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I) Poetry Unit

Poetry Unit Rationale:


This Poetry unit is geared towards both fostering an abiding interest of poetry in students and a deep understanding of literary and figurative analysis of poems.  Through exposing students to various types of poems, this unit will focus on dispelling student apprehensions towards this genre and engendering curiosity in students.  The various activities implemented in this unit plan and the final power point presentation will immerse students in the study of poetry for the duration of six weeks. 

SWBAT: 

· identify onomatopoeia, assonance, consonance, alliteration, caesura, apostrophe, simile, metaphor, personification, hyperbole, litotes, symbolism, imagery, connotation, oxymoron, synecdoche, metonymy, euphemism and irony

· identify iambic pentameter, couplets, quatrains, sestets, octaves, haikus, limericks, odes, ballads, and sonnets

· enjoy the aesthetic qualities of poetry, understand the subtle messages of poems, and make connections between poetry and their own lives

· write poems, and literary analysis papers on poems from various eras
II) Media Unit

Media Unit Rationale:


This short unit will focus on student understanding of doublespeak, and of the various methods the media uses to insinuate subtle messages into the minds of viewers/readers.  Creative research presentations on various aspects of stereotypes in the media will give students a much better understanding of this issue that surrounds them. It will motivate them to become critical thinkers when dealing with media influences.
SWBAT:

· Identify the concept of doublespeak in various media around them.
· Identify stereotypes perpetuated in various media types
· Develop and utilize critical thinking strategies in daily lives.

PLOS:

· make connections among the themes and ideas expressed in various materials

· demonstrate a willingness to take a tentative stance, tolerate ambiguity, explore multiple perspectives, and consider more than one interpretation

· support their opinions or respond to questions and tasks about the works they have read or viewed

· demonstrate pride and satisfaction in using language to create and express ideas and personal viewpoints
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Poetry Unit

Lesson 1: Introduction to Poetry

SWBATS:

1) write their own definitions of a poem

2) further their understanding and appreciation for poetry

3) relate poems to their own lives and to artwork

4) make connections between poetry and other forms of literary expression

Introduction:  (9-11 min)
1) Show the quote from Coleridge “Prose is words in order; poetry is the best words in order.” True or not? 

2) Ask students what poetry means to them…how would they define a poem?

3) Read Laurent Somer’s Poem “Best Words, Best order”:
Best words, best order...
where do we cross the border
from chaos into perfect architecture?

Where every word is weighted, the texture,
warmth and speed of it, rolling off your tongue,
The pitch of it, how high the word is strung,
and smoothness of it, as it hugs your senses,
with slow and delicate caresses...
Where the fruit of passion 
meets engineered precision,
and all the parts fall into place,
every single word - and space.
Activity:  (40-42 min)
1) Inform students that all great poems and other works of art have, at their hearts, a source of inspiration.  
2) Brainstorm, as a class, the different types of inspiration great historical artists drew their work from: a situation in their own lives, a political incidence, a great love, a tragedy, philosophical theories, beauty of nature, a piece of artwork, etc.

3) Break students up into groups of four each.
4) Point out the different stations around the room: one with a short story, another with a sculpture, a painting, a single household item, a stuffed animal, and the last with a movie.
5) Ask students to move from station to station, according to teacher’s timed instructions, recording a list of words and phrases that come to mind when they observe these individual objects.  Encourage students to imagine the objects in a greater context, such as the usefulness and history of a nailclipper.

6) Have each group string their words together into a poem for each station, and post their poems by each station.

Discussion:  (13-15 min)

1) Discuss the activity: Do students feel that these are poems?  Why or why not?  Does the subject of a poem have to be grandiose?  We’ve known poems to traditionally rhyme or have rhythm. Are your poems like that?  What makes a poem great/memorable?  
Closure:  (10-12 min)

1) Pass out fun probing questionnaires for students to fill out. The results of these quizzes will be tallied-up by the teacher as a hook for the next class.)  
2) Ask students to choose a family member/friend, an object in their room, and a color as subjects for their own poems, replicating this activity of first brainstorming phrases and words that come to mind, choosing the best, most effective ones, and stringing them together into a poem.  

3) Have students illustrate these three poems on one A4 sheet of paper for next class.  

Materials:

1) Material for different stations: a movie, a sculpture, a short story, a daily household object, a painting, and a stuffed animal, with posters beside each station for students to post their completed poems on.
2) Strips of paper, makers and glue

3) Poetry Unit Probe Fun Questionnaire. 

TOTAL TIME: 75-80 mins

Poetry Unit Probing Questionnaire
1) Are there any specific aspects of poetry you would like to see included in this unit?
2) What is your favorite poem?

3) Who is your favorite poet?

4) Please describe the part poetry plays in your life.

5) Have you ever written a poem outside of class?

6) Have you ever written a poem for someone else?

7) Define “onomatopoeia”.

8) What other elements (parts) of poetry are there? 
9) Have you ever read one of Shakespeare’s sonnets for fun?
THANK YOU!!!!
-------------------------------------------------------------------------------------------------------
Poetry Unit:

Lesson 2: Types of Poems

SWBATS:

1) describe characteristics of a ballad, ode, haiku, limerick..

2) write haikus and limericks

3) the different types of poems
Hook: (3-5 mins)
1) Inform students of the class statistics and choice answers from the poetry unit probing quiz taken at the end of the previous class period.

2) Tell students that, hopefully, this will all change in a few weeks for them.
Introduction:  (13-15 min)
1) Post an example of four types of poems (ballad, elegy, limerick, haiku) that will be covered this lesson on an overhead for students to peruse.

2) After volunteers have read each poem, ask students if they can name each type of poem.  
Lecture:

1) Like prose, poetry has different categories (narrative, descriptive, lyric) and lots of types. Ask students to name some types. Write notes and show examples but briefly explain so they can recognize the type:


Narrative – tells a story:

Epic – a very long story of a hero. e.g. Homer “The Odyssey
Ballad – for singing and quite simple. e.g. Wordsworth “We are Seven”
Dramatic Monologue – Browning “My Last Duchess”

Descriptive – an impersonal word painting that describes something:

Haiku – Japanese poem

Diamante – poem in the shape of a diamond
Limerick – humorous poem

Lyric – subjective, reflective poem:

Elegy – mourns the death or someone e.g. Gray “Elegy Written in a Country Churchyard”
Ode – praises someone or something e.g. Keats “Ode to a Nightingale”
Sonnet – will be learned next class.
(14-17 mins)
Have students analyze “We are Seven” for narrative aspects. It’s long, it’s simple, it’s singable. How does it tell a story? Analyze the Diamante. How is it descriptive? What is the relationship between the first and last lines? What is the "middle" of the poem, and how can you tell? Analyze “Ode to a Nightingale” for lyrical aspects. How does this praise something? (23-25 mins) 
But!! Many poems are a combination of these types. Show Mary Oliver “Happiness” (P2-Happiness). It is a narrative, descriptive and lyric. Have students try to pick out these aspects. (13-15 mins)

Conclusion: Some poems can be categorized into descriptive, lyric, or narrative. But they do contain aspects of other types. Knowing the category of a poem is helpful in analyzing it. Knowing its type is essential because there are rules in writing some types. When you write your own, you don’t want to break them. (3-5 mins) 

Materials:
1) Examples of: haiku, limerick, ballad, and ode and other poems on overheads.

2) Notes on the characteristics of the types of poems.
TOTAL TIME: 75-80 min
------------------------------------------------------------------------------------------------------
Poetry Unit

Lesson 3: Sonnets
SWBAT: 

identify couplets, quatrains, sestets, octaves, and sonnets

gauge iambic pentameter 

list the differences between Italian and English sonnet forms

write a sonnet of their own

Hook:  (5-7min)
1) Read Elizabeth Barret Browning’s Sonnet XLIII: “How Do I Love Thee?”
2) Ask for student feedback on this poem.

Lecture:  (13-15 min)
1) Inform students that the poem was a sonnet, and ask students for types of sonnets and common characteristics of sonnets.  

2) Discuss definitions of “couplets, quatrains, sestets, octaves, and stanzas”. 

3) Notes on Sonnet types and characteristics, including rhyme structures.
4) Ask students to analyze Sonnet XLIII—the type of poem, rhyming structure.

Reading:  (25-27 min)
1) Italian: Written Near a Port on a Dark Evening, by Charlotte Smith

2) English: Shall I Compare Thee, by Shakespeare

3) Have students write a reader response, tying their perceived message in the poems to something related in their own life experiences.

4) Compare the two sonnets—content, structure, and reader responses.

5) Discuss the benefits of the additional structure, as opposed to poems examined in previous classes.  

Writing:  (15-17 min)
Have students write a sonnet (Italian or English form) - due in two classes.
Explain the Poetry Project (Poetry Unit Project document): (13-15 mins) 

Choose a British or Canadian poet. You will find poems by that poet. We will go over this more in Lesson 5.

Extension:


Finish sonnets and research for poems and make a list of themes in the poems by the beginning of Lesson 5.

Material:

1) Elizabeth Barret Browning’s sonnet “How do I love thee?”
2) Charlotte Smith’s sonnet “Written Near a Port on a Dark Evening”.

3) Shakespeare’s sonnet “Shall I compare thee”
4) Notes on characteristics of sonnets.

TOTAL TIME: 75-80 min
Notes: Sonnets

Characteristics:

· highly structured—has 14 lines

· iambic pentameter

· expresses a single thought, idea, desire.

Types: Italian/Petrachan and English/Shakespearean/Elizabethan and Spenserian
· Italian/Petrachan

i. contains an octave (eight lines) and a sestet (six lines)

ii. usually, the octave presents a problem, and the sestet provides new insight or opposes what the octave said.  
iii. Rhyme scheme is usually abbaabba cdecde. 

iv. Francesco Petrach- Italian poet who used this sonnet form frequently- dedicating over three hundred sonnets to a woman named Laura.

· English/Shakespearean/Elizabethan
i. 3 quatrains and a concluding rhyming couplet
ii. usually, the first part presenting and examining a problem from different aspects, and with the last two lines providing a conclusion/summary/twist
iii. Rhyme scheme is usually abab cdcd efef gg
· Spenserian 

i. Less important, with rhyme scheme of ababbcbccdcdee.
Poetry Unit

Lesson 4: Poetic Devices and Terminology: Symbolism and Imagery

SWBATS:

1) recognize and identify various poetic terms and devices in poetry

2) give examples for each type of poetic device and term

3) define and identify symbolism and imagery in poems
4) gain a greater understanding of how these strategies enhance poems
5) understand how devices shape figurative meaning
Hook:  (13-15 min)
Read an excerpt from Pier Anderson’s novel “Isle of View”.
Ask students if they have read a Chronicles of Xanth novel before.

Have a show of hands as to who enjoyed the passage that was read aloud.

Ask students if they can identify the poetic device that the magical land is created around.  (puns)

Poetic Terms and Devices Lecture:  (8-10 min)
1) Give examples of each, and ask students to name the term/device used.

2) Pass out Poetic Device/Terminology handouts.
3) Going around the room, ask students to take turns giving examples for each term on the first poetic device/terms handout.

4) Ask if students understand all of the terms/devices covered.
Activity:  (18-20 min) 
1) Inform students that using these many poetic devices successfully is very difficult, and that if they can master the strategies on the lists, then they are well on their way to becoming great writers.
2) Choose 2 or 3 poems from the first few lessons and have students point out the poetic devices used. Try to figure out why these devices are used. Do they add to the meaning? What’s the point of creating a contrast with oxymorons and paradoxes? 
Symbolism Lecture: (29-31 mins)
We cannot study a poem for just its literal meaning. We have study its figurative meaning. From their understanding of prose, ask students what is symbolism and imagery? Symbols in a poem represent something big; images help us get an idea of what something looks like. 

Show students “Fern Hill” by Dylan Thomas. Have a student read each stanza aloud. Pick out the single most important word in the poem. Show what sociograms are, using an example. Tell students to draw a box around their word and draw connectors to other images in the poem. Explain to a partner why they chose the word they did and what images support their word. Circle on the overhead the words students picked. Ask them why they chose the words. Is the word a symbol representing a theme? Is it central in introducing imagery? Do the connectors connect the words to words that contribute to imagery? 

Conclusion: (2-3 mins)

Symbolism and imagery help convey the meaning of a poem. If you don’t have those, you have simple poems (e.g. limericks, some rhyme poems). By using symbolism and imagery, you can show and tell a lot more through few words. 

Materials:
1) Pier Anderson’s novel “Isle of View” and Thomas’s “Fern Hill”.

2) Poetic device/terminology handout
3)  Example of sociogram

TOTAL TIME: 75-80 min
-------------------------------------------------------------------------------------------------------

Poetry Unit

Lesson 5: Contemporary Poetry and Power Point Presentation Introduction

SWBAT:
1) make power point slideshows of their own

2) use the various functions of power point
3) link contemporary poetry with their own lives

4) gain understanding of the forms and types of contemporary poems

Hook:

Show e.e. cummings’ “Grasshopper”. What is unique about this poem? This is contemporary poetry. We will also learn contemporary ways of showing poetry. (5-7 mins)

Body of lesson:


Compare “My Last Duchess” to “Grasshopper”. Give students a handout with 3 cummings poems (see Resources). Separate students into groups that will discuss (1) Visual aspect (2) Syntax (3) Grammatical rules (4) Language (5) Poetic Devices and Elements (e.g. rhyme). Come back together and present comments. (10-12 mins)


As a class, talk about how much more simple contemporary poetry is. Some are lengthy, but the content of it isn’t as overwhelming. Show another contemporary poem “Siren Song” by Margaret Atwood. Discuss what type of elements it has. It doesn’t use capitals sometimes, no structure except for 3 line stanzas, etc. 


Basically, contemporary poetry is different from classical poetry. It doesn’t have rules and categories so it may borrow some ideas from classics. There is much more focus on sound and visual aspects. (8-10 mins)
The culture and theme of a poet:


Tell students that every poet writes on one or more themes. Show 2 of Fred Wah’s poems. Ask students to find one word to describe each poem. What other ideas support the word? What is the theme? Show Wah’s writing philosophy and simplify its meaning for the students by applying some of the claims to the poems. It’s difficult to understand what “How to hunt” means, but there is meaning. It’s just not that apparent. Would you be able to relate more to Wah’s untitled poem or “My Last Duchess”? Most contemporary poems deal with contemporary issues. Some, like e.e. cummings just try to break away from old poetic rules. (8-10 mins)   
Have students take out their poems for the project and list of themes. Have them narrow down themes within each poem. Look at all the poems they have and try to narrow down the themes further. Pair students up and have them explain their themes and poems they’ve selected. Give each other feedback. (10-12 mins) 

Go to the school library or computer lab to learn how to do a PowerPoint presentation. Have a sample presentation ready. (23-25 mins)

-------------------------------------------------------------------------------------------------------
Poetry Unit

Lesson 6: Audio and Visual Aspects of Poetry
SWBAT:
1) understand the different ways of writing and understanding poetry

2) learn how audio and visual aspects lend themselves to poems
Hook:  (3-5 min)

The truth is, poetry used to written by old, white British men. But there has been so many different poets (females, different ethnicities, young people) and many different ways of writing poetry since then (no syntax, visual poems, etc). One of the things you want to look at is perspectives and performance. 
Body of Lesson: (15-17 mins)

Read “Snake” and have students discuss what they notice about the visual and audio aspects of it. This is what makes poetry different from prose. It can be enhanced with images and sounds.

1) 
Take out the cummings handout. In pairs or threes, examine these poems for audio and visual aspects. In “Grasshopper”, can you even read it aloud? It’s more for looking. What theme does it have? How does the visual aspect lend itself to the theme? 
Audio aspect: How does the audio aspect work in the other 2 poems? Reading “l” sounds like a leaf is slowly falling. Discuss with class. Have students compare and contrast the original poems with a “prosified” version of the poem, with the auditory and visual aspects taken away. Ask if this makes a difference to the poems impact for students.

Discuss other poetic devices in “i thank You God…” How do they lend to the theme? Explain assonance, euphony, cacophony, caesura. It’s also quite descriptive because you can see the images. How would you categorize these poems? What’s cummings’ theme? (8-10 mins)
Looking at Poems:  (28-30 min)
1) So there are different ways to look at poems: the content (the author’s message or reader’s response) and aesthetic value ( visual/auditory feel to poem)
2) Pass out copies of Leggo’s “Ninety-Nine Ways of Looking at a Poem” and tell students that these may be some of the reasons poets write a certain way. There are lots of ways to look at poem. 
3) Ask students to take turns reading different lines of the poem aloud in class. Have them choose the one they think best represents their idea of poetry. What line or idea was the most common choice?
4) Which lines apply to e.e. cummings’ poems? (Possible answers: A poem is a textual tease, a poem is babble and doodle)
Closure and Assessment:  (15-17 min)
1) Give students notes on author’s purpose, audio and visual aspects. Have them analyze some of their poems.
2) Have students write an additional five lines, using Leggo’s poem as a template, to describe ways to look at a poem.
Materials:
1) e.e. cummings’ poems
2) Leggo’s “Ninety-Nine Ways of Looking at a Poem” (P6-99Ways)
TOTAL TIME: 75-80 min
Notes for the lecture:

1) Reader response- focuses on the effect of the poem on the reader, given the reader’s understanding and previous life experiences.  This meaning, derived from the poem, is different with each reader.

2) Poet’s purpose- focuses on what the poet was trying to say, based on the poet’s life experiences, the situation under which the poem was written, and also a look into the social constructs and issues of that historical time period.

3) Visual- sight poems are meant to be seen, yet the way a poem looks is usually quite specific and may lend meaning to the poem. It may take on a shape or use spacing as a way to enhance the image.

4)  Auditory- some poems are better understood when read aloud. Some are supposed to read aloud and not silently (as seen in cummings)
Audio devices terminology:

assonance – repetition of identical vowel sounds in different words

euphony – good sounding word combination (smooth sounding)

cacophony – bad sounding word combinations

caesura – pause

onomatopoeia – imitation of sounds by words

alliteration – repetition of initial consonant sounds in words and syllables

**Usually, there is no single best way to look at a poem.  Instead, readers should take into account a combination of factors, as poems are complex constructs and it is difficult to appreciate every aspect of one, particularly by only following one of the methods to look at a poem.  
Poetry Unit

Lesson 7: Writing Poetry: Useful Suggestions

SWBAT:

1) learn to enjoy writing poetry

2)  develop strategies to help them start creating poems
Hook: Collect the homework from last day and discuss a few in class. Tell the class that they’ve been doing so much analyzing and discussing, it’s time they start writing. (5-7 mins)
Body of lesson: (12-15 mins)
1)  Have students compose a poem with the following format:

Line 1 & 2: rhyming couplet
“You’re still in bed?!”







I furiously said.

Line 3: alliteration


“You lazy lying loserly lump!”
Line 4: personification

the bed groaned under his massive weight &,

Line 5: oxymoron


like a calm storm, I shouted, “I will not wait!”
Line 6: repetition.


And that’s why I’m late late late!

3) In reading out the example poem, ask students if they can identify two other poetic devices used in the poem.  (pun in line 4/5, and simile in line 5)
5)  Ask volunteers to read out their poems to the rest of the class.  

6)  Collect poems for marking purposes.  (out of five points)
“If I” Poem Activity:  (20-22 min)

1) In partners, ask students to write “If I” poems. For homework, they will draw a picture to complete the poem.
Ideas: 
"If I Were Invisible..."
"If I Knew How to Fly..."
"If I Had a Million Dollars..."
"If I Were Teacher for a Day..."

Then have them write limericks about each other. They will perform them in front of the class (use of audio and dramatic aspect). Allow them to be silly. (12-14 mins)
Conclusion: We’ve learned to like writing poetry and though it may be hard, when you have the right inspiration, you can write awesome poems. And really, the more complicated a poem is, the better a poem is, because there are so many ways of interpreting it. (1-2 mins)

Spend the last 15 minutes working on their ppt projects. They may need to go to the computer lab to do this.
-----------------------------------------------------------------------------------------------------
Poetry Unit

Lesson 8: Literary Analysis of Poems
SWBAT:

1) “gloss” poems as a strategy to understand difficult poems

2) construct effective essays analyzing poems

3) Correctly quote poetry in their essays and integrate quotes smoothly.
Hook:  (10 min)
1) Read Shakespeare’s Sonnet 130.
2) Ask if there are any words students are unfamiliar with.

3) Describe how to “gloss” over a poem, by defining difficult words, clarifying concepts, and writing down thoughtful observations in the margins.

The Essay:  (25 min)
1) Discuss “Paragraph Format for Literary Analysis papers” handout (P8-Paragraph). 

2) As a class, use the handout as a guideline to put together a brief outline for a literary analysis paper on the Shakespeare poem.

3) Emphasize importance of re-reading before writing the analysis.  

Quotations:  (20 min)
1) Ask students if anyone knows how to properly quote lines from poems.
2) Pass out “Using Quoted Material” handout (P8-Quoted).

3) Give examples of using each type of quote in essays on the chalkboard.
4) Have students come up to the board in order to demonstrate the right way to quote various lengths of quotes in essays.

Closure:  (20 min)
1) Read poem to students, and ask students to write an outline for a literary analysis paper on the poem, incorporating at least one quote into a sentence.  

2) Students must pass this in by the end of the class period.  

3) Ask students to bring a poem of their choice for the Poetry Slam next class!
Materials:
1) Shakespeare’s Sonnet 130 and notes on the sonnet.     
2) Paragraph Format for Literary Analysis Paper handout

3) Using Quoted Material handout

TOTAL TIME: 75 min
Lesson 8: Shakespeare’s Sonnet 130 and Notes

CXXX

1. My mistress' eyes are nothing like the sun;
2. Coral is far more red, than her lips red:
3. If snow be white, why then her breasts are dun;
4. If hairs be wires, black wires grow on her head.
5. I have seen roses damasked, red and white,
6. But no such roses see I in her cheeks;
7. And in some perfumes is there more delight
8. Than in the breath that from my mistress reeks.
9. I love to hear her speak, yet well I know
10. That music hath a far more pleasing sound:
11. I grant I never saw a goddess go, 
12. My mistress, when she walks, treads on the ground:
13. And yet by heaven, I think my love as rare,
14. As any she belied with false compare.
NOTES:
Shakespeare is satirizing the tradition of poet’s comparing their loved ones to all things beautiful under the sun, and to things that are divine and immortal as well. These are trite, clichéd, over-used comparisons that are very much commonplace.  Shakespeare’s Sonnet 130 seems to put down “his mistress” so much that readers are left wondering whether or not the sonnet is supposed to be complimentary to this woman.  In the sestet, however, Shakespeare twists the meaning of the poem, by stating his very great love for his mistress, despite all her human deficiencies.  This has honest appeal that Petrachan love sonnets, for example, lack.
LINE BREAKDOWN:
1. A traditional comparison. Shakespeare uses it himself in the sonnets to the youth: 
Against that time when thou shalt strangely pass 
And scarcely greet me with that sun thine eye, 49
2. Coral - In Shakespeare's day only the red variety would have been generally available. OED.1.a gives the following information: Historically, and in earlier literature and folk-lore, the name belongs to the beautiful red coral, an arborescent species, found in the Red Sea and Mediterranean, prized from times of antiquity for ornamental purposes, and often classed among precious stones. The comparison of lips with coral was commonplace. lips here could be read as singular or plural
3. Skin and breasts were often described as whiter than snow. Breasts were also compared to pearl and ivory. The wittiness of this line is is in the use of the agrestunal word 'dun', which brings the reader down to earth with a bump. OED glosses it as: Of a dull or dingy brown colour; now esp. dull greyish brown, like the hair of the ass and mouse. It was often used in the phrase 'The dun cow', a phrase nowadays sometimes transformed into the name of a pub. Logically, since snow is white, one should accept that her breasts were dun coloured, i.e. somewhat brownish. Whether this confirms or not that his mistress was truly dark seems doubtful, for the most likely cause of the claim here to her darkness is that of being deliberately provocative. Skin is never as white as snow, or as lilies, or as enchanting as Cytherea's, therefore to countermand the extravagant claims of other poets by a simple declaration of something closer to reality might jolt everyone to a truer appraisal of love and the experience of loving.

  4. If hairs be wires - hair was often compared to golden wires or threads, as in the sonnet by Bartholomew Griffin given above. A Renaissance reader would not have visualised wire as an industrial object. Its main use at the time would have been in jewellery and lavish embroidery. The shock here is not in the wires themselves (a sign of beauty) but in the fact that they are black
5. White, red and damasked are the first three varieties of rose described in Gerard's Herbal, and it appears that there were only these three colours. (See the commentary to Sonnet 109.) The damask rose was pinkish coloured. This is Gerard's description: 3. The common Damaske Rose in stature, prickely branches, and in other respects is like the white Rose; the especiall difference consists in the colour and smell of the flours: for these are of a pale red colour, of a more pleasant smel, and fitter for meat and medicine.
6. SB, p.453, gives an illustration of a beauty literally portrayed according to the extravagant conceits of the time. Her cheeks have roses growing in them. See also the illustration above of summer, made up of fruits and vegetables
7. In the traditional world of sonneteering the beloved's breath smelled sweeter than all perfumes. It was part of the courtly tradition of love to declare (and believe) that the goddess whom one adored had virtually no human qualities. All her qualities were divine
 8. that from my mistress reeks - the use of 'reeks' was probably not quite as harsh and damaging to the concept of beauty as it seems to a modern ear. The word was not as suggestive of foetid exhalations as it is now. However, even from an early date, it tended to be associated with steamy, sweaty and unsavoury smells. The original meaning seems to have been 'to emit smoke', a meaning which is still retained in the Scottish expression 'Lang may your reek', 'Long may your chimney smoke'. There seems to be little doubt that Shakespeare could have used a gentler and more flattering word if he wished to imply that his mistress was a paragon of earthly delights. The expression is on a par with the earlier descriptions of dun breasts and hair made of black wire.
9 & 10. Curiously, these two lines (9-10) almost express the opposite of their exact meaning. One is tempted to read 'I love to hear her speak, for the sound is far more pleasing than music to my ear'. In fact that is almost a stronger meaning than the superficial and more obvious one, because the declaration that he loves to hear her surmounts the obstacle of his prior knowledge that music might be better. However much better it is he still would much prefer to listen to her voice, and his knowledge of the superiority of music is irrelevant. The mere introduction of the term music enlightens the reader's ear to the quality of experience the poet derives from listening to his beloved. Technically the effect is perhaps achieved by the directness of the statement 'I love to hear her speak', which works in the same way as the bold and breathtaking declarations made earlier to the youth - for I love you so, dear my love you know, etc. The whole effect is then consolidated by the pleasing sound of music which follows.
11. I admit that I never saw a goddess walking by. to go = to walk, as the next line confirms. In the ancient world encounters with gods and goddesses were often reported, and probably quite widely believed. Literature abounds with incidents of intervention in human affairs by various deities. Odysseus for example is often surprised when Athena disguises herself as a maiden and only reveals herself to him as she leaves. Commentators usually cite the example of Aeneas' encounter with Venus in Virgil's Aeneid - vera incessu patuit dea (by her gait she was revealed as a true goddess) Aen.I.405. Shakespeare had himself described Venus in his poem Venus and Adonis. 
There may be a joking reference to sexual intercourse, as in: O let him marry a woman that cannot go, sweet Isis, I beseech thee! AC.I.2.59. The irreverence would be appropriate in a poem which debunks classical references and metaphors, as for example that shown above by Griffin, with its reliance on Aurora, the Graces and Thetis, all goddesses of classical antiquity.
 12. 'My beloved is human, a goddess with earthly feet'. The poet is asserting that divine comparisons are not relevant, for his beloved is beautiful without being a godde
13. rare = precious, superb, of fine and unusual quality. The word has more of the sense of something wonderful and rich than in its modern uses Despite not being a goddess his beloved may be as rare to him as if she were Cleopatra. 
14. As any she belied = as any woman who is belied. Compare: 
Lady, you are the cruellest she alive. TN.I.5.225, 
and 
the fair, the chaste, the unexpressive she. AYL.III.2.10.
belied = (who is) falsely portrayed. OED.2 defines belie as 'to tell lies about, to calumniate with false statements', and cites the following: 1581 Wherein you doe unhonestlye slaunder him and belye him, without cause. 
false compare = false and deceptive comparisons, insincerities. compare could also hint at 'compeer', one who is comparable, on an equal footing.
TIDBIT ON PETRACH AND LAURA:
In 1327, the sight of a woman called Laura in the church of Sainte-Claire d'Avignon awoke in him a lasting passion, celebrated in the Rime sparse ("Scattered rhymes"). Later Renaissance poets who copied Petrarch's style named this collection of 366 poems the Canzoniere ("Song Book"). She may have been Laure de Noves, the wife of Hugues de Sade (an ancestor of the Marquis de Sade), or perhaps an idealized or pseudonymous character. Her realistic presentation in his poems contrasts with the clichés of troubadours and courtly love. Her presence causes him unspeakable joy, but his unrequited love creates unendurable desires. There is little definite information in Petrarch's work concerning Laura, except that she is lovely to look at, fair-haired, with a modest, dignified bearing.

Laura and Petrarch never met. He channeled his feelings into love poems that were exclamatory rather than persuasive, and wrote prose that showed his contempt for men who pursue women. Upon her death in 1348, the poet finds that his grief is as difficult to live with as was his former despair. Later in "Letter to Posterity" Petrarch wrote: "In my younger days I struggled constantly with an overwhelming but pure love affair - my only one, and I would have struggled with it longer had not premature death, bitter but salutary for me, extinguished the cooling flames. I certainly wish I could say that I have always been entirely free from desires of the flesh, but I would be lying if I did."
http://petrarch.petersadlon.com/canzoniere.html?poem=2
-------------------------------------------------------------------------------------------------------
Poetry Unit

Lesson 9: Poetry Is All Around Us!

SWBATS:
1) Describe characteristics of various poems from around the world.

2) Appreciate the part poetry plays in the lives of people the world over.
3) Relate poetry of all different backgrounds to their own lives.

4) Find underlying themes, ideas, and situations in different poems.

5) Perform poetry and discuss the experience.

Hook:   (16-19 min)
1) Play them Puff Daddy’s song “I’ll be Missing You”.
2) Ask students if they have heard the song before.

3) Have a volunteer describe the song’s content. Each line means something even though it’s short.
4) Ask students if this is a poem.

5) Have a volunteer read the song/poem out loud to the class.

Lecture:   (8-10 min)
1) Brainstorm, as a class, where else poetry can be found around us.  

2) Discuss commercials, prose, found poetry, rhymes, novels, riddles, nicely turned phrases, new words, songs, riddles, and children’s nursery rhymes. 
Poetry Slam:  (40-42 min)
1) Have students read out the poems that they brought to class.

2) Class discussion on the poetry slam and on individual poems (why did they choose that poem) 
Closure:  (5-7 min)
1) Ask students what themes ran through the poems that were shared during the poetry slam.

2) Have a show of hands for which theme the students think is the most popular/common in poetry.

3) Discuss this prevalence.  
Materials:
1) Puff Daddy’s song “I’ll be missing you” and song lyric excerpt.
TOTAL TIME: 75-80 min
Artist: Puff Daddy f/ 112, Faith Evans

Album:  No Way Out/Tribute to Notorious B.I.G. EP

Song:   I'll Be Missing You

Seems like yesterday we used to rock the show

I laced the track, you locked the flow

So far from hangin on the block for dough

Notorious, they got to know that

Life ain't always what it seem to be (uh-uh)

Words can't express what you mean to me

Even though you're gone, we still a team

Through your family, I'll fulfill your dream (that's right)

In the future, can't wait to see

If you open up the gates for me

Reminisce some time, the night they took my friend (uh-huh)

Try to black it out, but it plays again

When it's real, feelings hard to conceal

Can't imagine all the pain I feel

Give anything to hear half your breath (half your breath)

I know you still living your life, after death 

Chorus: Faith Evans

Every step I take, every move I make

Every single day, every time I pray

I'll be missing you

Thinkin of the day, when you went away

What a life to take, what a bond to break

I'll be missing you

It's kinda hard with you not around (yeah)

Know you in heaven smilin down (eheh)

Watchin us while we pray for you

Every day we pray for you

Til the day we meet again

In my heart is where I'll keep you friend

Memories give me the strength I need (uh-huh) to proceed

Strength I need to believe

My thoughts Big I just can't define (can't define)

Wish I could turn back the hands of time

Us in the 6, shop for new clothes and kicks

You and me taking flicks

Makin hits, stages they receive you on

I still can't believe you're gone (can't believe you're gone)

Give anything to hear half your breath (half your breath)

I know you still living you're life, after death 

Chorus

[Faith Evans] Somebody tell me why

Interlude: Faith Evans

On that morning

When this life is over

I know

I'll see your face

Outro: 112

Every night I pray, every step I take

Every move I make, every single day

Every night I pray, every step I take


[Puff] Every day that passes

Every move I make, every single day


[Puff] Is a day that I get closer


[Puff] To seeing you again

-------------------------------------------------------

Poetry Unit
Lessons 10, 11, and 12: Power Point Presentations
Ensure students do not take longer than 10 minutes to present their slides. They should not have more than 10 slides either. Have students listen carefully as each person presents and make comments or ask questions afterwards. Alternate presentations between Canadian and British so students see the contrasts between the poets. 

=============================================================
Media Unit

Lesson 1: Introduction to Media/Doublespeak

SWBAT: 

1) List five different types of media

2) Define, identify, and give examples of doublespeak

Hook:  (8-10 min)

1) Ask small groups of students to jot down as many words related to “media” as they can think of on a piece of paper.

2) Have students share their answers with the rest of the class.

3) Inform students that they will now be starting a new chapter on media

4) Ask students why studying this topic is important 

Lecture:  (8-10 min)

1) Give students a definition of media to copy down.

2) Ask students if they know what doublespeak means.

Presentation:  (20-22 min)
1) Present and discuss the US hypocrisy regarding USS Vincennes/Iranair, flight 665 and Korean Airline flight 007
Concept Maps:  (20-22 min)

1) Ask students to write down their own definitions for doublespeak, along with an example.

2) Ask students to draw a concept map of doublespeak in their original groups, with as many examples as they can think of.

Closure:  (14-16 min)

Keeping the previous US flight bombing example in mind, ask students whether or not they trust what they read in the news. 

Note: there is no law forcing newspaper companies to write only the truth, and that there usually exists a political agenda behind each newspaper.  

Give out slips of paper, with instructions for students to write a short, 3 paragraph newspaper article, due next week.
Materials:

1) Notes on the media and doublespeak (including the US flight example).

TOTAL TIME: 75-80 min

Media Lesson 1: 

Morteza’s Presentation- US flight bombing:
http://www.fair.org/extra/best-of-extra/kal007-iranair655.html
http://www.geocities.com/CapitolHill/5260/vince.html
http://homepage.ntlworld.com/jksonc/docs/ir655-nightline-19920701.html
Assignment:

Please write a 3 paragraph, short newspaper article on the scenario you have been assigned. You may twist the facts around, but be selective about what new facts you may want to add-they must be plausible.  You may include quotes from students, teachers, scientists, and other people in the community.  These are real-life scenarios…!

Student Job Designations:
1) YOU are a school journalist, funded by the school.  Everything you write must portray the school in a good light, otherwise, the administrators will not only fire you- they might punish the entire journalism sector by not funding the school newspaper.  

2) YOU are a journalist working for the local newspaper.  Unfortunately, there has been a lot of public furor over the private school in your community.  People are unhappy that the government gives any tax money to the privileged students of the school, who have mostly lived overseas their entire lives.  Your job depends on digging up as much dirt as possible on the school.

Student Scenarios:

1) A few students become ill after drinking contaminated water from the school drinking fountains.  After staying at home to recuperate for a few days, none of them report any lasting, serious damage.  The school has taped off all of the drinking fountains, and has subsidized part of the cost of bottled water sold from the school store.  No official meeting has been called, and most students have only heard rumours about what has happened.   *sewage, sabotage, piping accident, common burst in bacteria all over city, bribery…

2) Teachers are all in a panic.  One of the teachers has left the country in a hurry with his pay, in cash, for most of the year.  Investigation reveals that he had falsified his teaching credentials, and is, in fact, not a certified teacher.  Rumour has it that one of the administrators was not thorough in his interviewing, and also that the school lacks the funding, due to a fall in the worth of the NTD, to pay administrators to fly overseas in order to thoroughly interview all the prospective candidates.   * experienced con artist, severe funding shortage, alcohol, lax security check-ups, last-minute cancellations, excellent teaching skills…

3) Rumours are flying everywhere, yet nothing concrete has been stated.  A Grade 12 girl, honour student, has suddenly packed-up and stopped coming to class.  Although many senior students are ditching this last month of classes, since they have all finished their SAT and AP exams, along with received university acceptance letters, this girl has never skipped a single class.  Rumour has it that she and the married sixty year old English teacher had an affair.  However, she is only 16.  *inappropriate conduct, lies-just closed door for privacy, abusive home situation, pervert, authority figure, college reference letters, guidance gone wrong…

Rubric for Media Assignment

10 – Student writes in a creative, interesting way that keeps the reader intrigued. A catchy title is included. The position is defended well and based on one or more sound arguments. The arguments are logical and competently developed. No grammatical errors apparent. The issue is explored deeply. 

7.5 – Student writes fairly interesting with good language. The position is defended with some evidence and arguments. The position may or may not stay the same throughout. The writer may not be very persuasive but tries to explore the issue deeply.

5 – Student lacks in creativity but writes a solid article. Some grammatical and spelling errors are apparent. The issue is not explored very deeply nor does the focus stay the same. The writer may be uncertain which side he supports. 

2.5 – Student has not put any effort into writing the article. They may make claims about an issue but not defend it. The writing is quite messy and illogical. There are many language and spelling mistakes making the article difficult to read.

------------------------------------------------------------------------------------------------------
Media Unit

Lesson 2: Stereotypes-Races, LGBTs, Gender, Youth, Professions, Canadians

SWBATS:
1) Define vocabulary terms: stereotypes, LGBT, etc.
2) Identify common stereotypes in the various media around them.

3) Recognize the effect of the media on our values and opinions.
Hook:  (8-10 min)
1) Ask students to brainstorm characteristics that come to mind of various types of people as a group on the chalkboard (e.g. Chinese, elderly, etc).
2) Have students write a definition of “stereotypes” in their notebooks.

3) Ask students to think about the source of their stereotypes—parents, peers, the media?

4) Inform students of future group projects on each of these topics (so that they know to take notes and pay attention to the topics).
Races:  (13-15 min)
1) Brainstorm as a class the various races/ethnicities that exist.

2) Have students list characteristics of each of these categories of people.

3) Class discussion on whether or not there really is much truth to these stereotypes. 

4) Inform students of the great increase in immigration rates, particularly in Canada, and what they believe society will be like in a few hundred years.  

LGBTs:  (10-12 min)
Define the term: Lesbian Gay Bisexual Transexuals.

Show clip from “Will and Grace”.
Discuss Jack, and negative portrayals of LGBT in movies and the impact of these media images on intolerance in the general populace.

Ask students if they believe it is right to victimize any group of people solely on their preferences.  

State that homophobic behaviour and language in the classroom is completely unacceptable, just as abusive exclusionary behaviour towards someone with a certain eye colour is wrong.
Gender: (5-7 min)
1) Inform students that discrepancies between number of female and male science students still exist, and that recent studies show that teachers tend to call on males twice as much as females…
2) Ask students if they have ever felt gender inequity before.
3) Discuss personal experiences, and movie examples.  
Youth:  (7-10 min)

1)  Show a few minutes from “Not Another Teen Movie”. Ask the students what


    stereotypes they noticed about high schools and movies.
2)  List characteristics of the stereotypical teen and ask for a show of hands for the truth behind each trait.

3)  Inform students that three or more teenagers are not allowed to walk together in Metrotown.  
Professions:  (13-15 min)
1) Ask students what professions they think are the coolest.
2) Have students make lists of cool and uncool professions on the board.

3) Show students a clip from “CSI” and one from “Richie Rich”.

4) Discuss both negative and “positive” stereotypes in the workforce.

5) Mention the overwhelming number of pre-veterinary medicine students who are not suited for the harsh realities of the profession, but have read James Herriot’s books and have a romantic desire to pursue the field.  

Canadians:  (8-10 min)
1) South Park video clip.
2) Molson Canadian advertisement.

3) Class discussion and brainstorming of Canadian stereotypes.
Closure:  (3-5 min)
1) Assign groups of students their project topics.

2) Ask students to go home and research their topics.

3) Pass out the individual project reference sheets.

Materials:

1) Information on each of the topics.
2) Project reference sheets for each group of students.

3) “South Park” , Racism, “Will and Grace” , and “CSI” video clips.
I am Canadian: Joe’s Rant

Hey, I'm not a lumberjack, or a fur trader....
I don't live in an igloo or eat blubber, or own a dogsled....
and I don't know Jimmy, Sally or Suzy from Canada,
although I'm certain they're really really nice.

I have a Prime Minister, not a president.
I speak English and French, not American.
And I pronounce it 'about', not 'a boot'.

I can proudly sew my country's flag on my backpack.
I believe in peace keeping, not policing,
diversity, not assimilation,
and that the beaver is a truly proud and noble animal.
A toque is a hat, a chesterfield is a couch,
and it is pronounced 'zed' not 'zee', 'zed' !!!!

Canada is the second largest landmass!
The first nation of hockey!
and the best part of North America

My name is Joe!!
And I am Canadian!!!
---------------------------------------------------
Media Unit 
Lesson 3: Hidden Agendas
SWBATS:

1) identify hidden agendas of multinational corporation commercials

2) list facts behind smoking and fast food cover-ups.

3) compose an essay addressing this important and pervasive issue.
Hook:  (8-10 min)
1) Ask students if they can define “hidden agenda”.

2) Have students give examples of hidden agendas in their own lives.

3) Make a list of possible hidden agendas other people/corporations/the government may have that we need to watch out for.

Lecture:  (22-25 min)
1) The day before, tell students to bring in a video clip of a commerical or a magazine. Have students find ads that have hidden agendas (particularly Nike, watches, food ads, etc). Are most of the videos and magazines negative? What about positive ads with hidden agendas? (Got milk? commercial) Discuss.

Activity:  (22-25 min)
1)  State facts regarding obesity in North America and the relationship between the government and multi-national corporations.

2)  Pass out food containers to groups of students.

3)  Have each group rank their food containers, from the healthiest to the least healthy, with a list of their criteria.

 
4)  Ask each group to present their conclusions and criteria.

5)  Explain what trans fats are, and how to calculate the amount in products that do not list trans fat directly.
Conclusion:  (17-20 min)
1) Have students write a short 1-2 page essay on their feelings towards hidden agendas of the media.  They can either focus their essay on one specific incidence of a hidden agenda or address hidden agendas in general.  This is to be due next class period. Have them bring a magazine again and a clip from a tv show. 
Materials:

1) Food boxes and notes on trans fats and hidden agendas.

TOTAL TIME: 75-80 min

Media Lesson 3: Notes

Hidden Agenda: An undisclosed plan, especially one with an ulterior motive
TRANS FATS: Trans fatty acids, also known as trans fat, are made during partial hydrogenation of vegetable oils. Usually the hydrogen atoms at a double bond are positioned on the same side of the carbon chain. However, partial hydrogenation reconfigures some double bonds and the hydrogens end up on different sides of the chain. This type of configuration is called "trans" (means "across" in Latin). Like saturated fat intake, trans fat intake also raises the LDL-C ("bad" cholesterol) in the blood. An elevated LDL-C increases the risk of developing coronary heart disease (CHD). . Trans fatty acids are not essential fatty acids and the body does not require them to function properly. Trans fat is found in vegetable shortenings, some margarines, crackers, cookies and many other foods made with or fried in partially hydrogenated fats..
In fact, world-wide studies on trans fats have shown that these fats raise chances of heart disease so much that last year (2003), Denmark became the first country to ban trans fats.  The Canadian government has passed a bill that forces food companies to list the amount of trans fats found in their products on the labels.  However, this bill is set for next year.  

How can you tell the amount of trans fats in your food?  Even if the specific amount of trans fats is not listed, you can still calculate how much is in your food by subtracting all of the specific types of fat percentages from the total fat percentage.  Sneakily, on many food labels, this amount does not add up.  The remaining fat that is listed is the amount of trans fat that is in your food product.  

Media Unit Plan

Lesson 4: Types of Media and Pop Culture
SWBAT:

- understand the different types of media

- how young people affected by media, particularly through imagery and visuals
- how pop culture plays a role in society

Hook: Survey the class to see how many (1) read magazines (2) watch tv shows (3) read newspapers (4) watch the news. These are all types of media. Have students give examples of the categories. Why do you read or watch the things you? It’s because of popular culture. Pop culture gets to young people through media. (3-5 mins)
Body of lesson: 

Have 4 students choose one of the options and say why they chose it.

(1) Cosmo or Time

(2) The Simpsons or Exhibit A

(3) Watch the news or read the news

The answers will most likely show that students would rather watch something that relates to them, is interesting, and is easy to understand. Tell them we’re going to focus on news and tv shows because most people like to watch something rather than read it. We’d also rather watch something in motion rather than still photos. Play a clip from “Smallville”. Give students handout “A Guide to Deconstructing a Visual” (M4-Deconstruct1 and 2). Split the class into 5 groups and each focus on one aspect (content, composition, camera distance and angle, lighting, and captions). Discuss as a group, then discuss observations with the class. (27-30 mins)
Why don’t we watch the news or read it, but instead we watch reality tv shows?

Mainly, it’s not real, just like the ads of skinny models, cartoon children that never grow up, etc. 

Now, we’ll focus on images rather than text. Have everyone show their videos and explain how they support pop culture (young people, superstars, etc). (15-17 mins)
Choose an ad in a magazine portrays pop culture (brand names, technology, etc). Write a paragraph of how it does this and whether or not this is good. What does this ad do to you? Make you feel bad? Make you want to buy something? (18-20 mins)

Closure: Pop culture is all around us and it’s very influential. Statistics say that the highest number of movie-goers are teenage boys. Pop culture is probably the biggest category of media because teens are at the stage where they can be strongly influenced, so many ads, tv shows, movies, etc, are catered to this group. (2-3 mins)

Extension: Give the TV Assignment handout (M4-TV).

Length: 75-77 min
Media Unit Plan

Lesson 5: Project Presentations/Station Activities

SWBAT:
1) Draw multiple correlations between media portrayals of different people, behaviors, and products and the values of the general populace
2) Identify hidden agendas and messages behind media representations on a wide spectrum of topics.
3) List facts that lie behind each of these topics.
Project Presentations:  (40-45 min)
1) Groups of students present their projects to the rest of the class, and set-up their work at stations previously designated around the classroom.
Station Activities:  (28-30 min)
1) Pass out worksheets for students to fill out.

2) Have students walk from station to station, completing the activity at each station before moving on.  
Stations:
Races: State five reasons why we should not believe these stereotypes. (immigrants, 
third generation children, ignorance of outside culture, positive aspects to these “strange” customs/smells/foods/herbs.)
LGBTs: State five ways YOU can stop/prevent homophobia. (stop using homosexual 
terms in a negative context, keeping an open mind, tolerance towards everyone, searching for facts instead of allowing yourself to be led like a flock of sheep)
Gender: List two instances in your life where gender inequity has occurred.  
Measure Barbie and calculate her real-life measurements…state one possible result of Mattel’s skewed doll figures in the hands of children.
Youth: I know you can list your own grievances, instead, state three ways that senior 
Citizens are stereotyped, one reason we should not stereotype them in this way, and one method of showing respect to the elderly.
Professions: Close your eyes and picture “The Teacher”.  Draw what you envision.  

Does your drawing contain any stereotypes?  List two stereotypes and two 

corresponding exceptions.  
Canadians:  Molson has been bought by an American company.  This is the case all 
over Canada.  What makes us Canadian?  List two characteristics/objects that you find the most Canadian.  Before the immigration of the Europeans, there were only First Nations people in Canada.  Now, there is a large number of immigrants from all over the world in Canada.  In thinking about the future, list two characteristics/objects that you believe will stay/become Canadian and explain your choices.  
Conclusion:  (3-5 min)
1) Collect student worksheets.
2) Discuss the various activities at each station.
-------------------------------------------------------------------------------------------------------
Media Unit

Lesson 6: Critical Thinking Strategies

SWBATS:

1) Identify persuasive influences in the media around them such as propaganda
2) List resources free of most hidden agendas as a student reference in order to gain facts from.

3) Develop critical thinking strategies to use in their personal lives.

Hook:  (20-22 min)
1) Ask students if they feel that their lives are influenced by the media.
2) Ask if they are aware of the messages given by the media in their own lives, opinions, behaviours, and preferences.

3) Pop Quiz!!  Give an oral pop quiz on current commercials.

4) Have students mark themselves and put class statistics on the board.

5) Discuss this phenomenon. Do they know that an average teen sees tens of thousands of ads a day? Most of them are hidden.
Lecture:  
Show clip from “Shrek” to illustrate the subtleties of advertisements.

Brainstorm, as a class, other movies that also contain subtle media messages.
Ask students how they can become more aware of these persuasive influences.

Brainstorm, as a class, methods people can become more aware of these hidden facts and dangers and avoid being influenced (newspapers over tv, playing a sport outdoors rather than surfing the internet, etc) (18-20 mins)
Can anyone define propaganda? Give them the Propaganda handout. Propaganda is similar to “hidden agendas”. Basically, a political candidate would use propaganda to sway a citizen’s vote, news reporters would use propaganda to make one side look bad, etc. Have students name other ways of using propaganda. Have some of them take turns reading the handout. Not only do people choose what they write, they choose what they show. Show the clip from “The Simpsons” Season 6 Episode 112 (Homer: Bad Man) where Homer’s speech is deliberately altered to make him sound like a sex offender. Have students discuss what effect this has on people (who are watching the news). (15-17 mins)

Show the “Death of General Warren” image. Have students discuss what this is. Tell them that this is an exact image in a Social Studies textbook. Then show them the full image. What does this tell you? How does it affect people if they do not see the full image? (12-14 mins) 

Conclusion: There are many ways to portray media. Some of it is bad, but as long as you know how to filter it, you will not be influenced by propaganda and hidden agendas. (2-3 mins) 

Extension: Watch a television news report, preferably one on a developing nation. Write a half page critique on how the presentation is controlled for greatest impact? Is the story particularly slanted? Is there a “Western” person or celebrity involved and to what extent?
Materials:
1) “Shrek”.

2) Commercial pop quiz.
3) Propaganda handout (M6-Propaganda)

4) Warren photos (M6-Warren1 and 2)

Length: 74-76 mins
Media Lesson 6

Fun Commercial Oral Quiz:

1)  “maybe she’s born with it; maybe it’s___”
 ( Maybelline
2)  “just do it” ( Nike

3)  “have a break, have a____”  ( Kit Kat

4)  “Live in your world. Play in ours”  ( Playstation

5)  “snap, crackle, pop!”  ( Kellog’s Rice Krispies
6)  “they’re magically delicious”  ( Lucky Charms

7)  “It’s Grrrrrreat!”  ( Frosted Flakes

8)  “Oh, I wish I were an ______”  ( Oscar Mayer Weiner..


( That is what I truly want to be...
And if I were an Oscar Mayer Weiner,
Everyone would be in love with me...!)
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