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French Revolution Unit Rationale

We are not governed by police, politicians 
Or armies, but by ideas

-Mona Caird, 1892

This unit is for grade 9 Social Studies and is designed to follow a unit on the American

Revolution. In this unit I will build on the knowledge they have already developed with a more

in-depth exploration of the history and characteristics of revolutions, and then tie this in to the

French Revolution and revolutions that followed.

By examining the social, political, environmental, and economic factors that led to the

French Revolution, students will develop an understanding of how major political change occurs.

Students will begin to appreciate the power that ordinary people have to organise with a common

purpose to make the world a more just and equitable place. As we explore the effects of the

French Revolution and contemporary examples of activism and resistance, students will begin to

make connections between the past and the present- what has changed and what has stayed the

same. Students will also further develop a sense of the power of culture and ideas in shaping our

view of the world.

Students will examine and interpret a wide variety of sources- music, art, film and text.

They will develop and be assessed on the following skills: information gathering and reporting,

critical thinking, developing an argument, group work and public speaking. This unit will pay

particular attention to the role and experiences of women during the French Revolution.

The following is a list of the specific Grade 9 Social Studies IRP Learning Outcomes that

have been focused on in this unit:



It is expected that students will:

1) Identify and clarify, an issue, problem, or an inquiry

2) Select and summarise information from primary and secondary print and non-print

sources

3) Assess the reliability, currency, and objectivity of different interpretations of primary and

secondary sources

4) Assess how identity is shaped by a variety of factors, including family, gender, belief

systems, ethnicity, nationality

5) Describe how different forms of artistic expression reflect the culture in which they were

produced

6) Analyse factors that contribute to revolution and conflict

7) Analyse the contributions of the French, and American Revolutions in the development

of democratic concepts

8) Evaluate the changing nature of law and its relation to social conditions of the times

FRENCH REVOLUTION

UNIT GOALS

Students will study:

 the social, political, economic and environmental causes of the French Revolution

 the major events that took place during the course of the French Revolution

 the social  and political systems of seventeenth- and eighteenth-century France

 what life was like for the various members of French society in the seventeenth and

eighteenth centuries

 the social, political, and economic repercussions of the French Revolution- in Europe and

around the world 



Students will learn to:

 interpret and critically evaluate primary sources, including art, film, text and music

 develop and deliver persuasive arguments

 research a topic and incorporate it into a group project in a meaningful way

 write and present ‘Interior Monologues’

 contribute to lively, interesting and meaningful discussion

 recognise  ‘through lines’ in history

FRENCH REVOLUTION LESSON OUTLINES

LESSON ONE (Part A)

Title

Revolution: What is it? Why does it happen? Who does it involve? Does it still exist?

Objectives

Students will:

1. Understand what the major characteristics of a revolution are.

2. Understand some of the major historical causes of revolutions.

3. Understand the human cost of revolutions.

4. Work co-operatively in groups.

5. Compare and contrast songs on the topic of revolution.

6. Develop writing skills

Introduction (Hook)

 Hand out lyrics to the four songs in the accompanying resource package, as well as the

‘Revolution’ work sheet (1A). Tell students that whenever they are working on a worksheet

their work will be assessed on the clarity and plausibility of their argument, and the depth of

their analysis,. They will also be evaluated on the use of evidence, and whether their position

taken is convincing. Spelling and grammar will not be taken into account in this unit.



 Read the questions out loud with the students and ask them to think about these questions as

they listen to the songs. Tell them that they will be handing in this worksheet at the end of the

class. Play approximately three minutes of each song.

Reflection and Discussion

 Give students 5-10 minutes afterwards to individually answer the questions on the worksheet.

Go over the questions with the class, and ask for input from the students

Quote Analysis Group Activity

 Separate  students  into  groups  of  four.  Put  Overhead  1A on the  overhead  and  hand  out

Worksheet 1B. Tell students they will have 10 minutes to go through the questions on the

worksheet relating to the quotes on the overhead. Tell them each group will need to assign a

recorder  and  that  they will  present  their  results  to  the  class  with  the  other  three  group

members each responsible for one question. Tell students that each group will have a total of

two minutes to present.

 

Closure

 Let students know that next lecture you will be giving them a mini-lecture on the history,

major characteristics, causes and human cost of revolutions. Also, they will be doing some

self-exploration around the issue. Give students each a handout describing their final project

for the unit and take five minutes to go over it with them, including the rubric. 

 Ask students to journal for five minutes on what they have learned today. (Students have a

journal that they keep in class and journal in at the end of each class). Total time: 55minutes

Assessment

Students will be evaluated on:

 The worksheets they handed in- number of plausible inferences made, clarity of argument.

 Their group working skills- co-operation, contribution.

 Their presenting skills- clarity of voice, adequate volume, succinct. or

  Recording skills- clear, concise writing.



 Their journal- clear, accurate and succinct summary of lesson (This criteria will apply for

students’ journal writing for each lesson)

LESSON ONE (Part B)

Introduction (Hook)

 Show  painting  Liberty  leading  the  people  in  the  July  Revolution  of  1830,  by  Eugene

Delacroix

 Put students into groups of three and handout  Worksheet 1C. Tell them they will need to

assign a different recorder from yesterday and they will have 15 minutes to answer these

questions and will be handing their worksheets in when the 15 minutes are over. Tell them

that they will be assessed on statement of position, clarity of argument, depth of analysis and

ability to work as a group. 

 When they are finished, have students exchange papers with another group to compare and

contrast results- allow five minutes. Students will hand in worksheets directly afterwards.

Mini Lecture

Lecture  for  20-25  minutes  on  the  history,  major  characteristics,  causes,  and  human  cost  of

revolutions.  Take  time  to  check  for  understanding  and  allow  students  to  ask  questions  for

clarification.

1.      The history and major characteristics of revolutions  

- a political idea: a dramatic shift in power where a society rejects and overthrows its

government and institutions, along with the ideas that have been used to justify them

- violence is a common feature, usually the execution of rulers

- prosperity and employment are reorganised

- recent history (modern times) has seen a dramatic rise in revolutions

- For thousands of years, society was remarkably static- agricultural societies where

political change seemed impossible; famous exception: Spartacus-led slave revolt

against the Romans in 73 BC. Brutally repressed- mass crucifixion.

- “hopelessness is the great ally of stability”



2.      The major causes of Revolutions  

- Material conditions- taxation, drought, famine, economic downturns

- Oppression or dire poverty

- Defeat in war, ex. Collapse of Napoleon III’s regime after defeat in the Franco-Prussian

War in 1870. Collapse of the Tsarist system in Russia in 1917

- Foreign rule- wars of Independence

- Domino Effect: French soldiers who had fought on the American side in the War of

Independence (1775-83) often returned to France imbued with new ideas of Liberty- French

revolution 1789.

** Many of the Chinese protesting in Tiennamen square against the communist regime in

1989 had studied in the West. Conservative estimates say 30, 000 were killed that day,

official figures have never been released.

3.      The Human Cost of Revolutions  

1. American Rev., 1775-83

25, 000 dead (1 in 100)

2. French Rev., 1789- 1815

1.3 million dead (1 in 20)

3. Russian Revolutions, 1905- 39

16 million dead (1 in 10)

4. Chinese Revolution, 1949- 76

60 million dead (1 in 10)

5. Cambodia (Khmer Rouge) 1975-79

2 million dead (1 in 3.5)

Closure/ Writing Reflection

 Review the major concepts and ideas talked about in the past two days, and ask students to

write for 5 minutes on what they have learned today. 

 They will also have 5 minutes to start their homework assignment. They will be writing on

the topic: “what would have to happen to make me take up arms and participate in the

overthrow of my government”. Give the class a couple examples: if the government



implemented conscription, if taxes became too high etc. This assignment will need to be a

total of one page double-spaced and will be handed in at the beginning of next class.

Assessment

Students will be evaluated on:

A) Depth of analysis and clarity of argument on worksheet

B) Ability to work in a group (co-operation, contribution) 

C) Journal entry- this lessons additional entry will be evaluated on plausibility, and clarity

of argument

D) Homework assignment- plausibility and clarity of argument

LESSON TWO (Part A)

Title

Why France? Why then?

Objectives

Students will:

1. Learn the specific social, economic, political, and environmental causes of the French

Revolution.

2. Describe life in 17th and 18th Century France.

3. Examine primary sources and cinematography. 

4. Work co-operatively in groups

5. Develop writing skills

Introduction (Hook)

I) Students will watch a five-minute clip from the film Dangerous Liaisons showing life in

France’s aristocratic society in the 18th Century. They will also watch a five-minute clip

from the film Les Miserables set shortly after the French Revolution in Paris- it shows a

depiction of the extreme poverty that existed. 

II) Teacher will facilitate an open discussion around the following questions (allow 5-10

minutes):



1) Do you think this is a realistic depiction of the differences in wealth in 17th and 18th

Century France? 

2) How would you describe the lifestyle and culture French aristocratic society based on this

film’s depiction? How would you describe the lifestyle of the poor?

3) How different is this situation from the situation in Vancouver today? For example, West

Van and Shaughnessy versus the Downtown Eastside.

Jigsaw puzzle exercise

 Students will be separated into 6 groups of 4. Hand out a copy of Worksheet 2A to each

student. 2 groups will be responsible for learning about the Peasants of France during the 17th

and 18th Century, 2 for the Bourgeoisie, and 2 for the Monarchy and the Clergy.

 Students will have 15 minutes to research their topic in the textbook Crossroads: A Meeting

of Nations. Questions they will need to address are on Overhead 2A.

 Walk around the classroom to make sure people are on-track and to answer any questions.

After 15 minutes students will get into groups of six- 2 people from each area of speciality

will be represented. Each group will have 10 minutes total to hear from all six group

members on what they have learned.

  Each member of the group will be responsible for copying down the major points from the

other two areas of speciality and each student will hand this in at the end of the class.

 Students will spend 5 minutes filling out Self and Peer Assessment 2 and will hand this in

when they are done.

Closure

 Review the major points from the lesson

 Let students know that next class there will be a mini-lecture on the social, political,

environmental, and economic factors leading up to the French Revolution, and life in 17th and

18th Century France. Also let them know that they will be looking at primary sources.

 Students will journal for five minutes to review what they learned today.

Assessment

Students will be evaluated on:



A) Information gathering and clarity/ cohesiveness of information on worksheet

B) Ability to work in a group (co-operation, contribution) as measured by responses on

Self/ peer assessment and your observations while walking around the class

C) Journal entry

 Contribution to in-class discussion 

LESSON TWO (Part B)

Introduction (Hook)

 Students will turn to page 73 of Crossroads: A Meeting of Nations. Each student will get a

copy of Worksheet 2B. Students will have 10 minutes to answer the questions under the

headings of both Figure 3-18, and Figure 3-19 in the textbook. Tell students that these

worksheets will be handed in afterwards and will be part of assessment for this lesson.

 Have a 5-10 minute open discussion with the class about the sketch and the cartoon, making

the effort to ask for the input of students who have not contributed much so far during this

unit.

Mini Lecture

 Give a 25-30 minute mini-lecture on the social, political, environmental, and economic

factors leading up to the French Revolution, and life in 17th and 18th Century France.

Major points and themes to address:

1) Absolute Monarchy: overview of this political system and of King Louis XVI as a ruler- lack

of qualities needed to cope with the challenges ahead.

2) The separation of French society into the ‘Three Estates’- class system, special privileges (tax

immunities etc.)

3) Overview of the feudal system

4) Economic crisis- unbearable taxes, rising deficit, expensive wars of the past, outdated

agricultural techniques, rapidly rising population

5) Environmental conditions- recent poor weather conditions leading to near starvation

6) Resentments- frivolous and extremely costly lifestyle of the royal court in Versailles



Closure

 Review major points of the lesson

 Students will have 5-10 minutes to journal on what they have learned today.

Assessment

Students will be evaluated on:

(D) Depth of analysis and clarity of argument on worksheet

 Participation in class discussion

 Journal entry 

LESSON THREE

Title

Can Ideas be Powerful?

Objectives

Students will:

1) Understand the major ideas that came from the philosophes. 

2) Understand the power of enlightenment ideas as a contributing factor to the French

Revolution

3) Examine the writing of the philosophes and make inferences about what aspects of French

society they were a threat to. 

4) Work together in groups

5) Develop writing skills

Introduction (Hook)

 Put Overhead 3A on the overhead and hand out a copy of Worksheet 3A to each student.

Separate students into groups of four and tell the class they will have 10-15 minutes to work

through the questions on the worksheet in their groups. Tell students that their work will be

handed in to you afterwards.



 Facilitate an open discussion with the class going over the questions and talking about the

quotes. Allow 5-10 minutes.

Mini Lecture

 Give a 20-25 minute mini lecture on the ideas of the philosophes, and the role of

enlightenment ideas in the French Revolution

Major points/ themes to be covered:

1) Science, reason and empiricism

2) International following of the philosophes

3) The role of Les Salons

4) Democracy- England and the USA

5) The rights of women

6) The relative privilege of the philosophes and their followers

7) Many were arrested, exiled, or were forced to flee

Closure

 Review major points from lesson

 Students will journal for 5-10 minutes on what they have learned today and should respond to

the question: “Are these ideas still important now? Why?”.

Assessment

Students will be evaluated on:

A) Depth of analysis and clarity of argument on worksheet

B) Ability to work in a group (co-operation, contribution) 

C) Journal entry

 Contribution to in-class discussion

LESSON FOUR (Part A)

Title

Revolution! How did it all go down?



Objectives

Students will:

1) Describe the course of the French Revolution

2) Examine and reflect on a French revolutionary song 

3) Develop writing skills

4) Examine and interpret a painting

5) Develop group working skills

Introduction (Hook)

 Put Overhead 4A (Jacques Louis David’s painting of the taking of the Tennis Court Oath) on

the overhead. Hand out a copy of Worksheet 4A to each student.

 Students will have 7 minutes to work on their worksheet. After this time, facilitate an open

discussion for 7 minutes addressing the questions and bringing in ideas about how to look at

art critically: Who drew it? Why? For whom? Is it historically accurate? Is it reliable? Etc.

Collect the worksheets.

Mini Lecture

Lecture for 15 minutes on the course of the French revolution

Major points/themes to be covered: 

1) The summoning of the Estates General

2) The tennis court oath

3) Fall of the Bastille

4) Declaration of the Rights of Man

5) Abolishment of feudal privileges

6) War with Austria and Prussia

7) Declaration of the Rights of Woman

8) Overthrow of the Monarchy 



Final Project

Students will have 20 minutes today to start researching their roles for the final project. This

period have students work on their own. Arrange with the librarian to have appropriate books

available on the subject.

Closure

 Briefly review the major ideas of the lesson 

 Have students journal on what they have learned today.

Assessment

Students will be evaluated on:

A) Depth of analysis and clarity of argument on worksheet

B) Journal entry

 Contribution to in-class discussion

 Staying on task during research

LESSON FOUR (Part B)

Introduction (Hook)

 Put Overhead 4B on the overhead. Hand out a copy of Worksheet 4B to each student.

Separate students into groups of three and give students 7 minutes to answer these questions.

Tell students that their worksheets will be evaluated on depth of analysis, clarity of position,

and plausibility.

Song Project

 Ask the class: If the poor and mistreated people of Vancouver or Canada were to organise

themselves into a revolutionary movement, what might the lyrics of their song be? Groups

will have 15 minutes to work on this. 



 Tell them they will be handing in both their worksheet and their song, and you will ask for

volunteers to read (or sing!) out their songs when they are done. Tell students that their songs

will be evaluated on creativity and plausibility of content.

 Take 7 minutes to have some groups read out or perform their songs.

Mini Lecture

Lecture for 20 minutes

Major points/ themes to be addressed: 

1) Execution of Louis XVI and Marie Antoinette

2) The “Reign of Terror”

3) Fall of Robespierre

4) Establishment of Directory

5) Napoleon Bonaparte

6) Revolution in Haiti, Latin America, Russia, Mexico, China, Cuba, Vietnam, Berlin Wall etc.

to present (giving students a brief overview of the breadth and scope of revolutionary change

that took place after the French Revolution

Closure

1. Review major points from the lesson

2. Students will have 5 minutes to journal on today’s class.

Assessment

Students will be evaluated on:

 Worksheet- depth of analysis, plausibility, and clarity of argument

 Song- creativity and plausibility

 Journal

LESSON FIVE

Title

Women of the Revolution



Objectives

Students will:

1) Understand some of the contributions and accomplishments of French women during the

French Revolution

2) Understand how the experience of French people during the 17th and 18th century was affected

by gender

3) Compare and contrast two primary documents

4) Write an ‘Interior Monologue’

Introduction (Hook)

 Hand out a copy of Worksheet 5A to each student in the class. Give students 10 minutes to

read it over. Walk around to answer any questions about the language etc. Put the following

guiding questions on the board and ask students to keep these in mind when examining the

text, and to write notes to refer to as there will be a discussion following:

1) What is similar about these two texts?

2) What is different?

3) What do these texts reveal about how gender affected a person’s life in 17th and 18th

Century France?

4) Why do you think the Declaration of the Rights of Woman was written two years after the

Declaration of the Rights of Man?

5) Do you think both documents are talked about in your textbook? Why or why not?

6) Who do you think wrote each document? Explain.

Discussion

 Facilitate an open discussion guided by these questions, making the effort to include students

who have not participated as much in class discussions so far in this unit. Allow 10 minutes.

Mini Lecture

Refer to the ‘Notes’ section of the BCTF Lesson Aid Beyond the Bastille for information on the

following, allow 20 minutes:



 Involvement of women in the Three Estates

 The Bread Riots

 Olympe de Gouges

 The declaration of the Rights of Woman

 Manon Philipon Roland

 Society for Revolutionary Republican Women

 The Code Napoleon

Closure

 Briefly visit the main points from today’s lesson and give students 20 minutes to write in

their journal. Today they will take 5 minutes to review what they have learned and take the

remaining 15 minutes to write an Interior Monologue. The teacher should also write one.

 They will write a poem or a short piece of prose from the perspective of a woman in 18th

century France. They could choose Olympe de Gouges, Manon Philipon Roland, Mary Astell,

or Marie Antoinette. They could also choose an ‘unknown’ peasant, bourgeois, or noble

woman.

 Tell students that the next period will be split between reading their interior monologues to

each other and working on their final project.

Assessment

Students will be evaluated on:

 Their participation in the in-class discussion

 Their journal

LESSON SIX

Title

Uncovered Voices

Objectives

Students will:

1) Present their Interior Monologue



2) Give each other positive feedback on Interior Monologues

3) Work on roles on for Final Project

Presentation of Interior Monologues

 Have all students sitting in a circle facing each other and have each student read out their

Interior Monologue. Ask students to stand up and read their piece of writing twice making

sure to speak clearly, with sufficient volume, and to enunciate. 

 After each student is done, the student to the left and the right of them is to give that student

one piece of positive feedback. (total time 25 minutes)

Final Project

 This is the last opportunity students will have to work on their project in class. They will

need to finish it on their own time. 

 Separate the class into students who want to make a case for, and those who want to make a

case against King Louis XVI. They will need to make decisions about who will be saying

what so that their case is not redundant. The lawyers for each side will facilitate this. They

may need your help overseeing this.

 Remind students that they will need to follow the format handed out at the beginning of the

unit. (Allow 25 minutes)

Closure

 Have students journal for five minutes reflecting on what they have learned today.

Assessment

Students will be evaluated on:

1. Presentation of Interior Monologue- projection, clarity, creativity, plausibility

2. Journal writing

3. Group work- on task, co-operation, pulling own weight



LESSON SEVEN

Title

So What? Did the French Revolution have any significance? Does it have any meaning or

importance today?

Objectives

Students will:

1)   Explore the significance of the French Revolution

2) Make connections between the ideas, actions and movements of the French Revolution and

contemporary ideas, actions and movements.

3) Examine and interpret  music 

4) Write a Quest

Introduction (Hook)

 Hand out Handout 6A and Worksheet 6A to each student and play the song Rock the Nation

(4 minutes) by Michael Franti and Spearhead. Separate students into groups of three and give

them 10 minutes to work through the questions.

Discussion

 Facilitate an open discussion based on the guiding questions of Worksheet 6A. Allow 10

minutes. Another guiding question to include is “Does the spirit of revolution still exist in

North American society?”

 Tie in some modern day examples of resistance: “Battle in Seattle” (WTO protests); Kiev;

Tiennamen Square; Cuba; Strikes etc. 

Quest

1) Hand out a copy of French Revolution Quest to each student. Allow 30 minutes.

Final Project

Give students 5 minutes to finalise plans for the trial next class.



Assessment

Students will be evaluated on:

1)   group work (participation, effort)

2) contribution to discussion

3) Quest

LESSON EIGHT

Title

Will justice be served?

Objectives

Students will:

1)   Participate in a mock trial of Louis XVI

2) Develop their reasoning, and public speaking skills

3) Reflect on the trial and criticise or defend the judgement

Body of Lesson

 Have the room set up to recreate a court setting with a separation down the middle, the

prosecution and defence on either side, and the judge and their advisors at the head of the

room.

 Follow the format laid out in the beginning of the unit:

Trial Format:

Reading of the charges by the judge (1minute)

Opening remarks from the lawyers from both sides (3 minutes)

Calling of witnesses by the prosecution and cross examination (18 minutes)

Calling of witnesses by the defence and cross examination (18 minutes)

Closing remarks by the lawyers from both sides (3 minutes) 

5 minute recess for the judge to consult with his advisors

Reading of the verdict with rationale by the judge (3 minutes)



Total time 50 minutes

Closure

Congratulate the class on a job well done and hand out the Reflection Assignment. This will be

handed in the next day.

Assessment

Students will be evaluated on:

1)   The trial- based on the rubric

2) The reflection on the trial- based on clarity of argument, whether the argument is solid and

convincing, and the use of a variety of evidence from both the trial and their own research

 



RESOURCE PACKAGE 
(Worksheets, Assignments and Resources)

Lesson One (Part A)

Song Lyrics:

Artist: Tracy Chapman
Album: Tracy Chapman (1988)

Song: Talking About a Revolution

Don't you know

They're talking about a revolution

It sounds like a whisper

While they're standing in the welfare lines

Crying at the doorsteps of those armies of salvation

Wasting time in the unemployment lines

Sitting around waiting for a promotion

Poor people are going to rise up

And get their share

Poor people are going to rise up

And take what's theirs

Don't you know

You better run, run, run...

Oh I said you better

Run, run, run...

Finally the tables are starting to turn

Talking about a revolution



Artist: The Beatles 

Album: The White Album (1968)

Song: You Say You Want a Revolution

You say you want a revolution

Well, you know

We all want to change the world

You tell me that it's evolution

Well, you know

We all want to change the world

But when you talk about destruction

Don't you know that you can count me out

Don't you know it's gonna be all right

You say you got a real solution

Well, you know

We'd all love to see the plan

You ask me for a contribution

Well, you know

We're doing what we can

But when you want money

for people with minds that hate

All I can tell is brother you have to wait

Don't you know it's gonna be all right

You say you'll change the constitution

Well, you know

We all want to change your head

You tell me it's the institution

Well, you know you better free you mind instead

But if you go carrying pictures of chairman Mao

You ain't going to make it with anyone anyhow

Don't you know it's gonna be all right



Artist: Public Enemy

Album: Fear of a Black Planet (1989)

Song: Fight the Power

1989 the number another summer (get down)

Sound of the funky drummer

Music hittin' your heart cause I know you got sould

(Brothers and sisters hey)

Listen if you're missin' y'all

Swingin' while I'm singin'

Givin' whatcha gettin'

Knowin' what I know

While the Black bands sweatin'

And the rhythm rhymes rollin'

Got to give us what we want

Gotta give us what we need

Our freedom of speech is freedom or death

We got to fight the powers that be

Lemme hear you say

Fight the power

As the rhythm designed to bounce

What counts is that the rhymes

Designed to fill your mind

Now that you've realized the prides arrived

We got to pump the stuff to make us tough

from the heart

It's a start, a work of art

To revolutionize make a change nothin's strange

People, people we are the same

No we're not the same

Cause we don't know the game

What we need is awareness, we can't get careless

You say what is this?

My beloved lets get down to business



Mental self defensive fitness

(Yo) let’s rush the show

You gotta go for what you know

Make everybody see, in order to fight the powers that be

Lemme hear you say...

Fight the Power

Artist: Bob Marley

Album: Trenchtown Rock (1975)

Song: Burnin’ and Lootin’

This morning I woke up in a curfew

Oh god, I was a prisoner too - yeah

Could not recognise the faces standing over me

They were all dressed in uniforms of brutality

How many rivers do we have to cross?

Before we can talk to the boss

All that we got seems lost

We must have really paid the cost

(That's why we gonna be)

Burnin' and a-lootin' tonight

(Say we gonna burn and loot)

Burnin' and a-lootin' tonight

(One more thing)

Burnin all pollution tonight

(Oh yeah, yeah)

Burning all illusions tonight

Oh stop them

Give me the food and let me grow

Let the roots man take a blow



All them drugs gonna make you slow now

It's not the music of the ghetto

Weeping and a-wailing tonight

(Ooh can't stop the tears)

Weepin' and a-wailin' tonight

(We've been suffering all these long, long years)

Weeping and a-wailing tonight

Give me the food and let me grow

Let the roots man take a blow

All them drugs gonna make you slow now

It's not the music of the ghetto

We gonna be burnin' and a-lootin' tonight

(To survive, yeah)

Burnin' and a-lootin' tonight

(Save your babies lives)

Burning all pollution tonight

Burning all illusions tonight

Burnin and lootin tonight

Burnin and lootin tonight



Worksheet 1A

Revolution

What do these songs have to say about the causes of revolutions? List at least 3 causes.

Do the artists all have the same opinion on whether revolutions are a good thing? Explain

your answer.

What are some of the emotions that go along with revolutionary ideas? List at least three.



Overhead 1A

QUOTES ON REVOLUTION

“A revolution is a force against which no power, divine or human, can prevail…A

revolution cannot be crushed, cannot be deceived, cannot be perverted, all the more cannot be

conquered…” PIERRE JOSEPH PROUDHON

“A revolution is not a dinner party, or writing an essay, or painting a picture, or doing an

embroidery; it cannot be so refined, so leisurely and gentle, so temperate, kind, courteous, or

restrained. A revolution is an insurrection, an act of violence…” MAO TSE-TUNG, THE CHINESE

REVOLUTIONARY LEADER, MARCH 1927

“Revolutions are never waged singing ‘We Shall Overcome.’ Revolutions are based upon

bloodshed.” MALCOLM X, 1964

“Inferiors revolt in order that they may be equal and equals that they may be superior. Such

is the state of mind with creates revolutions.” ARISTOTLE, 4TH CENTURY BC

“Power is not a means, it is an end. One does not establish a dictatorship in order to

safeguard a revolution; one makes the revolution in order to establish the dictatorship.” GEORGE

ORWELL, 1949



Louis XVI on Trial

 The final project for our unit on the French Revolution will be interesting and fun! It will

combine all the information and ideas we will learn in the unit so that you will understand

and remember them.

 As a class, we will be conducting a Court Trial. You will put King Louis the xvi on the

stand. If he is found to be guilty, he will be sentenced to death by the guillotine.

 I will assign each of you a role from the following cast of characters: King Louis the XVI;

Marie Antoinette; the presiding judge and two advisors; King Louis the XVI’s lawyer, the

prosecuting lawyer the revolutionaries Maximillien Roberspierre and Georges Danton; and

the Enlightenment thinkers Voltaire, Astell, Wollstonecraft, and Rousseau. Also, two of you

will represent the Catholic clergy; two will represent the Nobles; three will represent the

middle-class; and three will represent the peasants of France.

 You will each individually be part of a larger group along with classmates who have a similar

role. You will each be responsible for working with your group to come up with a historically

accurate position for or against sentencing the King to death. 



 With your group you will need to learn about your unique history, view of the world, life

experiences and living conditions within French society in the 1600’s and 1700’s. You will

need to understand the social, economic, political and environmental causes and effects of the

French Revolution and be able to describe its major events. Also, you will need to be able to

analyse primary sources and use them in your research. You will need to provide evidence to

support your reasoning and anticipate counter-arguments to your position.

 You will need to work effectively on your own and in a group to be successful in this project.

Each of you will be responsible for either writing a statement or appearing in court to give

testimony. 

 Bonus marks will be awarded to those who chose to come to trial in appropriate costume.

 The “Rubric” on the following page explains clearly what I expect of you and what you will

need to do to be successful in this project. I will tell you more about the project as we go and

I  look forward to seeing you all in court!



RUBRIC

Mark Description of Project

18-20 The project demonstrates an in-depth understanding of the material. It is factually

accurate, focussed and clear. The student’s position is solid, well reasoned, and

supported with evidence. They have anticipated counter-arguments to their

position. The student has worked co-operatively with their group and gone above

and beyond pulling their own weight. The student was an active, engaged

participant in the trial. The reflective assignment has a well-thought out, clear

argument backed by solid evidence and reasoning.

14-17 The project demonstrates a relatively in-depth understanding of the material with

some minor flaws. It is for the most part factually accurate, relatively focussed and

clear. The student’s position is relatively well reasoned, mostly supported with

evidence, had some difficulty anticipating counter-arguments to their position. The

student for the most worked well in their group and pulled their own weight. The

student was, for the most part, actively engaged in the trial. The reflective

assignment contained a relatively well thought out, for the most part clear

argument backed by relatively solid evidence and reasoning.



10-13 The project work is for the most part not factually accurate, and the student’s

overall understanding of the issues is superficial. The student’s research and

presentation was not focussed or clear and they did not back up their position with

solid evidence. The student did not pull their weight in the group work and was not

able to work co-operatively. The student struggled with being actively engaged in

the trial. The reflective assignment was lacking a fully developed argument with

solid evidence, yet the student clearly made an effort.

0 Not done. Project not submitted.

Trial Format:

 Reading of the charges by the judge (1minute)

 Opening remarks from the lawyers from both sides (3 minutes)

 Calling of witnesses by the prosecution and cross examination ( 18 minutes)

 Calling of witnesses by the defence and cross examination (18 minutes)

 Closing remarks by the lawyers from both sides ( 3 minutes) 

 5 minute recess for the judge to consult with his advisors

 Reading of the verdict with rationale by the judge ( 3 minutes)

Total time 50 minutes



Worksheet 1B

Quote Worksheet

What are some of the things that happen during revolutions, according to these quotes? List

at least four.

Do these quotes all say the same thing about revolution? Explain your answer with at least

five sentences.

Compare and contrast what the quotes and the songs are saying about revolution with what

you learned about the American Revolution. Explain your answer with at least three

sentences.

Painting Source

www.abcgallery.com/ D/delacroix/delacroix10.html



Worksheet 1C

Analysis of   Liberty leading the people in the July   
Revolution of 1830,   by Eugene Delacroix  

1. What is the significance of the title of the painting?

2. Is Eugene  Delacroix  for  or  against  revolution  in  France?  Give  evidence to  support  your

position.

3. Is this a war between men only? How do you think Delacroix sees the role of women and

children?

4. Describe  the  emotions  you  see  on  the  three  main  subjects’  faces?  What  do  you  think

Delacroix is trying to communicate about the realities of revolution?

5. Why do you think Delacroix  painted this  painting?  What  do you think he was trying to

communicate?

Film information for Lesson Two:

Les Miserables Warner Brothers (1988); Dangerous Liaisons Paramount Pictures (1988)



Worksheet 2A

A Day in the Life of…

Peasants

Bourgeoisie

Monarchy (including Clergy)



Overhead 2A

1) What was day to day life like for these people?

2) What did they do for work?

3) How hard did they work?

4) Where they educated?

5) How much money did they have?

6) Where there gender differences?

7) Where they happy?

8) What proportion of the population were they?



Self and Peer Assessment 2

Group Participation: 

Self/ Peer Assessment

1. Do you feel that you contributed equally to the project?

2. Do you feel that you for the most part helped or hindered the group to complete its task?

3. Did all group members contribute equally? If not, who contributed more?

      4. What is one thing that you can do next time in group-work to make the group more

successful?



Worksheet 2B

Art Analysis

Figure 3-18:

Figure 3-19



Overhead 3A

It is very certain that nothing is true but what is conformable to reason… and it is as

certain that there are many truths which human reason cannot comprehend. 

Mary Astell 

If all men are born free, how is it that all women are born slaves?
Mary Astell 

To renounce liberty is to renounce being a man, to surrender the rights of humanity and
even its duties. 
    Jean Jacques Rousseau

Man is born free, but everywhere he is in chains.
    Jean Jacques Rousseau

The strongest is never strong enough to be always the master, unless he transforms
strength into right…
    Jean Jacques Rousseau

Every man is guilty of all the good he didn't do.
    Voltaire

If God did not exist, it would be necessary to invent him.

    Voltaire

    

It is dangerous to be right when the government is wrong.
Voltaire

Judge of a man by his questions rather than by his answers.
Voltaire

All quotes from: www.brainyquote.com/quotes/authors



Worksheet 3A

ANALYSIS OF THE PHILOSOPHES

4. What were some of the major ideas of these three enlightenment thinkers?

5. What aspects of French society were these ideas a threat to?

3.    Do you think these were dangerous ideas to have?



Overhead 4A can be found in:

 The French Revolution: The Fall of the Bastille. N.57. Jackdaw Publications. London. 1982.

Worksheet 4A

PAINTING ANALYSIS
1. What do you think the painter was trying to communicate in this painting?

2. Who is present during the taking of the oath? Who is missing?

3. What do you think the ‘Tennis Court Oath’ is?

4. What different emotions are represented in the facial expressions and body language of those

present?

5. Do you think the painter was present during the taking of the oath? Why or why not?



Overhead 4B

La Marseillaise     

Come, children of the Motherland, the day of glory has arrived!

Against us, the tyrant has raised his bloody banner, 

Has raised his bloody banner!

Don’t you hear across our countryside the

Roar of his merciless soldiers?

They are coming right into your arms to butcher

Your friends and family!

Citizens, to arms! Form up your battalions!

Let’s march! March!

So that our very fields will wash with their evil blood!

Wash with their evil blood!

Taken From: Almond, Mark. Revolution: 500 years of struggle for change. De Agostini,

London. 1996.



Worksheet 4B

1. Who do you think wrote La Marseillaise? Explain.

2.  Why do you think it was written? Explain.

6. Who is the tyrant whose  ‘merciless soldiers...[are] coming into your arms to butcher your

friends and family’? Explain.

7. Who do you think the us     is that the song refers to? Explain.

8. What emotions would this song stir up in French people at the time? Would it affect an

aristocrat and a peasant differently? Why?



Worksheet 5A

Declaration of the Rights of Man (1789)

I) Men are born free and remain free and equal in rights; social distinctions can only be

founded on public service

II) The aim of all political association is the preservation of the natural and imprescriptible

rights of man. These rights are liberty, property, security, and resistance to oppression.

III) The principle of all sovereignty resides essentially in the nation. No body nor individual

may exercise any authority which does not proceed directly from the nation.

IV)  Liberty consists in the freedom to do everything which injures no one else…

V) Law can only prohibit such actions as are hurtful to society…

VI) Law is the expression of the general will. Every citizen has a right to participate

personally, or through his representative, in its foundation…

VII)  No person shall be accused, arrested, or imprisoned except in the cases and according to

the forms prescribed by law…

VIII)  The law shall provide for such punishments only as are strictly and obviously

necessary…

IX)  As all persons are held innocent until they shall have been declared guilty…

X) No one shall be disquieted on account of his opinions, including his religious views,

provided their manifestation does not disturb the public order established by law.

XI)  The free communication of ideas and opinions is one of the most precious of the rights of

man…

XII) The security of the rights of man and of the citizen requires public military forces. These

forces are, therefore, established for the good of all…



Declaration of the Rights of Woman (1791)

I)         Woman is born free and lives equal to man in her rights…

II) The purpose of any political association is the conservation of the natural and

impresciptible rights of woman and man; these rights are liberty property, security, and

especially resistance to oppression.

III) The principle of all sovereignty rests essentially with the nation, which is nothing but the

union of woman and man…

IV) Liberty and justice consist of restoring all that belongs to others; thus, the only limits on

the exercise of the natural rights of woman are perpetual male tyranny…

V) Laws of nature and reason proscibe all acts harmful to society; everything which is not

prohibited by these wise and divine laws cannot be prevented, and no one can be

constrained to do what they do not command.

VI) …male and female citizens, being equal in the eyes of the law, must be equally admitted

to all honors, positions, and public employment according to their capacity and without

other distinctions besides those of their virtues and talents.

VII) No woman is an exception; she is accused, arrested, and detained in cases determined by

law. Women, like men, obey this rigorous law.

VIII) No one is to be disquieted for his very basic opinions; woman has the right to mount the

scaffold….

IX) The free communication of thoughts and opinions is one of the most precious rights of

woman, since that liberty assures recognition of children by their fathers. Any female

citizen thus may say freely, I am the mother of a child which belongs to you…

X) Property belongs to both sexes whether united or separate; for each it is an inviolable and

sacred right' no one can be deprived of it…

Mini Lecture Resource: Beyond the Bastille: A co-operatively planned poster project on the

contributions of women tot he French Revolution. Prepared by J. Coffin, R. Sousa. LA 2024



Handout 6A

Song-  Rock the Nation
Artist- Michael Franti & Spearhead

Album- ‘Stay Human’ (2002)

We livin' in a mean time and an aggressive time

a painful time, a time where cynicism rots to the vine

in a time where violence blocks the summer shine

lifetimes, go by in a flash in search for love, in search for cash

everybody wanna be some fat tycoon

everybody wanna be on a tropic honeymoon

nobody wanna sing a little bit out of tune

or be the backbone of a rebel platoon

it's too soon to step out of line

you might get laughed at you might get fined

but do you feel me when I say I feel pain everyday

when I see the way my friends gotta slave

and never get ahead of bills they gotta pay, no way no way!

some make a living doing killing Colombian penicillin

some are willing to play the villain they just chillin'

to pass the time, pass the information or pass the wine

pass the buck or pass the baton

but you can't pass the police or the pentagon

the I.R.S. or the upper echelon

I think it's time to make a move on the contradiction

(Chorus) Bam-Bam, rock the nation, take over television and radio station

Bam-Bam the truth shall come, give the corporation some complication!



This is the dawning of our time I say it one more time, to emphasise the meaning of my rhyme

to rise above all the dirt and grime, add the right spice at the right time

forget the constitution, are we part of the solution or are we part of the pollution

sittin' by and wonderin' why, things ain't the way we like to find them to be, to be

for you and for me the people over there and the ones in between

check our habitation are we a peace lovin' nation, peace lovin' nation

I have a reasonable doubt I think I'll just spell it out

there's no need to scream or to shout

the N.R.A. just bought a man's soul

then he jumps up and shouts gun control

the government says that killin's a sin

unless you kill a murderer with a lethal syringe

so I ask again "are we peace lover's then"

some of them slang guns when they six years old

some of them end up in some six foot hole

this whole damn place seems to, lost control

so I raise my voice before I lose my soul



Worksheet 6A

Rock the Nation

1) Describe the emotion of Michael Franti in this song. Is he showing happiness? Sadness?

Frustration? Fear? Etc.

2) What is this song about? List at least 5 things Michael Franti is concerned about?

1-

2-

3-

4-

5-

3) Why do you think he wrote it?

4) Are the lyrics and message of this song different than most mainstream rap and hip hop?

Explain.

5) Do you think most radio stations would play this song? Explain.



French Revolution Quest

Multiple Choice (1 mark each)

1.  What was the main reason that six thousand women marched on Versailles in October 1789?

(A) Bread shortages in Paris

(B) Universal suffrage for men and women

(C) The king was under attack at Versailles

(D) They hated Marie Antoinette

2.  The 14 July is an important day in France today because it is the anniversary of _______.

(A) The storming of the Bastille

(B) The Oath of the Tennis Court

(C) The beginning of the First French Republic

(D) The death of Robespierre

3. Marie Antoinette was the wife of which French monarch?

(A) Napoleon

(B) Louis XIV

(C) Louis XV

(D) Louis XVI

4. In what position did Napoleon begin his career?

(A) Government bureaucrat

(B) Army officer

(C) Doctor

(D) Landlord



5. Who captured Louis XVI and his family, preventing their escape to England?

(A) National Guard

(B) Women of Paris

(C) Sans-Culottes

(E) None of the above

9. The peasants were part of the ________ Estate. (1 mark)

10. The Declaration of the Rights of Woman was written__________ years (before/ after)

_________ the Declaration of the Rights of Man. (2 marks) 

11. The names of three ‘Philosophes’ were ___________________, __________________ and

_________________. (3 marks)

12. Complete this quote by Mary Astell: If all men are born free, how is it that

____________________________? (2 marks)

13. Complete the following sentence: The slave revolt in _________ may have been a direct

result of the French Revolution. (1 mark)

14. Complete the following quote by Malcolm X: “Revolutions are never waged singing ‘We

shall Overcome.’ Revolutions are based upon___________ .”

15. French soldiers who had fought in the _____________ returned home overseas with a new

sense of political liberty that was part of the cause of the _______________.

16. Why was the taking of the Tennis Court Oath important? ( 2 marks)



17. What was The Terror? (2 marks)

15. Compare and contrast the sources of anger and frustration in Rock the Nation with the

sources of anger and frustration that caused the French Revolution. How are they different? How

are they similar? (6 marks) 

Similarities:

-

-

-

Differences:

-

-

-

16. Name three things that Olympe de Gouge wanted to change when she wrote the Declaration

of the Rights of Woman. Was she successful? (4 marks)



Reflection Assignment

Now that the trial is over you must decide whether you support the judge’s

decision.

Make a clear, coherent argument either for or against the judgement

backed by solid evidence drawn either from the trial or your own research.

The expected length of this piece of writing is one page double-spaced.

Your assignment will be evaluated on the clarity of your argument; whether

your evidence is relevant and convincing; and your use of a wide variety of

evidence.  


