orlganiza- 
tion, Students for a Democratic University 
(S.D.U.) is meeting regularly on the UBC campus 
now. 

These people seek a great deal more than 
mere academic reform in the universities. Their 
objective is social revolution. They would change 
our universities to become the training ‘ground 
for  radicals who would  work towards sweeping 
international social revoluti’on. Their ideological 
tone is unmistakably Marxist and the attack is 
against our entire social order. These students 
wish to control the universities financially and 
academically to the extent that their philosophy 
and ideals will shape the entire educational pro- 
grams of the institutions. 

As Martin Loney put it recently, “if we pro- 
duce the sort of university we want we are going 
to run head-on into the corporate elite of B.C. 
because the sort of people who come out of 
that university will not go and work in the 
corporate firms of B.C.” 

The revolutionary tactics and philosophy of 
the student power rnovemerlt are clearly set out 
in an article by Carl Daviclson, Inter-organiza- 
tional Secretary of the Students for a Democratic 
Society, entitled “The  New Radicals and the 
Multiversity,” which, I believe, appeared iin Our 
Generation, a student radical magazine. This is 
a reading must for anyone wanting to understand 
student activism. It can be obtained by writing 
to 3837 St. Laurent Blvd.,  Mlontreal, P.Q. 

The intellectual  roots of the student move- 
ment for university reform are planted firmly in 
the new Marxist writings on social revolution. 
Even the more moderate liberal students draw 
their strength and support !from the radical so- 
cialists. The two groups dilfer not so much in 
their ideals or even their political philosophy as 

Mr. Stathers, who is the  director of the UBC Alumni 
Association,  obtained a bachelor of arts  degree from 
UBC in 1955 and a master of arts  degree in 1958. 
He emphasizes that the  views  expressed here  are 
entirely  his own and do not ntcessarily  represent  the 
position of the  Alumni  Asrocidon. 
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in their methods.  The ‘more  militant  radicals be- 
lieve that confrontation politics, that is, sit-ins, 
strikes, demonstrations and the like  will  bring 
action on their demands.  The liberal student 
does not go this far, but prefers to work towards 
acceptance of his ideas by discussion and nego- 
tiation. An example of the latter is the brief 
recently presented to the University by UBC’s 
Alma Mater Society. It  is a demand for nego- 
tiation on academic reform phrased in terms of 
accomplishing ultimate social reform. 

There are two rather simple reasons as to 
why the confrontation is taking place in the uni- 
versities. The people who are thinking deeply 
about social  injustice tend to be concentrated in 
our universities. This is where we find a large 
number of young people not committed to de- 
fending the status quo and free to think and act 
in an unorthodox manner. In other words, it is 
largely an intellectual movement.  The second 
reason is that universities are vulnerable to this 
kind of attack. They profess to be highly demo- 
cratic institutions whose traditional concern is 
to foster freedom of thought and expression, 
whether radical  or orthodox. This means that 
the arguments of the  radical student movement 
- which have  some intellectual appeal - must 
have a hearing. 

The problems of dealing with academic re- 
form have always been and should always be 
with us. The University can  cope with this. But 
to deal with an attack against society as a whole 
is really  quite beyond the responsibility of the 
university administrators. At present - and the 
public should bear this  in mind - university ad- 
ministrators are carrying the load of discussion 
and negotiation on behalf of the entire com- 
munity. I believe the radical students should 
carry their campaign for wider social reform 
into the area where this belongs-the political 
arena. 

As to the university or academic reform itself, 
I believe there is undeniably work to be done. 
The students ‘ask for a greater say in the aca- 
demic and financial management of the Univer- 
sity. In many  areas they have a good case. The 
“Mickey Mouse” courses and the dry text book 
lectures must be eliminated. For decades stu- 
dents have complained of these things and yet 
they persist. If the students can cause the Uni- 
versity to achieve higher standards of academic 
excellence by greater participation in planning 
and  management then we will all benefit from 
their action. 

We must recognize, however, that many  of 
the other student complaints can only be elimi- 
nated if the universities receive adequate finan- 
cial support. At present our universities can 
barely keep pace with the demand. UBC’s en- 
rolment will be over 20,000 this year, more than 
double what it was only 10 years ago. There is 
not much possibility of a slackening in the de- 
mand. Our universities are not being given the 
chance to adjust. There is  no breathing spell. It’s 
simply a constant battle to keep the doors open 
to all the young people in B.C. who qualify for 
entrance. To expect academic excellence and 
widespread university reform in the midst of the 
confusion and tension of meeting such ever- 
increasing needs  every  year is to expect nearly 
the impossible. 

We must bear in mind too, that the faculty 
is not completely satisfied with the current state 
of affairs. The system of rewards for academics 
recognizes far more readily  proficiency in re- 
search than in teaching. A young academic is 
under great pressure to direct his attention ac- 
cordingly. A further complaint in some academic 
circles is that the sciences, in training young 
people for  jobs in business and government, re- 
ceive a disproportionate share of financial sup- 
port. The humanities, traditionally at the heart 
of our universities, have to get by with a great 
deal less and the quality of education suffers. 
This complaint is voiced strongly by the student 
activists as  well. 

In summary, it is obvious that our universities 
are bearing the brunt of an attack against so- 
ciety as a whole and that the student activists 
at the forefront are strongly inclined towards 
Marxist socialism or, as they might say, Marxist 
humanism. University reform to  bring about 1 

academic excellence within the context of our 
present social and economic structure is com- 
pletely overshadowed by the intent of the radical 
activists. Our universities must  and will accom- 
plish reform to achieve a higher quality of edu- 
cation. But it is hoped that they alone will not 
be expected to deal with the demands for 
sweeping social reform. This is the task of so- 
ciety as a whole. Alumni and all friends of our 
universities should call for and support proposals 
to achieve higher quality and greater oppor- 
tunity in education while at the same time 
shouldering some of the responsibility of under- * 
standing an’d responding to the attitudes of 
radical student activists. 

* 
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Improvmg 
By PROF. JOHN, H.  YOUNG 

Acting Dean  of Arts 
This spring  a  decision was taken 

to establish a  committee to advise 
the acting dean  of arts  on ways 
and  means  of improving the quality 
of student life  within the  faculty. 
The objectives  for  a  committee of 
this  kind were  suggested in Guide- 
posts to Innovation, the report of a 
President’s  committee on academic 
goals  issued in 1964. In  chapter IV 
on the  “Quality  of  Student Life,” 
the  authors  of Guideposts dis- 
cussed  the  importance  of  adequate 
counselling and  went  on to say: 

counselling in determining the intellec- 
“Even more pervasive than faculty 

tual  quality of student life are such fac- 
tors as: the inevitable pressures’of bur- 
eaucratic  procedures involved in ad- 
ministering  the  large community of 
young people; the student’s adjustment 
to the cosmopolitanism of the student 

ences of the smaller, local  milieu;  the 
body;  the absence of the guiding  influ- 

relative dearth of common rooms for 

dential housing of the majority of stu- 
informal discussion; and the non-resi- 

dents. If the  intellectual benefits of the 
University are to be  fully enjoyed, the 
advantages to  be drawn from these 
conditions must be exploited, the dis- 
advantages minimized.” 

The  proposal for  a committee to 
deal  with these  matters  was  dis- 
cussed with  a number  of  heads  of 
departments  and  members of facul- 
ty and  the first meeting  of  the  com- 
mittee was held  on May  9th,  1968. 
At  this meeting it was  agreed that 
students  should be  included  in the 
group. 

It was decided  that since  the 
presidents of  both the  Alma  Mater 
Society and the  Graduate  Students 
Association  were both from the 
Faculty of  Arts they  should be in- 
cluded in addition  to the acting 
president  of the  Arts Undergrad- 
uate  Society. 

All three  presidents  were  asked 

their executives with the  result that 
six  students  were added to the 
committee.  The composition was 

J. H. Young, acting dean of  arts 
and  economics,  chairman;  Geof- 
frey Durrant,  English; C.  W. Miller, 
English;  Miss R. L. White,  French; 
W. E. Willmott, anthropology and 
sociology; D. L. Sampson,  psychol- 
ogy;  Jacob Zilber, creative  writing; 
C.  W. Humphries, history; Rev.  G. 
F. McGuigan,  economics;  Robert 
Harlow, creative  writing; Miss M.  C. 
Frederickson-assistant to dean of 

. to nominate  another  member of 

- therefore as follows: 

Student Life Aim of Arts Group 
women,  honorary secretary: Ralph 
Stanton,  President, A.U.S.; Miss 
Gyda  Chud,  member, A.U.S.; John 
Tilley, president, G.S.A.;  James 
Tweedie,  member, G.S.A.; David 
Zirnhelt,  president, A.M.S., and 
Carey  Linde,  vice-president, A.M.S. 

In successive  meetings a number 
of issues  have  been  raised  and 
several  have  been  resolved.  The 
committee  has  avoided  general  de- 
bate  on principles and  has  instead 
concentrated  on recommending a 
series of  practical steps for im- 
proving the quality of student life. 

One  of  the first items to be dealt 
with was  the provision of  snack  bar 
facilities  in the Brock  Hall and  the 
Buchanan building. With  the  open- 
ing of  the  Student  Union Building 
it appeared  that  the Brock  facilities 
would be  closed down completely 
and  students in the  Buchanan  or 
Brock  would be  faced with  a  long 
walk if they  wanted a  cup of  coffee. 

Members  of  faculty,  moreover, 
complained of a  lack of facilities 

which  would make  possible infor- 
mal contact between  teachers  and 
their students  and  argued  that  the 
establishment of new facilities  in 
the  Student  Union Building  would 
not  be of much help to those lec- 
turing  in the  Buchanan. 

The  Committee looked  into  this 
question  and  recommended  the  es- 
tablishment  of a snack  bar in the 
Buchanan  lounge.  The Alumni As- 
sociation  contributed  to  this ven- 
ture and this  facility  will  be in op- 
eration  in the fall. 

A proposal was  put forward  for  a 
new  temporary facility  in the Brock 
but  it now  appears  that  enough  .of 
the  present  services will  be re- 
tained  in the Brock to deal with the 
likely demand.  Plans for  dealing 
with the  needs  of  students  and fac- 
ulty in the  Henry  Angus building 
are still under  consideration. 

‘A second problem  considered by 
the  committee  was  the crush of stu- 
dents likely  to result  at  registration. 

UBC Named  Founding 
Member of Institute 

The University of B.C. has been 
named one of four founding mem- 
bers of an international  institute to 

nadian scholars and students. 
promote research on India by Ca- 

An announcement of the establish- 
ment of “The Shastri Indo-Canadian 
Institute,”  honouring  the late Indian 
prime minister La1 Bahadur Shastri, 
was  made in Ottawa August 20 by 
the Canadian and Indian govern- 
ments. 

Three million  Indian rupees (about 
$425,000 Canadian) will be made 
available by the Indian government 
over the next three years to support 

.field work by Canadian scho’ars in 

and books on India for the libraries 
India and to purchase periodicals 

of  the  founding members of  the In- 
stitute. 

to UBC, are McGill Universitv, where 
Founding institutions, in addition 

the Canadian head office  of  the In- 
stitute  will  be located, the University 
of Toronto, and the National Library 
of Canada. 

enable establishment of the  Institute 
The rupee fund used by India to 

is one which has accumulated as a 
result of Canadian foreign aid. 

port  faculty and student fellowships 
It will be  divided equally to sup- 

in India and to  acquire  library ma- 
terials. l t  will provide an estimated 
$75,000 per year for support of 
studies in India by scholars associ- 
ated with Canadian universities and 
will deliver approximately 10,000 
books and periodicals annually to 

the  libraries  of each of the  founding 
institutions. 

Dr. Barrie Morrison, of UBC’s 
Asian studies department, said es- 
tablishment of the Institute meant a 
major advance for Indian  studies in 
Canada. 

“It  should encourage the building 
of  scholarly interest in a country of 
great importance to the long-term 
development of Asia and make it 
feasible  for UBC to develop its re- 
sources for the study of Southem 
Asia.” 

already among the most extensive in 
UBC’s offerings in south Asia are 

Canada. It offers some 25 under- 
graduate and graduate course in 
history, language, literature, geogra- 
phy and  politics  which are staffed by 
15 faculty members. 

Under the terms of establishment 
of the new Institute, one copy of 
each research study undertaken in 
India by Canadian scholars will be 
presented to the government of 
India. 

Membership will be open to  all 
Canadian universities and colleges 
in accordance with the constitution 
of the  Institute and the affairs of the 
organization will  be managed by a 
board of three to nine directors. 

There will also be two advisory 
councils  to the Institute, one in India 
and  the other in Canada.  The Coun- 
cils  will advise the Board on  all mat- 

the Institute and the Indian  Council 
ters affecting  the  administration  of 

will advise on suitable areas of re- 
search in Indian studies. 

Some thinking  had already  been 
done on ways  and  means  of  assist- 
ing first year  students,  and the 
Committee  suggested,  and  assisted 
in implementing, a  plan  for an early 
registration  for  first year  students. 

The Alumni  Association made 
available a grant to  provide  free 
coffee and soft  drinks  for students 
taking advantage of  this more in- 
formal and leisurely  introduction 
to the  University. 

A third question  concerned the 
provision of information  to  first and 
second year  students on the  pro- 
grams of study  available within the 
faculty  of arts. It was decided  that 
one  way in  which  this  could  be 
done  was by an invitation to the 
heads  of  departments in  arts to 
provide noon  hour lectures  on the 
work of their departments  and  the 
recent developments in  their  dis- 
ciplines. This suggestion  was  ac- 
cepted  by the  heads  and  arrange- 
ments  have  been  made for  a series 
of  lectures on Wednesday  noons 
in the auditorium  of the  Student 
-Union Building.  Eight have  been 
scheduled  for  a  start and if these 
prove to be successful  the  series 
will be  continued  throughout  the 
winter. 

Other  problems  and  questions 
have  come up for discussion.  Mem- 
bers of  the  Committee  have looked 
into the preparations made by the 
Bookstore and Library to deal  with 
the  demand for  textbooks and  re- 
serve  material.  As  always,  some 
members of  faculty have  been slow 
in making known  their requirements 
and  steps  have been  taken to goad 
the  laggards. 

A question  has  been raised  about 
the procedures  for  registration and 
a sub-committee will  report  on  this 
problem at  the  next  meeting. More 
generally  the  committee is attempt- 
ing  to investigate all  complaints 
raised about  administrative pro- 
cedures  which are  unnecessarily 
complex  and  time-consuming. 

Another  question which has been 
under continuing study in prepara- 
tion  for presentation to the faculty 
and  Senate is a proposal for a 
special week in the spring  term 
when  an effort  will  be  made- to 
offer  a rather  different program 
than that available throughout  the 
rest of the  year. 
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Alumni Form ‘Mini Royal C.ommlsslon- 
The Student Power movement has unceremoniously 

opened up  a’ Pandora’s Box of philosophical questions, 
many of  which are overdue for serious consideration. 
One of the most urgent, of course, is the question of 
the proper  nature  of  the university today. Is its  true 
role that of  a knowledge factory  producing  highly 
skilled professional people all finished and ready to 
“plug into”  the present economic and social system? 
Or should it be  a  launching pad for social reform 
movements? Or something else again?. 

In the  public discussion so far - on the UBC cam- 
pus at least - these questions have only been touched 
on in general terms. Equally general has been the dis- 
cussion on such concomitant questions as what should 
be the structure of university government, the nature 
of the curriculum and of student-faculty relations. 

It is to remedy this defect and  to attempt to arrive 
at some practical proposals in areas needing reform 
that the UBC Alumni Association is sponsoring a  “mini 
royal commission” into the entire question of student 

+ unrest at  UBC. Coordinator of the Alumni Commission 
on Student Unrest in Nick Omelusik, BLS’66, head of 
acquisitions for the UBC library. Jim McKibbon, a CBC 
public affairs radio and television broadcaster, is serv- 
ing as chairman of the commission’s proceedings. 

Omelusik said the problems facing universities to- 
day  are too important for the debate to continue much 
longer in general terms. “I’m hoping we can be as 
specific as possible,” he said. “The time for generali- 
ties is over.” Out of the inquiry, which will be free- 
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ranging, Omelusik said  he hoped the commission will 
come up with some specific  findings  and recommenda- 
tions. 

Jim  McKibbon  said  he views the commission’s role 
as being, in a large degree, that of a sounding board 
on problem areas in the University. “We should  be 
prepared to receive briefs  from  the  entire  spectrum 
of the University, ranging all the way’ from Dr. Hare’s 
office  to the janitorial staff,” he said. “There’s no rea- 
son  why this  shouldn’t even be extended to the  public 
- they pay the taxes.”  He said the commission should 
begin receiving briefs in mid-September and, hope- 
fully, have the study completed by early in the new 
year. 

The commission will attempt not  only to discover 
the sources of discontent in the University, but also 
the extent of it. “We  want to  find out whether campus 
unrest involves just  a hard core of anarchists or 
whether it is something that is genuinely representa- 
tive of the campus,” McKibbon said. “So, in a sense, 
this is a challenge for both the so-called radicals and 
moderates to come out and state their case.” 

Omelusik said the commission, now planning its  fall 
sessions, had been under discussion in the alumni 
association since early spring. “What happened is that 
the Columbia situation, combined with the European 
convulsions, made us realize the extent of social 
change now underway, particularly in the universities,” 
he said. “We felt we had to take some constructive 
action.” He added that conditions at  UBC are far from 

resembling those at Columbia University or many Euro- 
pean universities. 

“We’ve had a  tradition  of student participation 
here,” he said, “but, of course, that doesn’t mean we 
shouldn’t sit down and  discover what specific changes 
need to be made.” McKibbon commented that  a  unl- 
versity community should be able  to analyze its prob- 
lems and  arrive at rational solutions. “ I  would say that 
we’re trying  to open up areas of communication In 
order to prevent an eruption  into irrationality,” he said. 

The alumni association, Omelusik continued, is 
sponsoring the study as a  service  to  the university. 
“We’re a  neutral  body - we’re not  directly involved - 
so perhaps we can provide  a more objective investiga- 
tion of this than if the president’s office or some other 
University body  had undertaken it,” he said. He said 
the  report  with recommendations will be  referred to the 
alumni association’s board  of management, to the 
president of the University and to  the University Board 
of Governors for consideration. 

The commission membership is drawn from the 
general public (McKibbon), students, faculty, univer- 
sity administration and alumni. The other members 
named so far are Dr. David Suzuki, associate professor 
of zoology: Les Rohringer, director of  UBC housing 
administration; Ben Trevino, Vancouver lawyer, and 
three students, Peter Braund, a third-year law student 
who is a former Alma Mater Society president, James 
Tweedie, a graduate student in anthropology, and 
Duane Zilm, a third-year engineering student. 


